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Preface

I began to reconsider the role of an academic after becoming in-
volved with the Center for the Advancement of Higher Education.
When I became a faculty member two decades ago, I believed that
the role of a faculty was to devote oneself to research during all
waking hours and that students would see this and understand this
to be what education is. However, it is now expected that the pur-
pose of university education is not only to train students to become
researchers but also to prepare students to be able to play an ac-
tive role in various fields in the world in the future. I sense that the
rapid expansion and diversification of university education have led
the society to question the role of academics.

The question is, do academics receive appropriate training to
teach? Those doctoral students who wish to pursue an academic
career still receive mainly research training at a research-intensive
university and become a faculty member without having the neces-
sary knowledge and skills.

In this context, the Tohoku University Center for the Advance-
ment of Higher Education was appointed as a Joint Educational De-
velopment Center by the Ministry of Education, Sports, Culture,
Science and Technology in 2010. We have been developing and of-
fering various professional development programs, carrying out re-
search, and undertaking various activities to enhance university
education in cooperation with universities overseas. One of our ac-
tivities is to publish a series of PD (professional development)
booklets covering topics suitable for academics in different career
stages. I hope you enjoy reading the series and your comments
and suggestions would be much appreciated.

Director, the Center for the Advancement of Higher Education

Akihiro Kijima
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Introduction
= &

We define extensive reading as deliberately reading a large amount
of comprehensible text in a foreign language in order to improve
language ability. ‘Deliberately’ is defined as according to a plan.
‘A large amount’ is several hundred thousand words per year.
And ‘comprehensible’ is text that can be readily understood with-
out excessive use of a dictionary.
ZipAC S, EBENRALZENE L THEB TENIIBRERETAZ
DT FAMEBHNCHC I EEENITSNTVRT, [BHMN] Z(F,
FEMICEWDORKTHY, [Re] (&, FEHTHEE BRG]
I3, HECHRRECZINGS THRBICEB TSIV OIEKRTT,

When Ben was a teenager learning French in a British school, like
many British teenagers, he hated his French classes. They were dif-
ficult, embarrassing, and stressful. It was only in his fifth year of
French, after being asked to read two full-length novels, that some-
thing magical happened. After just two books (and these were ordi-
nary French books, far above his comfortable reading level) his
confidence, ability, and enjoyment of French soared. That brief ex-
perience of extensive reading, flawed as it was, transformed his
language learning experience. Imagine how different those first four
years could have been had students started reading appropriate
material from the start.

CCTEED N ADRBZBNALEL £ D0 XUENDTAF ) RDER

TISVABEEST A —VIAT+—ThY, ELDAFIIADT 1 —



VIATVr—NEDITHBILDICT SV RAEBORENKIENT LI, B
FEEL<T, DIFRSNSTENL, ANVAT—MTLZ, &TAN, 2
MONRZFZABLLRICABRFCCNESELR, TNlE, 750X
BEFUBRD THNOEFBEDOIE TLE, 227 2 MEARATZIZITT
(CO2MEITLKERD TS VABOARTLEN, BHRKIECHESD LA
WIFIFBMTBATWELR) 75 VAEICHTIEOEE, §H, 22X

BOSEBEFERBE—ESTZDTYT, FUHH OB GHM ZHA T
725, NUDAEBNEAFRICESTZHDITHE> TWeEEBBEL THTL
TEE0N,

We believe all language programs should include some form of
reading practice. Reading extensively is one of the most effective
methods to acquire a language. Research shows that educated na-
tive speakers of English learn most of their vocabulary through
reading. If non-native users of English are going to catch up with
them, reading gives them the best chance of doing so. The nature
of the English teaching system in Japan makes extensive reading a
natural fit for post-secondary students. Extensive reading classes
can accommodate students of varying ability levels, and challenge
each of them in turn. The core role of the teacher is to motivate
the students to build on what they already have learned. Reading
can also provide students with the content they need for speaking
and writing activities.
INTOEBIOTSALICBTAOID) —F 1 VJHIENREENBINE
REALBEBATVWET, ZECHECICIS, EB2EEITLIROVIR
RIEHEDVEDTT, HEHDIRBRA T« JRE—N—FFHEZEL
TEEORF+ IS —ZB8NILLEVWOHAFEROHOUEFT, DLE



BERAT A THESICBNDISCBAE, HECZTNERRLTL
NAIREDAEFDTT, BFHAEDAIAIVICIE, HREEEZBIRELT
BREZEASU2HENDUETN, TIICEHTIERIHEESE
TOHEONDHDTHY, TOFAETIFRLTRKA T« TITAEL TR
TE5EREEEIZICIITEET A, BRICHITDHEEBEHATALY)
FCLE, AEHEETROZFE(CEEGISHERBRZIT HIFIL
TYo SHEDBEIHIBEEBLANIVDZEEZTENSNETTN, TN
TNOREICENZFH DOEZERTD2DDTHHUEFRT, TOENZ LD
([CHSRISTINN, REBHMOHBNOERHTD TT, mialdE/,
FHEICE>TRE—FVIPIA T4 VIICHEGTRIBIREL TINET,

At Tohoku University five teachers are currently conducting exten-
sive reading (ER) classes with almost 1000 students a year. Stu-
dents must read at least 100,000 words of easy English per
semester to receive credit for the class, and many read much
more. Twenty percent of students in the first semester read over

300,000 words -in just four months.

FALRFETIE, RTE b ADHEMAERHKI1,000AICx8 L TEF: (ER) DiF
EZTo>TWET, BREDEAMAZCBICE, FEEF1EARY—ZHZY
100,000 FBL EHROCREN DU XT, EBIE, <LOFENTNLYT S
K TAFTATVWERT, IIZEDIToLAEICED L, A, DFEUE>
24 7 BTEAED20%MY, 300,0008FELL EFA TWET,

We believe high expectations, clear and achievable goals, and the
principles described in this handbook can lead to truly outstanding
results.
KTy oLy MIBEXSNTWSRWESEE, AR CERAETEIE,
BIUVRAZEAS, ZFEREEVGS HFTTOEEBREICTIIKRITL
BRZzHTO L TNBERLEBRECTWERT,



Purpose of this handbook : &7 v 27 L v hdDEH

In this handbook we hope to achieve three things :
ATvoLy hTEHELTVWRDELUTD 3 AT :

1. explain extensive reading to teachers, administrators, and
interested parties
HEm, BE SSLUBRRBECEFC (AN ZHAT I
2. provide teachers with detailed guidelines for implementing ER
in their own classes and schools
HENBERTTEDREPER CERZERT S1OHDOFHMEHA KSA >
ERMT S
3. provide evidence that a systematic ER program can greatly
improve student outcomes, motivation, and enjoyment
BRI S>TERTOI S LEFBAFFEDHR, EFN—2 3 VEEUN
AKWCEFDTELZIARAT I

Effective systems are not created but rather evolve through prac-
tice (the process is known as kaizen in Japanese). The extensive
reading program at Tohoku University has evolved over a period of
four years, and is still a work in progress.
MRNG D AT LAFWEGTYURALESNDIDDTIIFEST, TLAELZD
EEZBEUCRESE W< DDOTYT (COTOERIIHAED [H4E

v (B ] THER), RILRFTOZH OIS AIFAFEICOE > TEE
LTEXRLED, REXREHEORMND U XT,



Overview : K7 v 7 L v NDIERY

Chapter One covers the background: the history of the extensive
reading program at Tohoku University, the principles that underlie
its design, the practicalities of setting up a program in terms of
budget and logistics, and where ER classes fit into the general Eng-
lish curriculum at our university.
BIEFERCDOVWTENMTVNE T, RIEXFTOZHTIOISLDD
W, TOJZARFORWE E2FRE, FEPERSIVGCERNTT
O35 LEERE SLURILKRZORFNIF 15 ALCHITDERERE
DEEMITNTDRNE T,
Chapter Two details the calculations behind the reading targets
used in the program, introduces the various forms that students
use to report their progress, goes through the way teachers assess
ER, and provides some ideas for adapting the program to different
contexts.
B2ERFTOISATRWOND =T« 2T« §—5y POBEHAFIEIC
DWTHRLET, Re, FENBHLEEBOEBINRZRET 5726
(CEDBAIET +— LB L, HEANERDRRZ M T 2 HET R
LET, TLTEGSVFaI—2 a3V TEHIOIILZICAT 37260
FATFPEBNALET,

Chapter Three explains how teachers can introduce extensive read-
ing to students, how to conduct the first class, what happens in
regular classes, and how to wrap up the course in the final class.

FBIBEFHEINOFECHT 2Z50EDHA, RIDFEEDEDHT, HE
DEZEOKT, TUTREEERICHSIDMHSUABZHMALET,



Chapter Four introduces an exit survey given to students after one
semester of ER classes, conclusions based on the results, and fu-
ture goals of the program.
FAEFHHOERBERTRICERLLEREY VI — hOERE, T0D
BEREZEICLIHER, SLU0BTOITSLDOSHOBEREZEBNLTVE
EP

Chapter Five reviews material from the rest of the handbook in an
accessible ‘Frequently Asked Questions’ format.

FOEE TL<HIBHLEE] CWOETINY N TV IDBELIEXT
[CHENTZRBEEH L TVET,

Casual readers may find it useful to start with Chapter Five, then

go back to read Chapters One through Four.

RNBZS > CHUTZWE WD T, BbEZHRAG, TNNLHE1ENSE
IEFXFTICRDICZELBEHLFT,

Extensive Reading Glossary : FAEf#:A

The following are common terms that will be used throughout the
handbook.

ATy ILy N CHEECERT 2HEEICDOVWTHBALET, TNETND:E
MY TIVEERETRWVETD,

Graded Readers: are books that have been written for language
learners. They contain carefully selected language, normally re-
stricted to a certain number of words or certain grammatical con-

structions. Most express their difficulty in terms of headwords.




There are currently many different commercial series of both fiction

and nonfiction readers, from a variety of publishers.
JbATF 4y RN == JbAF 1y R )—4F—[FEZ2DFEEMA
(FICEMBEARATT, CNODRICIEFFZEDEZLANIICHD LD, F
BRERSNIZEBPIGEPEXNERSNTWET, 2055, &
RSN TWAANY RT—RZHERT DL T, BBEEZTNOENTER
To |/, BRAGEBEDILAT 4w KN« U—F—NELERENSFITS
NTVWET,

Headword: headwords, or running words, are the number of word
families (usually the most frequent) used for a series at a particular
level. 300 headwords allows for very basic, simple texts, while
5000 allows for complex stories and concepts to be expressed. Lists
of headwords differ between publishers, so books in different series
may be more or less difficult for learners. Subject matter also
makes a big difference to how easy it is to read a particular text.
ANy RT=RKAY RT=RHZWES VU JT—-REBFEEN, HD
BEDODLNIVDU) =XTELEODNET—RT 73— (BBELE
N—BSNDD) OHEI/LET, 300\y NT—RE5 < EARKNTE
HETF X MATIH, 50008752 CEMEAN—) —PHZERRT
EFET Ny NT=RFDOURMIERREICE>TEVWTIT MG, V=X
MEAFFBEICE > TETOHZEDOENHDIGENHY XTI, HDIHF
EDTFR M zHmLHE, BYOEBVWOHRAPITSICREGREEEX
ESEIN

Reader Levels: consist of a system that aims to sort graded readers
by difficulty. The scale used in this handbook consists of five levels
(from easiest to most difficult: red, orange, yellow, green, blue)

based on the Extensive Reading Foundation scale. The scale is




based on number of headwords and grammatical complexity of the
readers.
==L\ U= —=LNIVEIE, JbATay R U—F—%85
ETEATHIEEOCEZELET, AT v I Ly bCREBZFZHESR
SEEZHMALT)—F—LNX)bZ b DICHEL TWET (EHFEN LN
BIETH, ALY, &B, & Fo NV RT—NOHEIEOHSE
CL>TLRNIRITFSNTNET,

Word Counts: refer to the total number of words in a book.
HEH . 1HOKRICESEFNDEHEBOHBL

Yomiyasusa Level: is a scale created by Akio Furukawa in 2003 to
indicate the ease of reading a particular book for a Japanese
reader. The scale is partially based on objective measures such as
headwords, grammatical complexity, or length, but also on subjec-
tive measures such as how easy typical students find the story.
[FXVPRY GEHPT) LNV 0 (TIPS GEHPTS) LN
V1 13, 2003F(CHNBRDFFELTIBET, BEAILL > TOHEAP
TERLTWET, COEEEFANY NT—RDH, WEDHSE, KD
RTGRCBBENGTBREZDZCDOONTVWETY, —BHGEEEND
REBBRELZCBOINEEDERNTBERORMSNTNEI,

Timed Reading Exercises: consist of students reading a text as
quickly as possible, timing themselves, and then answering com-
prehension questions to ensure they understood the general mean-
ing.
GALN - U=F 12T FALR - U=F 1 VJIS, ZENRKEZE
TN B X EZHH, EREET IV ITILHDBHICEADL
WOBBEDCEZI_LFET,




Chapter One : Background
E1E:HE

1.1 Aims and Theory : BiZ 5
Vision for ER@TU HItAFICHITIZFAICHT DEE

We believe that extensive reading should be a substantial element
of any general foreign language course of study. It is a means for
students to develop reading fluency and overall language ability. In
the short term it may help students with the reading portions of
standardized tests as well as being of use in courses which require
them to interact with longer English texts. In the long term it can
be the impetus for developing a lifelong reading habit which will
benefit their future quality of life.
ZHAIISBENZERNICETDHDTHDFET, CAGTHNEBDOFE(IC
PVWTHEEGERTCHINSLERLBRFEZATWET, EHNICEN
F, FANRVWENTFRAMZHOLEDHORETERICIIDDIIEDR
TH7%H<, TOEFLZENERT R h DFHEE D = FENHRL DICHRIIE
F9, REHNICRSTSE, BEOSEDOANEZENCIL, KECDIZS
GERBEECHEENICFUEET,
It is from this perspective that we have developed this program in
such a way that it can be scaled up in terms of number of teachers
running classes and number of students taking classes. It has also
been designed to be easily comprehensible to both teachers and

students.

AEBICEIDEDITREN G DTS, LUZ DHEINZHRDOFEZE



UAN, JFUBLDZEENSHERBRTEDLD, DTy Iy bTHA
NI 2EZHROBEREECHFEL TEX L, BEICHELST, #HE, F4&
DODRFICE>TEBICEFETEDLDICHIRLTEX L,

Expectations and Goals : FEICHIFFT & Z & & ZHICHIT 2 BERTE

What distinguishes extensive reading from other language teaching
approaches is that it is very much numbers based with the essen-
tial number being how many words a student has read. The key re-
lationship in the process is the interaction between the student and

books. The teacher is the manager who must set the expectations

and goals and follow that up with evaluation and guidance.

ZHAENTOMDEBERECED L CHRBHBRENEEZETHD T
To FTHZFE CAEEN KRR ICRALLEBHNERNET, LML,
CCTEERDR, BICHRACBEHZEY I CENENEDTEES,

FOBIET, ZANEDKREAEEF>ZDN, EWD CENEEFD T,
ZIAICHITDHEE FEREREL. FHMCIEEETOFUDVR—Y v —
IFDTT,

Theory : B

Extensive reading rests on several complementary theoretical foun-
dations outlined in Extensive Reading in the Second Language
Classroom (Day & Bamford, 1998). We believe that the following
will result from students reading substantial amounts of easy Eng-
lish:

ZHEFWS DN OBEINFIRHIER TR L TWER T, ERNICE

Extensive Reading in the Second Language Classroom (Day &

10



Bamford, 1998) (CHIFHSNTNET, FENPS ULWREZZHI S C
ETLUTICRITERNEZERTEDEMIEBRIEBEATNET,

1. students' reading speed and fluency will improve, and they
will find it easier to read in English for longer periods without
getting tired

ZEOHEALC— N PHEEINELEL, BFICIYRVEBEIZEICHEE

THHDLDICHEYEFT

2. students will acquire new language: words, collocations,
phrases, and grammar

FH(F, BFE, I0—Y3y, JU—X, BLULEEW>/ZEHEEE

NICESHINUET

3. students' general English skill will improve

FEOIFEERNEMNBLLEXT

11



1.2 History of ER @ TU ! RILRFICH TS ZFHEDH DA

The extensive reading program at Tohoku University started in
2009 when Ben Shearon joined the teaching staff at the university
as a full-time lecturer. He had previously used the extensive read-
ing method in classes he had taught at other universities, with pri-
vate language students, and with children in private language
school classes.
B RZICHITEIZFETOT T AF2009F(CIEFUE LT, WD D(F
ZEEBDV LY THAINUNARFOEDBEME U CGERIEICIND > 725
TYo WISLIBTCWZRIDRFETOREP, BAL v ADOEFLS, &
EFROBEEZIT VWS FHRIESICEFTEEERL CVWE LT

198 (2009%)

Year One (2009)

Book supply : EE%

In the first year students were required to buy two graded readers
of their choice at the yellow level or above and asked to donate
them to the program at the end of the year. Happily, most stu-
dents chose to do so. In order to supplement this the teacher also
spent most of his research funds on readers. This resulted in just
enough books for students to read, but not enough to provide a
meaningful choice.

ZHOBEZTERT D712HICE, FISHAOEEETE LT EHRET

L7z £CC, 1FBIE, FHELEBICIERERIREZRKT /IO~

LANIWMNENLIED L NIV B OERL T2MOI LA T 1w N U—

12



—ZBATDEORS, TDEOROYICTOISLBICENSDERE
FEIDEIDOBENLE L, EWVEILZIS, R¥FDFELRTNICARL
TNFELUZ, TNTHRLERDHENTEL TWEZDT, HEBEESDH
REDKF=EEDBAILH TR LIZ, TOLTRALNZHDEEES
BIORENTDDLEITOARZHA D ZEIFTERLEN, BHDOLANIY
(CE>AZBERICEVHTE S EFEICEEYFTATLR,

Reading level : J—> 4 > LU

Students were asked to decide their own reading level, based on
ER standard practices such as 'only one or two unknown words per
page' or 'whatever you feel comfortable reading'. This resulted in
students choosing books at too high a level. They were able to de-
cipher them, but not read them fluently. The reason for this is that
Tohoku University students, being self-confident academic achievers
have a culture of challenging themselves and did not understand
the benefits of reading large amounts of comparatively simple
texts.
FHEICE “IN=IHARYICHTLS DN OEWVEEN 1@ 2 @i2E"
HBdNE FMATWTASATLEN EWD K DBFEROEECETN
TEBEO—F 1« JUNIVEHET BLOROE LR, LML, F
ELEBEFLNIVDOEVWEDZEUNET, SR TE2HDDIBTH
CIFETHEFEOHETATLIZ, RIELRFDFENR, BEDRENICEREZR >
THY, FRCFEHUWVEELCF v L ITDIEEWVWDIBROIEN D
BDT, HBNEGEHDZEIL SAHFECENKREE WD ZEZEBEL
EM272DTY,

13



Assessment : Tl

Students were asked to write a book report on each book they
read. This proved to be a disincentive to read, as the more stu-
dents read the more they were forced to write. Grades were based
on the number of books read: somewhat predictably, this resulted
in a significant minority of students attempting to 'game' the sys-
tem by reading the shortest books they could find, and choosing
books based on (small) size.
FHEICE, RALRKIEICT v IUR=bEESEIDKRDE LI, Ty D
LIR=MIDWTIEB2ETHULSHBALEIN, JRALKICEALTHS
MUHHFRESNLBBRERICEADEXDLUR-—bDZEZELET, L
ML, CNHEADHFCRER TS SRERD—D(C7F> TLERWEFE L,
EWDDOXREHRDEHRCEE, E<HONMBATLNSTT, I, HifE
(FFATEAEDHEICH > TWELTZ, TDER, HIREFERSNLIL
TROYKXLED, TEBHRITREVWAZZELELLY, ROBSTEAL
W27 T 27T 3FENDEMOITENEK LT,

2FH (20105

Year Two (2010)

Book supply : BiEZ#

In the second year, to build upon the existing collection of books,
students were asked to buy one reader. This time orange level
books were required to address the lack of easier reading material.
The teacher continued to spend research funds, augmented by
grants from the Center for the Advancement of Higher Education,

CAHE.

14



2FBEICIMEOHEZSSICRESTIHIC, FEICU—F—% 1
BS5XOBBLVLE LR, BEELANIVD)—F 4V IEMOREICHD
TBIEHICHEIL b B 2 RBEDA L VI LNIVDOAEBARELEL
2o V=4 —BACIRIRFSELERRHEELZS—DTOI Ik
rENoOmEEEMALEL,

Reading level : ) —5 41 > LX)

Students were again allowed to determine their reading level.

FECEFSELES T =T 1 VI LN EROSEEDEDICLE LT

Assessment : Zfl

Students were asked to complete a book report for each book read.

In order to address the problem of students reading the shortest

books they could find (that arose from using book counts the previ-

ous year), page counts were instead used to determine grades.
FECEAFRALAILICT v IUR=FEESLIROEFLED, BWE
SOREZFELTETCELHRALREL D CHENT B WDOBIEOMHEED
REZBEFAT, RALARDON—IVHZHEICRBRSESLDICLEL
o

Year Three (2011)
3EH (20114)

A second teacher, Daniel Eichhorst, started using ER in reading

classes.

_ANBDHE, YTV PAOI-XAN)—F 4 VIRETERZHA
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LiashE L7,

Book supply : E=%

Students were not asked to buy readers. Teacher research funds
and university grants covered additional book purchases. On re-
quest, the library purchased several sets of graded readers to sup-
plement teacher supplies.
CDEND, FEC)—F—ZBATEILOKDDEEPHT L, #
FMDOHARE & KENSDER TEHEDBNMBABRNENEASL DTG
NS TY, FLREICZHENDEBEENLNY, HEENRILAT 1y
NeU—4F—Dty bty MIBALBSHOTNEZM> T<NEL
o

Reading level : U—> 4 > 7L A~NJb

All students were instructed to start reading at the red level. After
reaching a word count target at that level they could “move up”
to the next level if they felt comfortable doing so. Target word
counts were set for each level. Apart from shortages of books at
the red level, this requirement caused no complaints from students.
FECRFEE—BHREGLNINTHD Ly NLNIbno ) =7« > %R
HBLEO|RLELR, CDOLy RUNIVTEIEZEBEEHICELZEAT,
1T DEDLANIICHEE LW E B STEFEICFZE O TEDLDICLEFE LT,
BEEBEHIILNIVIEICERELEFLZ, Ly NUNXIVOERNEUEN >
ZREFFICLT, CORFECEHL TEENS—YINENHETATLI
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Assessment : Tl

Students were asked to write a weekly report about their reading.
Grades were based on total word counts for the semester, as this
provided the most accurate picture of how much they had actually
read.
FELCEBED)—F 1 JICDONTI4— I U—LR—bEEILDE
FL, BHEIIFHHERICHRATCRERRZRCLELE (Dr—J)—
LR— b DFMIEEE 2 ETHNET ), FEDHGALLDEBEMDIZHICIL,
BHIEEHERER T & N —EREIENS T,

Year Four (2012)
45FH (20129F)

In year four, the program really took off. Five teachers used exten-
sive reading in their classes and the library decided to put a lot of
energy and resources into supporting and promoting ER. Institu-
tional support was also available in the form of funding, organizing
seminars, and encouraging the writing of this manual.
4FHICE>THETOT S LRBEIDERTHEICEYELDHF L, b
ADHEMMBED DEETESTEZMAL, NEEHEREYR—ML, #
ETNLKEBLDFNECEREH S REEZ T LTNELIZ, RFABHE
IEXRFESEHERAEELE D 5 —D2010F N o EE L WA BEBRER
HNARROBRET, E€APSHACET I EIF—0fE, HT7v Iy
MORMEZEH T<NBFLEWSTETHEL TINE L,

Book supply : BiEZ#

Institutional funding paid for additional readers, as well as class

17



sets of timed reading textbooks and lockable book cabinets for
classrooms.
BIRESELERREEL Y Y — N OOMBRENZ D 13T, BEZzst-
THUBEZTDIALN ) —F 4 VIBRDTFANDI S RABLTD
BA, HECE<RBONMDFrEXRY NOBAU—F—DENEAZL
F LT

Reading level : U—5 4 > 7L A~NJb

Students continued to start at the red level and level up. No com-
plaints, even from students going through the system for the sec-
ond or third time.
FHEEBISHESE Ly RLANIUGIae, BEDOEHICELZSLANIVF Y
TI2AREMEONE LR, COVPUARZ2E, 3EZHLLFENDT
SADAFOREFECATEFEFHATL,

Assessment :

An extensive reading workbook was created and distributed to stu-
dents in order to make it easier for students to understand what
they are expected to do in terms of reporting. Grades were based
on total word counts for the semester, as well as weekly reports
and book reports at the higher levels only. Teachers also used sup-
plementary activities for grading purposes.
ZHRI—ITvIEWD0DafFkL, ZECEMLELZ, HiEEFE
BB ICRRATCHMEBEBHZEICLEIN, EOLNIITIT>ZEICHLT
FO4—=0U)=LUR=pPTyvILIR—rDODRBTHERBLE LR, T,
HEN/Z B IREZE DIT D72 ICT DMMDEHRFEEHOIY ANK LI,
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Lessons learned : FATZHEN

The most important lessons learned from the evolution of the pro-
gram so far include the importance of teacher expectations (stu-
dents will tend to rise to them), setting concrete and achievable
targets, creating a system that measures reading without restrict-
ing it, allowing teachers some leeway to shape their lessons, work-
ing closely with the library or other institutional entities, and most
importantly, constantly making small changes to improve the sys-
tem. This variation of kaizen (continuous improvement of practice)
is what has taken our extensive reading program from one
teacher's classes to becoming an important part of the university's

English program.

SFETCHTOISLTHRLUTCECREARTOLEEGTHIELITD 6 DT

ER

1. BN ZECHEFT O CNEETT, FEEVDHDEHENDETF
CIEALDETBDHDTT, TDe®H, FWEEMNRMVEFENET,

2. BN TENFIEGERZRET D2 ENEETT,

3. BHICU—F42J3HT, TOREZAY, FEBENERRZ X
BURATLEBETZENERTY,

b FNFNOHMOBUEENTI2HICH, BEOBHICIT, HEAND
SEEBHICHEBE TSI ITOEREZFICT S ENKRYITT,

b. MAMMEITEEA A, REREVLHE FWELPEVI-—EHIKED
BEfDDIAL EBIEITEET S ENKYITI,

6. VAT LEDL LI DUELRITDCEHNRHEETT,
CDAAMEY BATDZERORR) ZFH, —AOHAMDFEEDR
U#EAHD, RIEKRZICHWTREICEN > TWSERGD T,
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1.3 Setting up a Program : 7O 5 ADIEE

A teacher or institution wanting to create an extensive reading pro-
gram must address at least two needs: reading materials and cur-
riculum. Reading materials can be online or printed. In our program
we are using printed materials as they are easier to classify and we
are able to make them equally accessible to all students. Online
materials can be more suitable for small classes or technologically-
inclined individuals and in contexts where there is no budget for
materials.
ZHIOTSLAZHEBELITVCER > TV SHAMD D WEERIFIDEFES D
20D XU LEFEONETYE A, U—T 1 VIBMETSHA S
CEENVFaSLDTHAVETEHIETT, V=T« VIHMER Y
b EDHDN, D WIEIRIEADFARIRE T, 25D TOIS LT
[FENRIEARZE> TOWRTH, TNEHENEETHY, COFECDHE
LKHFIALTHLADNOSTT, Ry bEDHEMEBDLAH IS AT
OYV—ZRET S CZHFOCEACERAVWTWNET, &z, #MICHTD
FENGWRSFHEICHRNTVET,

A curriculum will set teacher expectations by defining the content
and time usage for each course. This is vital as students are busy
and even with the best of intentions are unlikely to reach the nec-
essary volume of reading without active teacher support and en-
couragement.
N F 15 AIRENTPRERB G CZHET DT, HF15L0D
THAUICE>T, BHRTOTSAICHT 2HEMOEFNE DIZENZH
BICULET, BEIFICLWVEIL, T AFEANHOHEESENLTD,
EAIOBBRE T /R— b PR E UAE NI EGTTEEICIFTELFNT
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LaDMoNUFa S ABEIEEGTD T,

Budget : ¥&

An extensive reading program can be run with a range of budget-
ary outlays, from minimal to extravagant. At Tohoku University the
program started as a bare-bones project and slowly gained support
as it proved itself.
ZHRIOJSLDEECLETTFEEL, SIERLANIWVHSREISENLAN
IWETIRAZTHPYEDINDU KT, RILRFETH, RIOEI2 32T
BALIEY, 237075 L0 ERNROTENSIRG, R7ICEE
BELTEF LT

No Budget: FOFE&E

Teachers with no budget have three options: they can buy the
books themselves, they can ask students to buy the books, or they
can ask their library to buy the books. Given the number of books
required some combination of the three is probably the most realis-
tic. As has been stated before, the ER@TU program started with
one teacher using his research allowance to buy books while asking
students to buy two books to be shared among the class (and sub-
sequently donated to the program). It is a very effective way to
gauge the viability of a program without committing large amounts
of resources, in terms of money and time, to it.
FENENYHTONTWEWHERIC(E 3 DOZIREADUET © 1) D

BOMEMEGIEREBA, 2) PECHMBAZIKE HD\MIE3)
HENEH TNWD L CHDREBEICHMBAZIKET 6775 TT . WER
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MENRFE>TWSEED, LRI DOERREZEEHEAEHODE TEBATS
DOHBEZSL—BFERENTL & D0 RILKFETOZHE /OIS ALTIE, —
ANDHEMNBEEOREEZHMOBAICTE T THHRELELLN, TR
BRICEEMICH—AERZY 2ME>THH, FNEISAHFTHET S
FOICLFELZ, (BREPIICEHETOIZLAITICHEELTHOVWELR),

Asking the library to buy a few books initially, then using student

utilization of the library figures as justification for ordering more

books worked extremely well at our university.
BAISHEERCHMORDBAKEZ LIZZITTIN, TNHSIEFEE
DOREEFAT — &> T—F 1« VIHMOFBREN SN =R
WICEMEZEHENT SN EORETFE THOMEELFE L,

Limited Budget : [R5 /= F&

With a limited budget, class sets of readers (approximately 300
books, boxes to store them in, and a cart to transport them) can
be assembled for around 200,000 yen.
FEICHRNH D755 1 75 ACREGFHMEF LIS HLT0ABEE TR
AEMNFUERT, CORRISE, EMExdEHEMN300M, TNoEH=EIC
RET DIEHDRONMNSAEM, APNSITZWED, HECEEETESN
HDEETT,

Unlimited Budget : EHIRDFE

For those lucky enough to be unconstrained by a budget, multiple
copies of most of the readers available should be assembled, with
an appropriate blend of fiction and non-fiction. Class sets of single

readers and timed reading textbooks are also very useful. A
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reading center or specialized lending facility (where a library is ei-
ther unavailable or inconvenient) could also be developed. See
Kanda University of International Studies or Akita International Uni-
versity language centers for examples of what can be done with an

unlimited budget.

FECHBENTWELDGEEENTREGZSIE, BLBIHHMOKREICDNT
TNZFNHMBITDOENEHDIDNNNTL LD, TOBEICEF T4 023>
E) VT4 03V EBEIGNT VRICTEZONEELWVWTT, 51D
DEMBLUVIALRN « U=F 4 VIRTFANIT v IE IS5 ANESA
BLTHKDEIBICHRICIEEFT, (HEENFTATEZEWLD, HDL
FTEFIHE) HREEDOHREH D VIEHOEMNHEZRITS2DDEICT
5E T, FRICHBRNGEWESICEAGIEMTE2ONDHE LT, &
HAEBAZEPERAEREDEEE VY —ZSBL TH TS,
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Purchasing Books : £ DEA

When ordering books, make sure you explore all the options. We
found that ordering through the usual university channels was sub-
stantially more expensive than using specialist booksellers (up to
30% more). Discounts of up to about 20% off list prices are avail-
able for bulk orders, which can mean a lot more books for students
to read.
EEOBAICELTE, b5 BREZERL LIV, KFEDBE
W= beE>THRIEILLEE, BFOBERTEIYONFVEFICES
ZEMEMURLTZ (EAR30%LILE) . ROFEFDSEZERKI20%HDT «
ANDY MASOTMENFIBRTETT, DFUTDORITICEED T
DAEAMBADLWVWDZETT, FRICKE - FROKAEFEHC L <HEHL
THEFL £ Do

Graded Readers: 7L A7« v K+ 1)J—=4—

Graded readers should provide the basis of a post-secondary exten-
sive reading program in Japan. Some non-graded books and other
print media can be useful at the top of a program for students who
have finished the graded levels. Non-graded children's media such
as story books and readers aimed at native speaker children can be
appropriate at the bottom of a program for students who lack any
but the most basic reading skills. However, the bulk of a university
program will consist of graded readers.
JLATF 4y K U=F—I3, BRICHITIZHEHBROZH OIS A
DEBEETBENETT, LNXIVBIFSNTVEWARD T DOMDENRIEERD
FRICE, NIV SNIEARZRT LIERERITOREMTOT S ATE
UDBELHYET, — A, XA T« TRAE—H—DFHAITYEBEAPL —
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Graded readers in a plastic box Graded readers

F—DEDFLANIAITESNTWVEWARIL, BOEANGEEZENTSE
[CAHWTWEWRIELNIVOZFERITE L CEVGSEDHYUFRITH, X
ZFOTATSLAOREFLNIVAITSNE ) —F—2BWNB 03T
L&Do

Classifying Readers : |J—4 —®D D48

We have found it useful to classify the readers into different levels,
based on the length and difficulty (expressed by the number of
headwords used) of books. There are several scales currently in
use. A popular scale in Japan is the Yomiyasusa Level (YL), which
allows for very detailed fine-tuning and has been specifically cre-
ated for Japanese readers.
B> —F—DRSPHEHSE BLSNTVENY RT—NZERN
FONUET) ZEICLNIVDDTEIONENEEEATNET, RAERE
RSN TWERIIWDONDUFIH, BEATEEODNTUVSERI,
FEIPRY [HAHPITS] LN (YT T, RCEHEHMWERZ L
T, Bo[EOBRAFERAITICIEONTEZHD T,

At Tohoku University we have chosen to use a simplified version of

the Extensive Reading Foundation (ERF) scale (see online resources
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for link) instead. This was mainly for simplicity and convenience.
The ERF scale is easy and quick to apply, and for our program we
did not need the precision afforded by other classification methods.
While it is desirable to have multiple levels in order to allow stu-
dents to read material of an appropriate difficulty, there is also a
need to keep things simple enough to avoid confusing students and
staff. We felt the ERF scale provided an acceptable compromise.
CNORDUY LR ERIERENZBRLIZDE, ERZHHEF= (Ex-
tensive Reading Foundation, ERF) MWED/ZEMR (BEXROA VA VIE
WRICHD VIESR) ORTHORD YV IIigN—=U 30Tl C
EBRARDE YTV CREEDNEFIERTY, ERFERITERL P
I<, ICIEFERADHDTT, tMOBEENDIZOTHESFIIZEDT
OJSALCIIBEGTMSTZDOTY, BEGHSEOHMZFEICHITTD
DICEFD LNV IFNREIN TS ZENLEFZLW—AT, FEPHEE
MEELFEWVEEDY VTS Z R > THMEDHY FT, ERFERN
RITBENFIRGEBRITEBONE LI,

Graded Reader Levels : LNJU

The system at Tohoku University classifies books into six levels,
from easiest to most difficult :

BItAZECREBFRIMEZEPSLVWLANINWSRHEHSEEDS LN
JVETEDICHEL TCWET .

Beginner: Red (up to 300 headwords)
EFr—: Lw N 800Ny NT—NZFT)
Elementary: Orange (up to 800 headwords)
R LY 800Ny NT—KNFET)
Intermediate: Yellow (up to 1500 headwords)
ik 4 I0O— (1500N\y KT —NZ&ET)
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Upper Intermediate: Green (up to 2400 headwords)

FR#R D L J1)—2 (2400Ny NT—NZFT)
Advanced: Blue (up to 4500 headwords)

LR TIV— 4600y KT — KNET)

Fluent: Black (non-graded material)
RAT 4 T dr TZv o (LNXIVRIF SN TWEWEHR)

Showing Level : L)L FDFER

We indicate a book's level by using colored stickers affixed to the
book spine. These can sometimes be tricky to position so that they
don't obscure the title or other information, and occasionally fall
off, but so far have proven to be the best solution. Colored plastic
tape (like electricians use) is more durable, but takes much longer
to put on books.
B RIAROBRIEICEDTSNLERT v H—ZEHE L TLUNIAITZE
FRLTWET, BBMEICKRZE DI EVNEARD Y A MU PEDMDIER
MBEAGLEFBI5ENHEUETL, L, FHNYEW-TcZEbHHY
FIW, SOEIAINNMRROFELZEEZTVET, Brldenizt
T T =T OAENMWMAMED Y FTITH, RICEEY DT DD ICEEEL DN
UET,

Word Counts : E:E%)

Word count refers to the total number of words used in the book.
They are usually printed on the back cover of books, and occasion-
ally inside. However, there are still some series that do not provide
this information. In these cases, we use the ERF database to find

the word count and write it inside the back cover by hand.
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HEHIIHZEECAVON TV OREEHZRL TWET, ZRIIEHE
DEXRMJICHR SN TWETH, LRICPICHDIHELHUFT, 2L
MEEHEHT WGV —ZXERBNIZBENHUET, T501\015
&ld, ERFF—INX—R AW THEBHEZRRL, EXRRICFESTELA
LET,

Saries Editors Andy Hoplkins and Jocelyn Potter ‘
Easystarts 200 headwords

Level | 300 headwords Beginner

Level 2 600 headwords Elementary

Leval 3 1200 headwords Pre-Intermediote
Level 4 1700 headwords Intermediate

Level 5 2300 headwaords Upper-intermedte
Level & 3000 headwords Advenced

Classic Biritish Englsh

Number of words (exckiding activives): 8,714

Cover Bustration by MNick Hardcastle | wwwnickhardcastie couk

|

Word count on back of the book

Storage and Transportation : & & &)

Graded readers can be kept in the classroom, transported to and

from the classroom, or placed in a library or learning center. Some

combination of these is probably most effective, as it is often nec-

essary to have books in class and libraries are ideally positioned to

stock, keep track of, and lend books. Some students will forget to

bring books to class, and others will finish books in the middle of

the time allocated to reading. For these students it is useful to

have a few books of each level available to lend.
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BIEMTERT, HAIVEREEPEB L VI —CEVTHLIEDHT
SFT, CIH—EBFICRET DV D KU ISEHDFAFICHRIS TS
ENBTO<EOMRUTL £ D0 EWVWDDERERICADNLELZD



EE&<HdL, HEEGREE TAZRELIZY, TRZDILY, &
LHELZLIZY TS ICHERNENSTY, FEDHRICEIRELCKEZR -
TLBDETNDEDLVWET L, BEPDOHRESY A LOBER TEZ FAHE
ABEDVET, TOVDFAELETNZNDLNIVTE LR E AN
ma -T2 NMERITY

Keeping Graded Readers in the Classroom : #Ma# = TIRE T S

Readers can be placed in locked cabinets or bookcases in class-
rooms. This allows the classroom to be used as a normal classroom
for non-ER classes (an important point when talking to administra-

tors).

Cabinet in a classroom Timed reading books on the left
graded readers on the right

PV BHEDT v ERY FEH UL EAMCREZHTITRETEDLDICL
Fd, TOITNIFTOHERBERBEELNOBREDOEETHERATERT,
(CNEBHEZERT OEBLRNS T DRICERFRA 2 M TY)
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Taking Graded Readers to the Classroom : #i == (CIF5AL

For teachers who are unable to obtain appropriate furniture, trans-
porting readers to the classroom is the other option. Cloth bags are
the cheapest option, but can damage books and are heavy to carry.
If there is a place to store the books, a better solution is to keep
the books in clear plastic cases and stack them on a push cart.
BEFHRFEzAB TS EVHEMICEE, IMeHEICESFEHUET, T
BEONWNUHRELZENYTIN, KeBHIZY, EXONEN>TZY L
T AEBWVTHB LGNS 2L, AMNOREERGETSAF v
DT —RCANT, TDT—REBEICBEATHLDHRWGETT,

Cart to transport boxes of graded readers

Graded Readers in the Library : #IMZ=NERETRET D

Probably the best solution is to ask the library to provide graded
readers. They will then take care of ordering, organizing, and lend-
ing the books to students. Teachers must ensure that students
know where the readers are and how many they are expected to
bring to class each week. Effective use of library resources is one
of the best ways to cut down on the amount of work involved in

managing an ER program.
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Graded Reader Corner, Tohoku University library

BTH—FRVWDEIHEEMTHME G I ATy N U—F—%
AELTNEIETY, TE2INEREEMTIEEEZEZTY, RRKIL
TieY, FENOBELELZELTNIZYU LER T, JLAMT v N U=
F—NEZTERYLNDINEHATY, BBEREICFEIAS SMEE A
BETSDRHEMDOKRE T, REEEZBMANAT 20N, ERTOTS
LEERTBRICELSFHEERT IREDHEDNDV L DT,

Classroom : #=

A classroom should be comfortable and of an appropriate size.
Desks and chairs need to meet the needs of any activities to be
done in the class (for example, movable to allow students to form
pairs or groups for speaking practice). Temperature and light
should be conducive to concentrating on reading. If the room is too
hot or too cold students will find it difficult to concentrate on their
reading, and low light levels will also be an impediment.
HEICTEETRES CILSHBLETT, Yl RERERICITHNSDE
BO_—XE@mlc I ENHYRT (LA, FAERETTNFPEZHEFRT
Y, JIW—=TICLRYLTRE—F2J 283 (CITBERIBEE A NER
BNEW), EEPHEADHEED, ERLTHETDICEILETDHDTT,
HENETSTY, BISTTYLLORENREICERT2ONEL <
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UERTL, BISTEmATOLHFEYERT,

Reading in class Choosing books

1.4 Extensive Reading at Tohoku University : St KF TDOE5S

At Tohoku University all first year students are required to take two
English language courses each semester - one reading and one
communication-based course. Students are assigned to a class with
students in the same department, but are not streamed according
to ability.
BIRZTEIRE I FEFEEREARSI -T2 DDHEEBEOREZTI DM
ENHUET, 12V —FT«JT, ©O12F332=275—ravz
N—RICUTRETT, ZAEBE-FMOFE L —EBOREEZHET S
CICIFYFRIN, BRI S RICIFE>TWET A
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Year 1 English Course Curriculum

TFEDEEBON)F 215 A

b
Séé@ Al: General English (Reading), and
=3 | BE (U—F 10D, LU
23 !
3%}3 B1: General English (Communication)
%8; BE (D225 3Y)
ne ik
@
Séé@ A2: General English (Reading), and
2l #E (V=T VD). BLU
O &
23 !
3%}3 B2: General English (Communication)
58 o HE (1324 —23)
ne ik

All students are required to take two English language courses dur-
ing the second year. These courses are called required electives
since the students are able to choose from among classes taught
by different teachers during their assigned time slot. This gives
them some freedom to choose the type of content or teacher, but
due to limitations of class size they are not guaranteed to get their
first choice.
FE 2 FADFEEL 2 DORBOBRECWMOIVLENDUET, CNODF
BIZERVECT>THY, FEREYIToONIZREFTORTEHRDE
RO L CLWBRENSEBEIRTEFTT, CDT 2L TEEARERNT
PHZERTE2HDEEDEREEALNSDTT, 2L, Z#EE
HICHHIN D DD TEAENTANCEATREZEZ VLT LDEBE TS D LR
UFERtA.
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Year 2 English Course Curriculum

2FEEDEEONF1S L

C1: Advanced Exercises in English (Communication), or
FREEI IS A X (D222 5—23y), FeE

m o

E X

? 3% C1R: Advanced Exercises in English (Reading)
§T o EREBIIHYAX (U—F 1 02)

N HRA

C2: Advanced Exercises in English (Communication), or
FREEI IS A X (D222 5—23y), FeE

C2R: Advanced Exercises in English (Reading)
EREBIITTAX (U—F 1)

Required elective |Required elective
R

Semester 4 .
BEAEARY—
&

N=r=1
£

For the 2012-13 academic year extensive reading is being used in

the Year 1 A1/A2 General English (Reading) courses and in the

Year 2 C1R/C2R Advanced Exercises in English (Reading) courses.

Of the total number of 4,682 freshmen and sophomores, approxi-

mately 600 or 13% were in extensive reading classes.
2012-13FEDZHAIF, 1FHOA1/A2%EE (V—F4>J) #BEBH
KO 2FHDCIR/C2REMEBI IS AX (U—F42>7) BED
FRTERUANE UIZ, 1HFEE 2FEEDOETTRER 682 ADFAED D 5
600N, DERYMIBRHBHOTEZZITE LT,
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Chapter Two : Program Design
¥ 2®F I JOTJILEE
2.1 Reading Targets: J—F 4 > « 54— v K

Setting ambitious yet achievable goals is the key to a successful
extensive reading program. Too ambitious, and students will fail.
Too achievable and the results will not be sufficient to lead to habit
formation and language acquisition.
HBEFEL, U UERAIREGFEEZRET S CENESHTOT I LZE)
SHBMATT, BENSTEDCREITERTSTF AL, NEW>T
HFYUICHEICERTECLEFDE, REOBEITITPSHBOBRICET
FEUER T A,
Setting reading targets should be based on the students' circum-

stances :
BEOREIZEMOERZERT DLENDHUET !

1. What is their reading speed?
FEAE—NFEN<oWM?

2. How much in-class reading is to be done?

BERICEDSVOBOY—F 1 Y IEIHEHBN 7

3. How much time do they have outside of class to read?

BENT) =T« IJICED L VWDEEZH ToNEM?

4. What is the ultimate goal of the program?
7075 ADORAMFEZEIIFMN ?
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Improving students' English abilities necessitates ambitious reading

targets: at least 300,000 words for noticeable language acquisition.

Our students appear to make gains in reading fluency and speed

before reaching this target, but research (see Nishizawa et al,

2008) seems to indicate 300,000 words is the lower end of the

scale for seeing test score improvements.
FHEORBRENEZALSESCEEDEVN)—F 1T - =5y ek
F2RENGYET, BICRATHNSEEERCIIEHIE 300,000 EEEH:
CRENDUFT, CEDFEZRETVWSE COHEBERERITIET SFIIC
FRBRNEHETCAE—NEALETSEDTITN, I (Nishizawa et al,
200858 ICLdE, ABOSHN AL LIns &5 FERIEA 300,000 E:E
CIEF>TVWET,

Habit formation is harder to quantify, but we can speculate that
creating a new habit requires someone to engage in the behavior
both regularly and for a sustained period of time. We aim to have
our students reading several times a week for a full semester
(around four months).
BEEREEELLIC<WEDTIN, ACHLTEBZERSESICE
RN DH S IREDFHEREZ T DEEICR TS HILEND S LT
BEBATVWRT, FAEICEARSY— (#4 7A) OHEFR, BCHDO) —
T4 JSEBONFKLDEETT,

The reading targets directly relate to the actual grade given. Stu-
dents are provided with the following tables which communicate the
necessity of developing a weekly reading habit that can lead to the

final grade they desire.

V=727« 5=27y NIBETMEBICEAD > TERT, FENES
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DECHFEMEZTDTHIC, BEREMATHGENICHEZEBZMETREN
H2ELERRIRLUTWBLUTORNEAICEIEASNE T,

Weekly Word Count
EEEEH

Grade Range Words per Week
BAE L NI (BEISDEE
C 5,000
B 10,000
A 15,000
AA 25,000

The weekly word counts and total word counts are assessed sepa-
rately. Students must start at the red level and read 30,000 words
before moving on to the orange level. They then move up as they
complete each level.
BEEBEEH CRERHE FRLICFHESNE T, FAERL Y RLANILHS
BOFITNIFFYE T A, T T30,000EBFHATHNOL D P ALY
LNIICED T T o BLNIVEEZERL THS THEVWERD LANIVICITESD
FWEDICFE>TWET,

Total Word Count

HREREHY
Color |# of Words | Overall Total Assessment
=) BFEH HAEZEEL i
Red Required to Pass
30,000 0-30,000
22N G
Orange Required to Pass
70,000 | 31,000-100,000
Ty Al
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Yellow C/B range
100,000 | 101,000-200,000
A4I0O— C/B LIV
Green B/AA range
200,000 | 201,000-400,000
Jg)—> B/AA LX)V
Blue AA range
] 300,000 | 401,000-700,000
JI— AA LIV

These targets are based on six major factors :

N0 —5y MEI6DDERICETVNTWET !

1. Number of weeks that extensive reading will be done
ZHmei1DBEH
English courses at Tohoku University are 15 weeks long. If one
takes into account the first class being for introduction and the last
class for wrapping things up there are 13 class periods where stu-
dents can do sustained silent reading and be able to submit a re-
port about their reading.
RIEKPILET & —FHINBTT, BHOFREEAI I T -2 32T
BT, REODEEZFIHICHTEDELEATWDGL, FENFHRNE
BENTS, BONHARHDICHT S LUR— hERETE 5D 13EE
FYFERT,

2. Amount of Sustained Silent Reading (SSR) time there is in class

RERICHKRITONDFERIGEETE (SSR) KEDE

In our approach we are working to develop a reading habit and
emphasize reading a large amount. We believe that allotting 30-45

minutes of class time both communicates our philosophy and gives
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the students enough time to read a lot and ‘get into’ books that
they will continue reading outside of class.
fzBlE, ZENFREBEBZEICDOI, REICHFULDICHESICICR
ZBVWTWET, BERFBATI-OSEWORBZEUZ TSI TE
ENGEEIC TOHUIAAL OWTEEEREBATOHHRSE LEITTIND
HOLELTVWET,

3. Reading speed of students
FEDHFEALE—N

In order to talk about reading speed in a meaningful way, we first
of all need to identify what the lowest boundary level should be.
This will inform us of what the slowest person can accomplish in
the amount of time we determine is reasonable to expect a student
to use for this course. And based on this we can start setting the
upper targets.
FEAE—NCDWTBEERCHLUDLEOHIC, EBERETE-ICRTIR
DULNNEEZICBNENERBODILENDY XTI, CNADMLE,
FODONROBWVFAETORETEFENEPL TULNINSZEEBELT
WO EERN TRz N 2 BEHZHCENTEFT, TLTINITETY
THEYLDERERETDEMTEDDTY,

Based on the results of students’ timed reading exercises we have
concluded that the lowest benchmark reading speed for our stu-
dents is 100 words per minute.
FHEODIALRN  )=F 4« TOYH A XDOFREZEIC, Fh/zBIEE
DIEEDFEDRTFRONYFV—IHmEAE— N1 3HZY1005ET
HdCHERIITE LI,
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4. Amount of time a student can be expected to use out of class

O\ TR CHIS T BB

The number of courses a first- or second-year student is taking
varies by department, but it has been found to be anywhere from
around twelve to twenty 90-minute classes per week. In addition to
this, many students are busy with club and circle activities and
part-time jobs. Finally, many first year students are also coping
with the experience of living alone for the first time. It is within this
context that we have to determine how much time it is reasonable
to expect a student to use for our course. This amount of time
equates to that necessary to receive a passing or average grade,
not a superior one. We believe that 60 minutes, in other words 12
minutes a day for 5 days, is a reasonable expectation and this con-
forms to the 'Standards for Establishing Universities' that sets
guidelines for time utilization for university courses.
1TFHDDWI 2 EFEDOFENEBET 2REOHIIFEICI > TEVNET
M, 1T EEZTYISFEN12TIVNS20OVDOEICHD MU E
Lo CNICMAT, B2LOFEEEF IS TP —JIViEE, SLUFPILN
ARNFEICHBZEPLTVWET, SbIfFIMAdEL, <0 15H
DEERHADTDO—AES LEDASTE> TVWDDTY, IZHEDEEIC
FENEPLTOZHEHT SONZIAGDONED S LWDORENEHET S
DI, TOVWSEHBEZ#HADIMENDYFT, DL TEHSINTRHE
13, BAECRIPRZIDDICHEFRETH > TTNLLOBEZIS(IC
[FFREBLET, KiK605, DFRYBZHIZYU S HTERAITHE 1 B=ETUI2
DMEERLASDEBEATVWET, CNIFREFREEENED SFERBZ
MIZT CEICIEYUERT,
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5. Amount of time a student can be expected to use to complete
the reporting forms

FPENLUR— 2R T 2 DICWETE & BN 2 KHE

We emphasize reading but use writing to make some evaluations
and for supplementary activities. From this perspective we believe
expecting students to spend 15-25 minutes per week writing is rea-
sonable.
WEBR—=FT 4 2V JICHEFENTRWETN, FHTDICSAT 1
JEMALY, TohoHRFBESHZERLIZUDBLET, CORH

5E5Y, ZAENUR— MERICEDPITREREIE 1 BRI Y 15-2601E
HETEADEEZISNFET,

StH [l

6. University grading guidelines
REORGEFME T A NS A >
Finally, at Tohoku University students receive a letter grade with
the grades being AA - top, A, B, C, and D - fail. In the case of Eng-
lish language courses there is a guideline suggesting that the top
10% receive a AA, the next 20% an A, and then there be a bal-
ance between B's and C's. These guidelines have been taken into
consideration when setting the word count targets.
HILRETREZEFRSLVNIVOAADSIEICTA>T, A, B, CELT
AEIDDE WO iEFMEZ TR T, HEOBEDIFE, ~vT10%HA
AT, RDAU%MA, TLTBECTNTVRZESLDICE>TVWET,
BEEHOERZRET DBICCOHA RSAUNBREINEGEDICEST
WET,
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Calculation of Reading Targets: J—5 4 > « =5y hDFE

The variables that influence this calculation are reading speed and
reading time. Running simulations using these variables help to see
what a reasonable reading target is.
COFEICEEZBA 2ZBHIFERAE— NEHFEHEBTI, CNODE
HzfE-ooalb—raraiTAld, 2V —F420 < 5—=5 vy b
ZEDREITNEVNWIEAMUET,
For Tohoku University students the reading speed variable is de-

fined as follows :

RIERZOFEDHFEAE— NILTDOLDICERSNFT,

Slow 100 Words Per Minute
o< 100584 (WPM)
Average 130 WPM

ESE] 1308/ 9>

Above average 160 WPM

ZELY L 16058 7
Fast 200 WPM
E 20088 >

For the reading time we have two values: in-class reading time and
out-of-class reading time. For the purpose of simulation we will de-
fine the variables as follows :
FraivE & (IRENG S R E C REN G S REOEFRE T, Y Ialb—
V3T RIEHICIEBRFERBCOVWVTUTOLDICEREL TLER
ER
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In-class reading time :

BRENZSRRE :
low 30 minutes
XAN)) 307>
normal 45 minutes
2 45453

Out-of-class reading time :

BENGERR
minimum 30 minutes
=038 309>
average 60 minutes
e 605>

above average 90 minutes
EELY £ 205>
superior 120 minutes

B 120>

Using these variables we can simulate expected outcomes for

weekly word counts and semester word counts. At Tohoku Univer-

sity we recommend 45-60 minutes of silent sustained reading in

class, so will take 45 minutes as the in-class time.
CNODOEEEZFEAE, BEEEHCFHICOEBEHZ I aL—2 3
VTEFRT, RIEKRZTIEIBEROFHRIFEFTICL6-600D D2
HELTWET, TINOEERERICODZEN> TS ICICHEUR
ED
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Simulation 1
vIalb—i3>1

Out-of-class reading time : minimal
BRENGERR | RER

In-class time | Qut-of-class time | Total time | Reading Speed |Weekly Word| Total-15
(min.) (min.) (min.) (WPM) Count weeks
BEAREG) | BEAREG) | BEEG) mEAE—NR BEREEES | 15EBOMRE
GE/)
45 15 60 100 6,000 90,000
45 15 60 130 7,800 | 117,000
45 15 60 160 9,600 | 144,000
45 15 60 200 12,000 | 180,000

As can be seen in this simulation, even slow readers who merely
read a couple of minutes per day outside of class will come very
close to passing the course. An extra hundred minutes of reading
over the course of the semester would get their total word count
up to the necessary 100,000 level to receive a passing C grade.
CDVIalb—ra3VERTHMNDELDIC, FFEHNATIHZLZY 2, 35
ULHEEEFE, StEN—ZADP > < UDEETEHE(FADD L TR ZE
BTEFRT, 1 ARSI —DOREZMAPEAR(C1009 R CFHEDIE, b—
& VBB C L NIV DRHEIC WA ETR100,0005E (0ZET S CC (TFEY F T,
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Simulation 2
Ialb—3>2

Out-of-class reading time : average (upper range)
BENGERRE  E8 (LRLNID)

In-class time | Qut-of-class time | Total time | Reading Speed |Weekly Word| Total-15
(min.) (min.) (min.) (WPM) Count weeks
BEAREG) | BEAREG) | BEEG) mEAE—NR BEREEES | 15EBOMRE
(WPM)
45 60 105 100 10,500 | 157,500
45 60 105 130 13,650 | 204,750
45 60 105 160 16,800 | 252,000
45 60 105 200 21,000 | 315,000

The target for a B grade is approximately 10,000 words a week.
Here we see that a student with an average reading speed reading
around ten minutes per day outside of class can easily achieve this
goal. A student with a slow reading speed who uses a bit more
time can also achieve this goal without it being too much of a bur-
den.
BLANIWZBIETZS 1 BEERZYHSLT10000E2TT, X2 THNSD
FOIC, BBOFRERAL— ROFENEFINT 1 BILUKINZEDIER
SICCOERZERTEFT, s At— K> <UnETHINLY
LUEZSHICHEZEFERLZEBEICHTESTICCOBEEICRETSESE
ERS

45



Simulation 3

vZalb—r3v3

Out-of-class reading time : above average

FEENGERE  TR8LU L

In-class time | Qut-of-class time | Total time | Reading Speed |Weekly Word| Total-15

(min.) (min.) (min.) (WPM) Count weeks

BRENRE (D) | BEHNER (D) HREERE (9) FEAL—NR PEISEE= 15 DHRE

(WPM)

45 90 135 100 13,500 | 202,500
45 90 135 130 17,550 | 263,250
45 90 135 160 21,600 | 324,000
45 90 135 200 27,000 | 405,000

The target for an A grade is approximately 15,000 words a week.

Simulation 3 shows how a student with an average reading speed

who uses an above average amount time can easily achieve this

goal.

ALNXIVZEBIETES 118
VINRITLDIC, BEDHEAE— NOFEAET, TE

(S B3E5B5ICCOBEICR)
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Simulation 4
vIalb—324

Out-of-class reading time : superior
BENRERRE  EF

In-class time | Qut-of-class time | Total time | Reading Speed |Weekly Word| Total-15
(min.) (min.) (min.) (WPM) Count weeks
REARE (D) | BENSEG) HABFRS (5) mEAE—NR BREEEY | 15BBOMRE
(WPM)
45 120 165 100 16,500 | 247,500
45 120 165 130 21,450 | 321,750
45 120 165 160 26,400 | 396,000
45 120 165 200 33,000 | 495,000

The target for a AA grade is 25,000 words a week. The jump of

10,000 words from grade A to AA reflects the grading guidelines.

Simulation 4 shows that it will take slightly more than 2 hours a

week outside of class for a student with an average reading speed

to achieve this - well within the realm of possibility.
AALNIVZBIEd 70 1 BESEZY 55X Z25,0008TT, ALNILMNGA
ALNILAND ZD10,0005BDZE SRS T A M54 U ERRLIZEDT
To VIalb—2aVANIRTEDIC, EBOHTEA L — NOFENATHE
IFEERNTIDOLANIVITET BIC[ERENT1BEBIEIY 2Bz LB
AB<OLWVHROBENDY FT,

2.2 Student Reporting & Forms : FAD LR— MERA 74 —LA

Students use two primary forms to record and report information
about their reading: 1. Semester Reading Record and Pledge for
Reporting Data (Form 1), and 2. Weekly Record (Form 2) and Book

Report (Form 3). Several major considerations influenced the design
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of these forms.

FENBED) =T« VI DOWTRERLRETSLHIC2 DD T+ — A
ZERLET, 1. EARXRSY— U—F 12T« LI RNBELVT—IR
HICBET2EH (Form 1), €L T2 94— J)—+ L 3=k (Form 2)
HKXV Ty« UR—=K (Form 3) D3 DTT, CNoDT +—ALZERK
T3CHI>TEBRBELEENW DDLU ET,

1. Completion of the forms by the student should never become an
impediment to the major goal of having the students read.
FENINSDT # —ADEAICFEANDN ST, ZAECHESSTDHEZW
DEETHBRZELATNICSERLDBTLDTH > T EDEL,
2. The forms are the means for providing feedback from the
teacher to the student.

T4 — LI FTTHMNOFENDT + — KN\ I & T DZHDFET
%50

3. Since the students will be reporting data about the amount they
have read it is necessary to build in ways to ensure the accuracy
of that data.

FHFEDDOFALEZRET DT, TOHEOEEHZIRIIET LD
FRHETEET DZVLEND D,

4. Teachers should be able to process these forms in a limited

amount of time.

BRI INSD T —L=xH2—EOEBRNICUIEBTCEZHDICITNET
%éo
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Form 1) Semester Reading Record & Pledge for Reporting of Data
TARY— 1 )=F 4« LO—=RBRUT—FHREICEATIERN

Semester Reading Record & A A4 — -+ I —F 4 e La—|k
Weekly Totals #H DA G

Name ™4 H A Student ID# (2§55
Week Date Reading Time | # Books Week's Word Week’s Score Overall Total
bl A e IREE] (57) i Total AW gH (5) Words
— I ] D HiFEE BRFHEEK
1 A H oy
2 A H i
3 A A i
4 A &l oy
5 A H o
6 A H i
7 A H oy
8 A A oy
9 A H 4y
10 A H i
11 H H AN
12 A H oy
13 A H 4y
14 A &l o5

Pledge for Reporting of Data 7 — % #1152 39~ % &4
T understand that intentionally submitting false data about my reading will result in a failing grade for this class.

Signed Date
V=T 4 v 77 =2 L CUEBOWE L LI2GaE, BLE% e THRIRICR D 2L ET,
B4 B
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Semester Reading Record : tAXS— - )—F 4>« LO—NR

The Semester Reading Record is kept by a student until the end of
the semester at which time it is collected by the teacher. It is the
means by which students are expected to keep track of their own
progress and by looking at it a student should be able to get a
snapshot of their current situation. The same data is transmitted
each week to the teacher on the Weekly Record.
[EARG— - U—F 20 - UO—N] [F, EARI—DEDYXTIE
FENMREL T, RERCHEMHPEINLEFT, CNEFENBESOESZEL
7L, REORRZIBETI7ZHD T+ —ALATT, FEFZIITE VR
FeBBED [D—J)— - LO— K] [CErc LEENICIRE L E T,

Pledge for Reporting Data : 7 —#iR&5(CEI T 2E4Y

The Pledge for Reporting Data is part of the system to ensure accu-
rate self-reporting of data by students. A major portion of a stu-
dent's grade is based on the word count numbers and book report
they submit each week. To ensure honesty and accuracy in report-
ing we ask students to sign this pledge in both English and Japa-
nese. It is a means of raising their consciousness about the
importance of being honest and accurate in what they submit and
provides the teacher with a basis for taking action should some ir-
regularity in a student's reporting be discovered.
[T—5|SICET SEMN] (3, FEOBCHET —FDIEEEZRIET
BIeHDIRAFT LAD—EBICBEF A, ZHEOBEZERT BRI
2D, FBBRESNIEEHE Ty - LIR—MTT, LR—MDH
EHCERMZIBRT S7THIC, LB RIOENEICHEEBEBAREZOM
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FTERT L OFELCERLTVET, COENEZENE D2 CE,
PENEDORETDIDDICH U TEESCERSNEETHDIEVDR
BTTETOFREGY, FL, F—FEDORECARENRDON >TTHE
(T, FASDDEBEEZTORNEHMAICEA2HDETYERT,

Another important function of the pledge is to protect teachers.
After signing, students cannot claim they did not understand the

consequences of attempting to cheat.

ENEDL O —DEEFAEIL, FENVSTTABRLEL, 1 VF+%
LEDE LEERANFEZITI TVWSNHSEM S IETIIFFRFENE WD
CET, HEMN BN ORMEREIT S ENTETDHRTT,
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Form 2) Weekly Record: 5«4 —21)—+ L 3J—NR

Weekly Record
v4—rY—+La—F
Weekly Record 74 —2U—+ L a—F

Name ©"ai B AE Student ID# (2§ 5

Weekly Totals  J8 D5 7 Score:

Week # | Date Reading Time | # Books | Week's Word Total Overall Word Total
H A Rt R ] fitx — [ D BAFEHL AR HEES

H H

Weekly Reading Reflection 4 i & AR

How many times during the week did you read? Where did you read? Did you understand what you read? Did you
translate what you read into Japanese as you read it or not? How do you feel about reading in English? 3 (Zfrf[=]
MEELELED, EITRAELED, HATENBLIMLE L2, HATHDINA L HAGEIZR
L biidrE Lichy, JEETOFHEL &5 ETh,

Reading Record U—7 4>/ « La—FK

Book Title Date Color % # Words
ZA hv Aff | RIO/Y/G/B | HiaEsk

Week's Word Total
WO b —Z VEGER
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Form 3) Book Report: 7w 2 L/R— bk

Name o™i H A Student ID# (5% 5) Score:
Book Report 7w 7 « LiR— |
Name of Book (Z£544)

1. Give a brief summary of one of the books you read including information about the genre and setting of the story.
Describe a character that interested you or that you could relate to. How did the character affect you? Did the
character make you feel angry, happy, inspired, sad, hopeful, etc? Explain by describing a scene from the book.
BDIRT=RFATERD I NS — 2 BRA TEDOEK ZFENTIIZI WV, AFITEY v D RWREORE b
EOTL I, BRAR ST LAY L ERDR D D L B o128 G A& ROT O ANWG 4T L
EEV, EOBGNDING ED XS g ae 2T E Licin, TONITH LT, BY, =, A2
V=g, LA MEREMIECE Lizh, WREOSL A E 2 HHP L TS0,

2. Did you like or dislike this book? Why? Would you recommend this book? Who do you think would enjoy this
book? Why? Would you read more books like this or more books by the same author? Why or why not?
CORBLFETT D, HETEANTT R, RETT D, ZOREHEBELETH, ZORILEDOLS 2
ABELOHARIELBNET D, 2ETTD, ZOXIRARE L0 LELFHATZNWTTH, £z, FL
EEDARZ b2 LFHEATNTT Dy REFEATLOTI D, UE, REFHEAL RO TT D,
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The Weekly Record and Book Report is the basis for providing
weekly feedback to a student. One is submitted each week.
(D —20)— LO—N] SXP [Ty I LUR— K] 3, BBEFECT 1—
NNy I T BEICHIABLET, BEIMIRET S (ICHE> TWET,
The week it is submitted is identified in the Week # box and the
date it is submitted in the Date box.

CNZzRET 2B% “Week” HICEEAL, RHEHZ “Date” #ICECAL
ESE

The Reading Time is a rough estimation of how much time the stu-
dent has read during the week. The time is submitted in minutes
so that the teacher can easily input it.
“Reading Time” X1, FENCO—BBTEDL S WHRAZDNDHE
BRE T, BEIIDRRTRRALTELD2DDE LET, TDHHEED
MATILPTULNS T,

The # Books box is to report the number of books read during the
week.

“#Books” #lE, CO—BEICFATLROMBHERET D1HDHDT
ER

The Week’'s Word Total is to report the total number of words read
during the week. An evaluation number is placed above this word
total as feedback. In some cases a student may not have finished
a book so there is a formula to calculate the number of words read
for an unfinished book :

“Week's Word Total” (&, —BRBICHAICHMBIEMZRET D720DH
DT 74— KNy LT, HlimzE COBEEHD LICEEALET,
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FENER 1 MEEEFRAHRI TWVEWEEICE, FAREIAETDE
BHEHETIRNBUET,

1. (number of pages read) + (total number of pages in the book)

% of the pages read

(FAEATIN=TH) + (ROMN—TH) =FATCN—ID%

2. (% of the pages read) X (total # words) = Partial Word Count

FATEN=2D%) X (IREBEFEH) =BHEEH

The Overall Word Total is a running total of the number of words

the student has read in the semester which the student should be

able to calculate by looking at their Semester Reading Record. If

the teacher inputs the Week's Word Total each week and at the

same time calculates a total words read for each student, that total

can be compared with the student's total. This can be useful be-

cause students frequently make calculation mistakes in this step. If

there is a discrepancy the student can be informed and the prob-

lem dealt with.

“Overall Word Total (BFtEFEH)" &, ARSI —RICEEN T DR
RETICHRALEBHOPEEH THY, COFBEFIFEED [EAX
H—)=F42J- LI—R] ZENEHETE L DICHE>TVET,
HEHEE “Week's Word Total” ZASIL, TN EREFICEEEDFTA

EHBHEZAEITNE, TORBHEFENEL LTRBHENZ L
MTCEXRT, FHEECDERETEILHEIRZTDIDOT, INHMEICILID
DTT, DUMBHICEVNEWD G >ZL, FAEICZDLDICER, WU
TEFT,
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In the Score box the teacher puts the evaluation for the Week's

Word Total.

“Score” MICI(F, ZEHN “Week's Word Total” (CXIT DA AL
F9,

A

NN

Z

Weekly Reading Reflection : $EDFER

ol
C!

This is part of the effort to develop a daily/weekly reading habit in
students. Asking students to share about their reading habits also
helps to judge the accuracy of their data. Further, this can be the
basis for the teacher to communicate directly with the student as it
gives the student a chance to express their feeling about reading
and the teacher might respond to this. This section is evaluated in
terms of whether it was completed or not.
CNEBFELCHEY / BEUOHREREZ DTS TSz HDI UKEAD—ER
TY, ZHEICEBDOHEZBICOVWTEVNTELDLDICTHILT, #F
ENRELRT—IDERSZIRIATEEHTEF T, < HICIFHAMN
NZFE>TRAECEEELETSERICTEIENTERT, 2FUF
HIHREORBZENDEENESN, HEEZNICHICTED L WD
ETT, CORBMEE L ALRRATNTVWSIHENTFASNET,
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Examples of Weekly Reading Reflection & Book Reports
—/]D@mu @7@&7 v J I//T\ h@@”

Example 1 oL
I teed. only one book pecouse I wes wvery pusy (o5t week.
1 yeed ' (his. boek jn_trein , pud 1 yeed hefolc gowng bed.

1 wont co  teed more bhooks pext week

Example 2

This wcr-[( L read hw-\'(‘ Lone Twarg s rhe ”mn awa{yd-
howes, L/m[“:rr,.mi,,x% tantent. wes. So-30. 1 vead. beoks. ..
/. E*"ﬁ" i ila. ‘r‘*t?ti‘\“f“’- Cocln. sealenres, ." e yedt Hgﬁ-vg

Example 3

........... L. reor,[ two. boks. . this_week...L. read,. deﬂ
Loty a.,.tvz.f.,.jcﬁou L. mJ/ enjored. T ba
zamm» [ie.. dherr_music Very.. uch

Example 4

A teed l“; Lvrff [lese Kcn!!‘ ate. verr  iwlesel3 o T

U’I’J ”n\gﬁ ......... }’CI’{'“’ .{r "'-‘_I( r{l?,‘ arf o (/,PI(J/P » C/fﬁ“'/r -'/ '-"“.7I
o tend  he cele!
[ ks \ gt ‘(f{)’, T r,,/ Fosiaios

Reading Record : J—F 4 >Z « LO—RK

In this section students record the title of each book they read, the
date they completed reading it, the color level of the book, and the
word count of the book. At the bottom a total word total is calcu-
lated and this is the word total that should be found in the Week's
Word Total.
FHEFCOEFMICRATARILICZDS A MY, ZHEATZAMIT, RO
NZ—=LANI, KOBEBEHEESIAGTT, & FRICHEBHIFESN,
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A “Week's Word Total” [ZH2ETDHDERUICEYET,

Book Report: 7v 7 LR— b

Students are expected to complete the two Book Report sections as
completely as possible. The instructor places the evaluation score in
the score box in the upper right hand corner. Since this section re-
quires outside writing there is the concern that it will impede a stu-
dent's reading. However, if the writing is used in conjunction with
a speaking activity such as introducing a book it in essence serves
as preparation for speaking. In this way the student does not sim-
ply view this as required writing, but as preparation for the speak-
ing activity. This section benefits language acquisition through
reinforcing vocabulary: students will encounter new words or
phrases in their reading, and will then have the chance to use them
immediately in their writing and speaking when describing books.
FHEFTYIUR—FD2EMZ CEDRITRTECAGLIEDH DL DK
HONFT, HMIELBORKREICHRZEZESANET, COBFDR
AFHENTT D EICE>TVWDDT, FHEOFERBZENNQFN
CWODBENHUET, LKL, BLIDSAT 4 VINKZRBNT DL
WoltRE—F 2V JFEF Yy PTHLWONSGS, EEMICIRAE—+
VIDEBODEEETRTLET, ZACHWLT, COBERMN\DIEAZ, B
(CREONTESAT« VIJEREFIDTRIEFELS, AE—F 2T EFEHDOTHE
(C7F2EFHAL, TORERZEBESTESENKRETT, COBEMIFRF ¢
TS5 —DLICDEN DD TERERIC—/RE>TVWET, DFU, F
HEIIHEERICHIEFEP T L—XTEHEY, TLTIAMT7 4V ITPRE—
FUITRICODWTIHRBEICTCICENSZHEDF + V AICEREN SN
LEWDEKTY,
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Above Average Book Report: 7 v 7 LiR— A "B Dfl

Book ort L_l_ll
Name of Book Rﬂhl‘.b aﬂ :]-“-k et .

1. Give a brief summary of one of the books you read including information about the genre and setting of the
stery. Describe a character that interested you or that you could relate to. How did the character afTeet you? Did the
character make you feel angry, happy, inspired, sad, hopeful, etc? Explain by describing a scene from the book.

A keod Roweeand Jubes . Ths sury's gemre s love story, and  fhis 5.
(akiten 5;/ shekespeare. o -;‘amnusp]n}.r writter, Rameo ad  Jubet s
ohe..of che inest fomeus e Stories n Ahe world, I Ak, [% contury.
. Jtely., s story Jegin. The Matagus ond _the Capelecs barcle
_ee\ch o'ﬁm\" nl;out Rel:g‘.on Rnﬂeo Iﬂhg.‘.'f—; g_oe__g out To jein 'ﬂ:e .Pm-'t'f

..Ldn‘:sil,.,?i,.,.‘n.ﬁH....b.j....:f:b,e.____fggulrtj 4.ohe In... s porty... he_meets ..

.................... LT L s

Jliet CA«?“ICT. and Thes. fall in {Ne. + their .,fm.:he.f are oh bad 1erms

ench etheb. So kem.aoand Juber Iorky | Secret 'lhgyhnpe to. Srep

dotle between  the Mentogues and . e . Copets Det  trgedy starts, .

L oot explain. well . abost process. closely . uwry. Rmeo ond Tt
Tobe wiss. wheh  they  corry on Plan to be happyy  Becawse of th
msstake , Qumee ond Jobiet obe of ond ! lthat o Sod story it is!
1wt te hevl..,.fae[y.-l end _version . of ths. Soky

1 bk s book lerause. it._cortams. o ot ef . Jove okds .. These wete
vy nfeesting. o e My fnerte woed 35 s : Ged tight, Jodnght!

.Pa'li?.‘.‘!.j.._.IE—...._EhQ!'!...S.w&t‘[, sorres,  Thet 1. shall. Say gm{ fight. till 3t be
metrew.  This_wnds s M-y..,...beuml;&w.,l.....whg.h keading.. aloud.... [ wat
do.goy. bk s There nie bt of Sueet sapind s o I went webyome

toovend CRemen, and Jubet’ Sf-ﬂiy fwﬁ(

2. Did you like or dislike this book? Why? Would you recommend this book? Who do you think would enjoy
this book? Why? Would you read more books like this or more books by the same author? Why or why not?

..... L e ths bk vety vach becuse there ate lot. of . phiases.. uhich. we (it

Soy._oedinany.. becouse.of shame, | wnt % Soy....[ke. hese once !

Mo ool Wemow_con_ensey. s Sty magbe.. L vecommend  this bk o

aecyene..especiallywhe bas o foy friend or o aitl Srend  Ths leck will ecome

s bble o dotes! L wmt bim/her v sy e werds (ke Rmeo arf
fiet.. 1. wat 1o reod  mere ok which is. wetten by Wilkam Shofes pevie.

.................. s swies oo very Fomus. al_evet: the world . They st b _inferesting
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Average Book Report: 7w LR— I “Ei@E Ol

Book Report ; o y - |—/—’
Name of Book bELLi\A‘I NG JF\N[ y

I. Give a bricl summary of one of the books you read including information about the genre and semting of the
story. Deseribe a ch that i d you or that you could relate to. How did the character affect you? Did the
character make you feel angry, happy, inspired, sad, hopeful, etc? Explain by describing a scene from the book.

This 5 ‘,nnn—'fiﬂivn cfory o bov 1 e wiiter

dove Pesten . fplhen she wes o gikl, she  oiwed 1o
be oowhiter  Her fowily  pent  her fo perry o

ashoowen by \disley o Ber Jene didpt krow hiw gad
didpt  love pow - she yeject 1he  warriege .
Que..doy. ..sbe et Tow .. . Al first . ske T;“J""
b ocold o bet . oftcrverd she  fell  tn ove itk
biw . Tow didet _hove o [of of pones i...50..ddne’s,

.,.i.ﬁ.“‘*{'f_.. didvt  _ollov  Jane . fo s o Tow . And
Tow. . moke & {ipace . Hovever | Tow (owme back
Lo Jdeve owd akey  decide fo. xwn off  together
o hew 15:;( yauf-}hj "{L‘wvj'hk Jave find o [e-l\;er
Ldooos o Netter  thet  Towd wether wyitten (o Tow.
Bo..the letter ,  Jone owderstond  the foet  (hot
Towle, Lomilp..ore lwiny with  Towi woney . 1( Tow.
e O{f . 'fﬂv-' .S {5"1"‘;[; C""1 live . So Jonc
decide 1o sfop. .. Kanning of [ _with Tow . Ske dide
wdrty  fe ofher wan. o Tow Meryy 1o fiomce
v d e powe d s b“b}’ Jone .
2. Did you like or dislike this book? Why? Would you recommend this book? Who do you think would enjoy
this book? Why? Would you read more books like this or more books by the same author? Why or why not?

Lodke shis  book . 31 is. becowse ke (o811
wovoppy bet L woved 1he ceewne the1  Tow nowed

his bob-!' Jone  avd  Jone find 1het . 1
Ahis ook eveyyore | becouse  pender Con_ qet o

SULprise . Toowest to yead woye booke like 1his
v heoks  uvtlen by dane  Awsren heself
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Summary of the measures taken to ensure honesty and accuracy of
data reporting by students

FENSDT —FHREDHRM C ERMZIBRT STZHICRONIEBEDHE

1. Students are required to sign the Pledge for Reporting of Data
on the Semester Reading Record form. The teacher then confirms
that each student has signed the form and places their initials or a
stamp by a student's signature. This communicates to the student
the importance the teacher places in reporting true data and the
potential negative consequences of reporting false data.
BHEEEARS— - U=F 1 JLO—K « Tx— LADOWREENICERT
BDEIKRHONKT, AL, FA—ANVEUNCDT x—LICERZLLE
SR, PEOBEOZTIICHMD A Z2 vIVERLAT ORI
FTo CODTBEICEL>TEAICHULT, HEANEEDT —FMEICL
MCESZBEVNTWSDN, FLEERDHREE LIZoFEL <EWERE
BLFIREMD DS, WO IEZMLTTVWEDTY,
2. Students submit an estimate of how much time they spent read-
ing in the week. By looking at the number of words submitted for
that week it is possible to calculate a words per minute figure for
the student. The teacher can then make a decision whether that is
a reasonable figure or not. Further, if students have taken timed
reading tests their actual results can be reviewed to see the words
per minute level they are achieving. This score then can be com-
pared with what has been submitted.
PEEF1EFECINS b VDOREEZRSCR TIENDEREZRE L XTI,
ZTOBICRESNTZEBHEZRENE, TOFED 1 537U OEFBHNET
BTEET, TOTNEHEMETOHFHNHEIAGTHDTH DML D MDD
W CERT, FRleTblS, BLEENIALN - U—=FT 12T Tk
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ERILENBNE, TOFEDOEBOBREREZL T, WHIELDD
HDBREEHLNINDMNUET, TNHo COBEFEHLNIVE, FE
MEELU TSRO D LR TEFRT,

3. Students write a Book Report in which they give a summary,
their impressions, and their recommendation of a book. The first
thing a teacher can identify is whether the English is a student's
own or not. Further, the content of the report will reveal the de-
gree to which the student comprehended the book. This gives fairly
clear confirmation that the student actually read a book. Also, if
students are asked to talk about a book with other students they
must be prepared to answer various questions about it. Talking
about a book is difficult if they did not actually read the book.
PHEETvIUR—bZELIZICHE>TVWET, TIICEFERDOER, B
B, BLVHEBTINENZTRRALET T, HEANEITRACESTOND
CZlE EMTVWBEEBNIZEEFDHDNT D TEWNTT,, KL,
LR—hDOABTZENE, ZFENRORNTZ N OWVWEELTWEND
FL<ANUETHD, TO2T DL TEENKIACZDARZFALHNE D
MWONEUF>EYLET, 50, ZEICHOEACROHABTICDOWNT
FLADEDOKRDONE, KO EHRAGEBICEASNDLD ICEMLRT
NIFWTE T e EBRICEAZHATWEINIE, RONBZET DIFEHL
WHDTT,

4. During a class period the teacher can call students randomly to
talk to them about a book. This is a means to both interact with in-
dividual students and to check that a student has actually read a
book.

BERICHMES VY LACFEZER L TROATEMOZEICBNT D
FOERTDIENTEXT, COTNEEXDZENENCEELED
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CEKIC, ERICZTOFZENERERALCNEF v I THIFIUCICRYR
ER

5. Teacher observation. During each class period students are given
time to read silently and the teacher can observe the reading ac-
tion of individual students.

HEICL DB, RECEIBRZECRAZTORENSAONET, TDE
CHEIFE—AND Y DREBEREZREIT DN TERT,

Our Viewpoint Regarding Data Reporting : & — ¥ #R&E(CEHT 2F 725
DEN

Even with the above measures in place this system is based on the
teacher trusting the students. These measures cannot guarantee
that every student will report completely accurate data. Therefore,
just as most stores assume an expected loss of inventory due to
shoplifting, we can assume that some students will inflate their
word count numbers. At the same time, we don't believe any stu-
dent can cheat their way to a top grade. At most, those who are
the least interested in doing extensive reading might attain a mini-
mum grade to pass the course through doing some cheating.
Rather than be overly concerned about this group, we are trying to
grow the group who are interested and have the potential to be-
come actual users of English and lifetime readers of English. We
need to ensure that the evaluations of these students are not de-
valued by false reporting. Nothing is more dangerous to the system

than blatant cheating being seen as a successful strategy.

LREDAREERT DL TH, RENICIDYRT AFHNFEZRE
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BT >TVWET, COWVWSTZAEND>TH, INTOEEN
SECERGT 4 ZHREL T<NDEWOREICIFFEY FtHA. LIEh>
T, ZLORENTEISICLDMHNLEBBZEBRLTVDLDIC, AALBED
FHEORICEIHEBHZHERL TVWSIEDWVWDIEEZATVWEIN, FEEFIC,
ZAGEPYUR TRIMOBENRNGEZENNDEIFR>TWERA, £
FICFETEKEVW> TRWEERELDIFEWED, TADHDARETAZITS
TARAZENITzE LTH, TN EFYTLE Do SOV TEARIEY
W—TOR/ECLNZEFLVD, BHRICEALZHEFS, REBZFEVNHL
HEEICDE > TREBAZHATNIABERDH S JIV—TEZBETLDE
EATWET, COLDBFRELEOFEN, BYDHREDOTWTHE L
HLNIFWEDICT S L FHETAPIRTT, BEGAETAZENYE
STBCLEFECDIVRTLAERBRICHESOT2HDIIHY Ft Ao

We believe the above measures can prevent any student from
making a major gain in their evaluation through false reporting.
One reason we are confident about this is that the higher level
books are generally quite long so most students only read one a
week. It is at the lower levels where false reporting is most
likely.
LFROAFRZEUNE, BYDRSEZ T IFENRVBEZFON/ENE
DICTEBLELTVET, EBNIDLDICHETS2ERAEG, &OD
LNV ENNEENBFE, —MEICE > THREEE<RY, FAZ
DOFEAEN 1 BEBIC1THMUNRSTVNSTT, BYDRENFTNDIDIE
LNIVDEWE DICRBBEENDHSDTI,

Killing the Rooster to Scare the Monkey : RZ N5 270 [CHEE

XL
X

In ancient Chinese, there is a proverb [ &% |. This can be trans-

lated as “kill the rooster to scare the monkey”. It refers to making
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an example of someone to deter others -in the story, the farmer is
mocked by the monkey, who remains out of reach in a tree. The
farmer then seizes the nearby rooster and kills it, scaring the mon-
key and preventing future misbehavior.
HRFEIC TRBHIR] CWDIENRSY FT, TNE MREmBESESTC
DICHBZRT ] CREF T, MMOBLLZMET SLHICHENZRTL
DICTDEWDIRHEKTT . —TTICE>TRYEETIE, —ADEXRIIRICH
SMONE LN, TORIEFOBNGVWARD EICWzDTT, TDEX
FZIFICVWCHBZHEZA TR L TLEVNE LR, RIFEBICHEODEZ
ECBREBZONF<IFYFLT,

In order to preserve the integrity of the program, students must
feel that their work has meaning. If they see other students getting
away with blatant cheating and gaining good grades as a result,
the incentive to do the work properly will disappear. Once teachers
lose track of a program, it can be very difficult to regain control.
ZHIOJSLOEEHERDLEHICE, FEICEHTEOLTNSIL
FRHEN DS, CRUTDODEFEITINEVTETEA, D ULMOFENES
GAETAZ L THRASHN, BRELVLTRVWEEZEDTZS, FUHIC
Fe2EVWOBENEONTLEDTLEL D, —ETJOJ S LADIIEND
Ne<lizdL, BUBETICE CCEIFBICHEHLFTUFT,

Hence, any blatant examples of cheating should be dealt with se-
verely. Students can be interviewed (by a different teacher if nec-
essary) and then informed that they have failed the course if it is
deemed that they have provided false information. We prefer to tell
students that they can continue to attend the class but they will
not receive a credit for it, and perhaps their time would be better

spent elsewhere.
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TINSEBGEAREDHFFEEICHE LEITNEESHEND T, AN
IEOREE LIZEEBEASNDBEICE, £FCEH#E LT WEHESHD
HENER), TNHNOZTDI—RIEIARACE2TEEZHO T2 ICF
UET, AZBIFZORECBISHSFBECETHOLINVEENVENWEIA
TIN, REQTWTEAIFESNFEWDT, HTo5<MDlCICHE%
FES72ANNNTL & Do

The written pledge provides both justification and protection for
teachers, and once one or two students are informed that they
have failed the course for submitting false information, word will
get around and cheating will be much reduced in the future.
THEICLDENZIMD ZET, HEAMDITREFESLSNDIEITTHEIFEH
HRNFT, QL= AN ADZENBY DBREICKIUEMZEZEE L
BRSNS ZENHNIE, BELFTUEITHND, TNNDIEAREDH
HITBTL & Do
This has only happened half a dozen times at our university, and
students, while shocked that it happened, were resigned and even
chose to join another ER class in a subsequent semester with the
same teacher (they did the work properly the second time
around).
COWDCERBALEEDORFTCOMEITRI LI ENDUFT, Bhiz
BELIERERFZOICICY 3 v IERITTC, I—RIEERTHRLEL
Zh, ROEARG—TREUHMDRDERZEEZZERLFLIZ (2EE
[FREFSBAE LT

Turning a blind eye to cheating is a grave mistake, as it is a behav-
ior that can spread very quickly.
RECBZDADZLIIREFBETT, TOVWSLRERLEETELES
TLEIBDEDTY,
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2.3 Assessment : BiETM

How does a teacher assess a student's reading performance each
week?
Every week the teacher is collecting the Weekly Record. This form
provides the essential data for evaluating a student's reading and is
the means to provide students with weekly feedback.
HEIEBEE DT> TRED) =7« VRN ZFMTEDTL & DIM?
B/E, IO —2I)— - LI—RZEWRLTWET, TOT+—AIC
FEED)—F 4 VI ZTHOT /O DBH TEETT —INENNTSH
Y, SOCR2ECHBET 4 — KNy ITI3LODFETELHYEFT,

Evaluation of Amount Read Each Week : EEDEE Dl

The key number submitted each week is the Week's Word Total.

The major goal of this approach is to develop a reading habit and

for that reason the weekly score is emphasized and evaluated. The

evaluation given is based on the Word Count Evaluation Table.
BERLESN D DD TEEFTHFIE “Week's Word Total” TY,
NZzENE TV IHEMNEG, HEZEBZ OISt LY, Dr—JU—
FFM (weekly score) DMERH, FHESNTVWDIMOGEDTYT, TDFF
MEEIFIRDOKICHWY FT,
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Word Count Evaluation Table : B3B3z

Word count | Score | Word count | Score | Word count | Score | Word count | Score | Word count | Score

HEEH B BHEY Bl HEEH B HEEY B HEEH Bl

0 0 5,000 2 10,000 3 15,000 4 25,000~ 5

500 | 1.1 | 5500 | 2.1 | 10,500 | 3.1 | 16,000 | 4.1

1,000 | 1.2 | 6,000 | 22 | 11,000 | 3.2 | 17,000 | 4.2

1,500 | 1.3 | 6,500 | 2.3 | 11,500 | 3.3 | 18,000 | 4.3

2,000 1.4 7,000 2.4 12,000 3.4 19,000 4.4

2,500 1.5 7,500 2.5 12,500 3.4 20,000 4.5

3,000 1.6 8,000 2.6 13,000 3.6 21,000 4.6

3,500 1.7 8,500 2.7 13,500 3.7 22,000 4.7

4,000 | 1.8 | 9,000 | 2.8 | 14,000 | 3.8 | 23,000 | 4.8

4,500 | 1.9 | 9,500 | 2.9 | 14,500 | 3.9 | 24,000 | 4.9

There are a couple of important feature to this scoring system.
First, the maximum score is 5 for any word count of 25,000 or
above. Capping the score at this level prevents any student from
submitting a couple of massive numbers and then slacking off for
the rest of the semester. Second, word counts at the lower end
earn proportionally more points than scores at the top of the scale.
The score starts at 500 words (this is the most valuable 500 words
on the scale as it earns 1.1 points) and goes up based on 500 word
increments until the ‘A’ range. It then continues in 1,000 word in-
crements thereafter. This is both a motivational tool and a means
to ensure that a weaker student can pass the course.
COFRVATAILER 2 DOEEGFRENHY XTI, B—IC, EEFHIN
BETELGE>TWVWEIRTT, RICEFEHN20.000:5ZzBA CHTNLILIE
ENUFETA 5FTEVWDEREEDDCE TEENT, 2BITHDT
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CWKREGTHFZRELGTWVWEDICHIIEL, EARSY—DKYUDHBZ
SRELBITEHEVWEDICLET, F£IIC, FHEAMERWVD SIFEEBHDOE
UICFHEA LU ERTH, FHINE< G T D THELFUERT, Ml
BOOEEMNSIBFY (INMIRZEBIDICCOBEXRTROMES S
H00EEETY), ‘A1 LNJVOEHICA S FE TIFb008EBEA TFFMmA £
Mo TWEFRT, TDOERIE000EBEMTLEN > TVWEFT, TNIFE
FN=2a vz EIFB7ZHDOPYURTHHY, BRICHNTHIDNPS
CDOFETHHEECBMAZRE TCESPURGZDTY,
Each week the teacher places a score in the Score Box above the
Week’s Word Total. Students can then keep track of what their
weekly scores are and based on their average they have a good
idea of what their final evaluation will be.
HEMIIEIE “Week's Word Total” @ _E(Cd 2 [5Hf# (Score Box) ] (T
FlEZRRALEF T ZAFERDOD 4 —J ) —FHENE DG > TWSh\ZE
ERIELTWS T, COFHEZEICEZLEFIEDORRIHANE D7F N
HEENTEFT,

Book Report Evaluation : 7w 7 L/R— D5

There is no predetermined scale for the book report evaluation.
Teachers determine how they will grade this section. This is an-
other example of the flexibility of the system: giving teachers as
much autonomy as possible within the framework of extensive
reading classes.
Ty I UR=hOFHACEHOMUSHRESTERERGY Tt A, HEIH
COBEMZEDEDICFHAT 2N ZRHDDZDTT, CNHNTDURT LN
ROFRMEDE S —DDHFEDTT, SHBRECHERNTHMICTEDR
FE{DEHHBEESATVNSDTT,

69



One purpose of the book report is to ensure that a student has
read a book and can express what they think about it. What is to
be evaluated is the extent to which they can do this. If a student's
use of grammar, vocabulary, and expression contribute to this the
evaluation is higher. If they detract from this the evaluation is
lower. Since the emphasis is not on teaching writing, teachers are
not expected to provide feedback.
Ty I UR=hDO—DBDOEMNIE, FENEKOREZRIE TS TLDNE
FT2IETT, LCZEFHAITNNEN WD L, FENINZEDIEET
STVDDONDTDEENTT, ZAENKIRICEL TLE REFTT—,
EVWBILZEDELLFoTWWNIE, ZNLETFHAEOGE<TUET FEID
FUDFEFEoTWEINIE, ZNETFHEBE<LTUET, ST 1V
JDIEEICHENENM TWSDTFEWDT, HEET «+— KNy oTF
DWEIFHY Tt A,

A second purpose for this section is for language reinforcement.
This is a section where students have the opportunity to use the
vocabulary encountered in their reading. This section can also be
linked with a speaking/listening activity so that vocabulary is fur-
ther reinforced.
2 DOEDEMEERDOBRILTT, Ty I LIR—MIZEN)—F 1 2T
CRATERF TS —ZEOBREEREL T<NIEREDTT, Jv
JUR—MNIRE=F VT /IR VI EEE HEBELB 2D TRF+ T
Z)—FEollmibenEd,

How much time does a teacher spend doing evaluation and record-
ing of data each week?
Based on the experience of several instructors who have been

using this form it takes approximately 45-75 minutes for a class of
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40 students. Since the teacher obtains the Weekly Record and Book
Report forms during class up to 45 minutes of in-class time may be
available to process and evaluate these forms. This means that it is
possible to complete this paperwork within a class, or at least
within approximately 30 minutes outside of class.
HENDM ST — & OFHIEPEEFICEE S OREDORKEZEI<DTL £ D%
CDT #—LZMAL TSHEMHEDOREICENE, FHNEDI SR
TRKG-TOREENMNUET, BN —J1)— - LI—RNETv D
LIR—=hDT #— LAZRERICEN L THSERENDLIS E T < DILE
CFHMICH TDEMTEFRT, DFUY DOV IEEBIFEIFREHITHE
Hotondh, HdWFLEEDFEENIINFEAFTERDOTELONS
WD ZETY,

Final Grading : Sf&a&EET(M

As long as teachers have been diligent in entering scores in their
spreadsheet each week, calculating final grades for the reading por-
tion of the grade at the end of the course is a quick and painless
process. While there are different components to the final grade as
outlined in the syllabus it is expected that the most important com-
ponent will be a student's reading performance. A general guideline
is that the evaluation of other activities might raise or drop a grade
by one level.
HADPBEI IV — hDEDTRT LYy RU—MIRRZANTAT
niE, I-A0ROY CREFFHMZEEET DT <ISHEDHY, RUEMF
ETHHYFtho 7Z1EL, YINRITEHRSINTVD LD (CRIERTES
DIBICIEVWDONDEGTBERNSY, TOHFTOHROBEEGERNT
EDU—T 4 VIBRNEBELTWERT, —#GEHA NS/ 2TlE, U—
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T4 VRNV DFEBOFEE, BiEE 1 LNV ET SN TITENRE
DELBICEEFYFT,

2.4 Adapting this to Other Contexts : fiDEEN\DEH

The program described here has been developed specifically for
high-level, motivated university students. It could be adopted as is
in identical contexts, or with minimal adaptation in similar ones (a
high-level, academic high school, business training program, or pri-
vate language school, for instance).
SRS N TN TOTI AR, LNIVEEL, EFXN—2avd5H
WRFERAIFICHFICHAIZITONTERHDTT, ULLDERRELZT
DERFHRAITDCCHAIRETT, HDVWEBALLOTER (A E, L
NbbaE<, PHFIvIGER, EVXANV—220 - TJOJ 34,
HDWEFEEFRZY) TREE/NROBIHEOAIETT,
However, the principles of the program are universal, and bearing
them in mind should allow teachers to adapt the program described
in this handbook to any teaching context.
LML ZnT7O0J5 LADREBEIEREN THY, COREBZLICENTSIT
& e, 2Ty Iy hTINXTERLTOT S LMDOWNGESHIEE
BEICEVWTOICATEER T,
The key principles of our approach to organizing extensive reading
classes are:

MU L ICTEY FIDZHEERBENDILT S DI YA DEARE 3
ROBEYTT,
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1. high expectations from teachers

HENAIDN o DE\VEARF

2. achievable goals for students
FHHER P BEFEE
3. student choice of what to read

FAYTT 2 F AR OBEHER

4. student choice as to how much time they spend reading

s B (S 2 FEAID B R

5. explanations of the theory behind and the specifics of the pro-
gram
BRICHEBROLV OIS LADHMICET 258
6. data-driven monitoring and
TF—HFEICLDERES
7. teacher engagement with students

HEDDFE & DHIR

Adapting the program for junior high school students would require
much easier books to be divided into smaller levels (probably
through the yomiyasusa level system) and changing the goals ac-
cording to the principles described in Section 2.1.
RFEECCOTOISLZRATIEICE, LNIDE 28T >250<
ML (HTo<IIVRY [HAHAPTE] LNV AT LAZERAL T
2HD) SNEANLELFDZTLLOL, ANV TvIDEIV 3y
2ITINRTZFECEDWTEREZEEZA D CCDUETL & D0

Designing a program for low-level or unmotivated university
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students may require the levels and materials to be adapted, and
the reading targets to be recalculated. However, unmotivated stu-
dents are unlikely to have experienced success in their language
studies. A well-designed program will provide them with achievable
targets, and this, combined with teacher support and encourage-
ment, may result in them changing their attitude towards English.
LNIWPEFAN=2 3 DS RYS<EVWRFERTOZHTIOI S L%E
BETTRICE, LNIVPHEMEEEZEA DUENRHINE LNETAL,
V=F 12« 5=0y bEMAILTETUENGINDANFE A, £
FN=2 3 VOBRWRERFEBFBICSVWTHIINEREZ LT EhFS T
SICBONET, +HICHEONIETOT S LIFORE S ICERAEFEEE
RBRCTE, INNHEIDOYR— b PRIE L CBE > TRODRFEICXIT D
RREZZASTOHERNMFTTCERI,

Adapting the program to a more advanced context, for example
English language majors, may require the levels or word counts to
be adjusted upwards.
07O LB > ERLANIVDE, TEAFREBZERT SEFE
(CEARATSHEEF, LNIVPEEBHED > EIFSLD (CHET SNEN
HYUFET,

Whatever the level, the goal is to design a program that even the
least able students are able to pass, but that provides enough of a
challenge to allow the most able students to push themselves. En-
suring that reading materials are both interesting and at an appro-
priate level is essential, and this may involve using lower-level

readers, non-fiction materials, or comics and instructional books.

LNXIWIESTHN, ROLENDLDIFETHEMIENT, NOROHE
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NOBWFECEBERBESZRUILITDLSFN-RILeEx6T7077
LEFREFTDIENERTT, -7« VJ¥MEIEEL, NOBEYFEL
NIWVICED LD ICHIET 2 ZEHWARERTHY, HICELNIVDOEN
V—=8—, J2T402a ¥, HD2VEVIAEPHEZRANS L
HEFNIHENDU XTI,
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Chapter Three : Practice
EI3FE!EREK

3.1 Introducing Extensive Reading to Students : F4\OD

ZEABN
Syllabus : ~Z/\VA

The first contact with extensive reading that most students have is
through the syllabus. There are a several assumptions we can
make about the students who will enter our extensive reading
world (Extensive Reading Syllabus, pp78-80).
FEAEDEENZFTECHO TETDDE, VINAICBZBLLES
TY, WEENRETIESHOMRICEFENBERAANDICELT, &
ETE2IENNKDONBUFTT (iR S/VR, pp78-80),

1. They have not done extensive reading previously. While the use
of extensive reading is expanding, especially at the university level,
there are still few schools at the secondary level which are using
extensive reading in a serious way. [Appendices A-1 - Question 3]
FHEIINFTICEHmZ LI NGV, ZFE0ERIE, FICKFELAX
IWTLEEUDDH N, BRICEHEZANTVOREHB L NILDOFER
FFRLZEFCAZHYUFR A, [Appendices A-1 — B3]

2. They associate reading with the type of grammar-translation
class that is most common in the Japanese education system, and
will have primarily dealt with only short reading passages in their

English studies. Generally speaking, their perception of an English
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reading course is that it will be boring.
FEEF)—F1 I VWAIE, BROEEV AT LT—HELLELONSEX
ERRFEDEEZT B VENMMET, DF Y, HEBEOMRCE, FADREN
HNZWRICTEDONET LIz, —MHICE>T, BODREB)—FT 1~
IJRECHT A A=VIE, [DESTHEWEADE] &WDHBDTT,
3. They, as we have discovered through a survey (Appendices A-1
-Question 2 ), do not have a well-developed reading habit in their
native language.
WIZEDREBETHM > ETIH (Appendices A-1 — B 2), F4
FEEETOTATHRSEEN DY F T A,

4. They perceive English ability to be important. (Appendices A-1 -
Question 14)
FHEE, REENZEELCRHL TWET (Appendices A-1 — B
14)0
5. Reading is a non-threatening activity compared to some other
types of English communication activities -this may appeal to some
students.
=74 VJ3MDORFBII 2 25— 3 VEFIENTHFTRUBZ dub
ZEDOHTWEHTT, COROU—F 4 VINFECZITANLNEIDND
LIFEtA.
With these assumptions in mind the syllabus provides the frame-
work to explain the course.

LIEOBEE Y SNADOEHAICIBA T, Y SNATHREDERERLET,
UINATHI—RADHAZ L TWET,
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Extensive Reading Syllabus : £ /{2

1. Course Name #2%EH

General Exercises in English (Reading) (Extensive Reading
%)

HEEO—REIIE (U—F 1 V) (BHER)

ol

z

2. Course Objectives HZEDBEMCHE
The objectives of this course are to have students :
LITFHAREDOENTTY ©
i . improve their reading fluency and reading speed
=F 4 VIDAL—XSEHEAE—NDAE L
ii. expand their vocabulary and improve their general English
skill
RFE TS —DIFTEEEBRAFIVDMA L
iii. enjoy reading a variety of books
BRZTFZE L WS RER
*Teacher will add items based on their supplementary activities
* HAHIGFEEDHEZE T EICE > & BRIZENTEFET,

3. Student learning goals FEDEEHE
Students will be able to:
FHILUTOZENFIREEFUET
i . improve their reading fluency and reading speed through
reading many books in English
KBTS TADEYZHL T —T 4 VIDRAL—XSEHE
AE—=KAELE
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ii . improve their vocabulary and English grammar ability
through extensive input of English through reading
=71 208U CTOREBEEERMCLIDIRF+ TSI —DIEFTE
TR DA E
iii. develop their reading speed through doing timed reading
exercises
ALK - )=F 1 VI EEC & TihRaAE— M atL
iv. improve their speaking and listening ability through in-class
activities
BENEHZBL CRE—F VBTV RV JENDRE L

4. Class Format BEAT - HACEEFE
i . Extensive reading
L
Students will read many books (at least 100,000 words) and
keep a record of their reading.

Each class period will include silent time for reading books.

FHIHE<OEY (FIE100,0008:E) ZHds, BEOU—FT 1V J%
FEiRLET,
BETCIBORFORBZHRITFIT,
ii. Timed reading activity
ALK =742 JES
Students will time how long it takes them to read an as-

signed passage and determine their reading speed.
FHEFEESNLEXEZHTDOICENS D WEEANNN > T ZEY, B
BOmEAE—NZHELFRT,
ili. Supplementary Activity : *To be determined by the teacher
TOMOBIRFEES) © ¥ HEAIDOHEICL S
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15 Week Plan

15 BOFE
Class| Date | Content
# | BT AE
1 Introduction to extensive reading 1 (attendance required!)
ZEus 1 Bl WIHE )
2 Introduction to extensive reading 2 (attendance required!) Students begin reading.
ok 2l WILRE ) FELCELDU—FT 1 I DO6IR
3-14 Supplementary activity / Timed reading activity / Silent reading
TOMOHIRERIEEN /S 1A LK < U—F 4 >V JiEE /R
15 Final class

AR —BERDHEE

5. Assessment criteria : A& A%

Item %
LS|

1 Attendance: *7o be determined by the teacher %
R | * DR EICLS

2 Number of words a student reads on a weekly basis and the overall total %
FENFTAIL, BEASKU b—5 IV DOEEE

3 Weekly Record & Book Report %
Yq—oU—-LO—R&TvILR—hK

4 Supplementary Activities %
ZDMDBIRFBES

5 Timed Reading Activity %
GALK - )—=F 4V IES

6. Course Material : HREEH LUVSEE

Teacher prepared materials, graded readers borrowed from

the library and instructor

HEMHRE LT2HM, REEPHMNSEBURZI ATy K U—5F—

7. Other : D1

Students must attend the first two sessions.

FEFRAO 2 EOBETLTHE
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3.2 The First Class : —[OlHD#E=

The first class or two are the most important time in an extensive

reading course: get them right and the rest of the semester or year

will go very smoothly. Get them wrong, and you could well spend

the rest of your classes trying to undo the damage.
ZHEDORECEIERINO—~_OORENE THEETIT, Iz DFL<
JVPTENETNLEDOEYDEART =55 VNI 1TFEVDIDDNE
THAL—XITEHFTT, RIICCITORT K LERMEHEICTNLED
BEZHIEPT CCILHFYERT,

Initial Explanation to Students : FANDRFI DA

First, explaining the theory and reasoning behind the program to
students is essential. Students who do not understand or buy into
the program will resist it, either actively or passively. Worse, lack
of student buy-in will make the ultimate goal of the program (for
students to continue reading independently after their course fin-
ishes) impossible.
FIRANC, HTOJSLDOBECHIBEMEHRNZFZEICHATLIL
MARARTYT, JOTSLDZEEEBRL TV, HLIZITANT
WEWEAES, BEICHEOEENCERBERZRLET, SHICEBNC
IS, FED “KLP2D"T cWORHFEIINRERTOTS LADFBDE
B (EENSI-RRTREEE T —T 1« VI ZRITTNC ) IR
AIREIC TR Y R T,

The first two classes should be given over to an orientation of the
course and its objectives. Classroom and homework routines should

also be explicitly introduced and practiced (Handout, pp. 87-92).
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The end goal of this orientation is that students understand what

they must do and how they must do it. It is also highly desirable

that they feel excited and confident about their ability to reach the

goals set.
FUSHD2MOFEIFEDCBN G EFIA VI T3 LTH
RLTLZEEW (BEWRER, pp.87-92), TDKEIC, BENTOEENPE
BICOWTHSBALHBZELE L&D AUIT YT -2 3 VOENEF
ENLEFEINREWTIZWIZYE, LTEWIGWIEZEASIE T,
Flo, BELCBBEZERTILICPITZHIIE, ERTSEDHELN
DEEERILE I CDLEETT,

In order to accomplish these objectives, teachers should take

enough time to explain, demonstrate, and preferably have the stu-

dents practice the following :
CNODOBEBRZERT DO, HEBIHBICTDEEZEMNT, ZFHED
PUFEAHT, DLARETHNIEFEICERICROICEZF LE>THD
D2LWVWWTUL & Do

1. the goals of the course
BREDBE

2. extensive reading theory and principles
THEDTEZRCRE

3. the classroom routines, including
FWERNTDEE)
i. choosing books
ARZES
ii. silent reading
ESTERS
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iii. finding information about a reader (title, level, series, word
count)
=4 —[CATHRMENET S (F1 ML, LN, V=X, BH)
iv. completing reading records
V=742« LI—NZRATD
v. speed reading procedure (if used)
AE=RU—=F 1V JDEDAZHERT S (ERT 256
vi. any other classroom exercises that will be used regularly
TOMDERICERAT 2HIRFEEICDONT

4. the homework routines, including

BEICDWT

i. going to the library (the location and borrowing procedures)
MEEICIT< (HEEOFZAPAZEY SFHREFTL)

ii. completing weekly reading records
Dq—o)— - LIO— ROIERRFE

iii. where and when to read (anywhere, anytime)
WD, ECTHRCON (WDTH, £ITH)

iv. any other homework that will be assigned regularly
EERICHE SN ST DMDBEBEIC DN T

Teachers should also give students time to talk amongst them-

selves

in groups after each explanation. Students can help each

other understand and are more likely to ask for more information

if none

Finally,

of them understand within their group.

ZHHBADRIC, PHERLTTELEDHBZRITDIEVNWTL LD, FAEF
BIE->TEBREZTDZ2ENTETEITL, BLENDERL TULRWER
NHo7zs, BBEMICERT 2AEENEEYET,

teachers should talk about the benefits of extensive
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reading, how it can be interesting and fun, their own favorite books
or genres, how they struggled with reading in the past, or anything
else that may help motivate or encourage students.
RE&IC, HEEIEFTEOMRICOVWTEIT L CHIC, SHOEES, BS
DEFSEAPY v+ VDWW TEZLZY, BEC—F 4 VI TEDL
DFEFZLTWEDONE WORBOHEBLITUFRY, ZEOPEIRED
CTLDOTFHREETDHEVNNTL & Do

In the Tohoku University extensive reading program, all students

are forced to start at a low level and progress through reading.

This is a radical departure from orthodox ER practice, where stu-

dents would be encouraged to determine their own level either

through tests or self-selection according to perceived difficulty.
FHRBOZFAETITOTSATIE, INTOEEDRBETL NIV SIASH
BILICFE>THY, V=T« VIPRETCONTLNILFZ vy TLTNE
FT, CIHMERDERE [FRENISED ECATHY, FEEFEHD —
TAVIULNIWETARNIELES>TH, HDVEEH THSEZHEL TR
HDLOKDHLNFT,

This policy was born from two very concrete needs :

CORHIIFFEICEFRNGLERICBONTEFNTSZDDTT, €D
EREBLUTORUCHUET,

1. the need to restrain confident, academic students from reading
books at too high a level (books they could decipher but not read
fluently)
BENDY, ZRIDFENGEYICNA LNIVIE)—F 4 0T GiR%
LEDERBRITESDN, ETHRATRTLFHmDFEVE) MEIRDFEL
FOICT2EMN
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2. the need to increase reading fluency in students hindered by a
lack of input in their studies to date

FEDNF TOME TN NEL TWel EICLUBENTIEN 2
TR E T B

Of course, not all students require this measure -some students
have received enough input in the past, others are more sanguine
about their abilities. However, the last two years of classroom trials
have revealed that this gradual progression system does not harm
higher ability students, even while it is helping students with less
developed reading skills.
HEAkh, BEEBICCOMNENDLEZWNDIDITTEHYEFTA, TNE
TICTHGFEDOHREZ L (SREEDH VDL, BHDRENICHELIEITE
BRFEDVET, LHLEE 2 FOERBFETHONIGZ > LI,
CDRAT v TEBATENR > TITK O RAFT LN, U—F 1 VT8I +5
CHICDVWTWEWREAICRII > TWADIFEHEAA, BENOBWEEIC
E2THIYAFTRAITELIFENWEWD ZE T,

The key is in how the system is explained to students during the
orientation -those crucial first couple of classes. The following
points are key :
RAVKNICDOVRFTLZHA) IV T—2 3 VOBRBFICEEICE DFHBAT S
MWTT, DRYRVIOHOIDFBENBD TEETDTT, LITORHIRA
VKT,
1. reading very easy texts improves reading speed and
automaticity (fluency)
FEBLEPTLVWTFRA RO L This AE— NERETEES (RIBT)
nNaFxEsd

85



2. for students with little experience of reading in English, reading
100,000 words of easy texts can break them of the 'translation
habit' (see Nishizawa et al, 2008)

HE T dRBNZLWEEICE > T, PSLWWFFX M2 100,000

HEEGO T [DWVWEIERL TRATL E D52l (Nishizawa et al, 2008
=) HolfstdleNTEd

+Hl

3. reading easy texts allows students to succeed early, bolstering
motivation and habit formation

PILWTFRA RO L CTRAERFRLVICHEAEADENTE, F

N—23za®h, HEaBeMTeleNTES
4. for more advanced or motivated students, finishing the first level
or two of the program will not take much time (a week or two at
most)

EEENPEFAN—2 3 VOEVWFEILE, 705 LDE—LNIVE

MEZLNIVEPYRIFBEDICKL TEBANNSEL (H0E L 18R
H 2 ERE)

Even very advanced foreign exchange students have accepted the

program without complaint, then proceeded to rapidly advance

through the levels. If the teacher believes in the system and com-

municates this belief to their students, this will go a long way to-
wards allaying any doubts.

HEEINIFBCBVIEBFETEAFZEOTICIOTOISLER

#FL, LNIVOBEZZAZARITES>TWEF LIZ, BEINEICIOD

VAT LERFELUT, TOERERECERATTGES, FHEOEIZZRESTOD
[CRWCRIIEE T,

86



Handout : E2fh&E#}

Introduction to Extensive Reading
ETRER I
Guide to Extensive, Graded Reading
Lo/ VAT 4 v K V=F 4 v INOfE

CJExtensive reading (£&:) with easy, graded readers (novels, short
stories, & nonfiction written at different difficulty levels) is probably
the best way to build your overall English ability. Research has
shown this.

PSLWILATry N U—4F— (BRDHUBETENNII/NG, Y a—

PAN—U=RU /T4 3) 2E>1cZHE, HEENEEEE

LI RLODFECBRODNE T, HAEERNCNZYE > TVET,

[JExtensive Reading vs. Intensive Reading

ZHuE vs iEmus

Intensive Reading Extensive Reading
LEES S

Linguistic Focus Analysis of the language Fluency, skill forming
EREBICET LR | EBDOSIT AL—=XSERAFIVDIERK
A2k
Difficulty Usually difficult Very easy
HEE —RICHESEX FBICP=LWL
Amount Little A lot
NE e RE
Selection Teacher selects Student selects
B DER HERICEL D FEBEHICLD
What Material All students study the same material | All students read different things
/D Bt INTOFENB U HEMZFER FHECCICEGTZ2EMERER
Where In the classroom Anywhere
FERISH = ZITH
Comprehension Checked by specific questions | Checked by reports/summaries
BEREDOYHE BEDHRBICESD LR=bEHICED
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Graded Readers: 7L A5« v N+ )J—=4—

[JSome graded readers are famous books simplified for English
learners. Others readers are original books for learners. The easiest
books are very simple and as your level goes up, you can read
more complex and interesting content.
TJUAT 4y K =F—DRICIFEFFEERAITFCPSLIESESN
EERGEEDHD L, IBONSEBERITICEMIIZDDEHURXT, &
HPSLVWKIFE THEETIN, LNV ENBICDN, HoXEBMT
HEVARABTOELDHFHED T T,

[JEach graded reader has a colored sticker to help you identify its

level.
JLAF 1y N U=F—F, —BTLNXIHEDNELDICEBSITSNT
AT v A—NREONTVWET,
Very Easy Easy Medium Challenging
FEZIC S L) PEL) ZE L)

[JFor this course you are primarily expected to borrow books from

the Tohoku University library. If you have a situation where you

don't have a book to read in class you may borrow up to one book

from the teacher. The graded readers in the Tohoku University Li-

brary are located on the first floor.
AEETETETERIEREREZENOAZEY S ZENFHRE T > T
T, BERICHRTCEADNEWNEEL, AN 1 X TEZEY THHEL
Ftho RIEREREEDI L AT 4y R U—F—DERET1BEICHY
ESERS
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[JThe aim is for you to enjoy reading at your level (without a dic-
tionary) anytime and anywhere you like, naturally building your
English knowledge and sense of the language. This skill is so im-
portant that 45 minutes of every class will be dedicated to silent
reading.
AEEOENIL, TS, FEEBHMT @EELT) &N
DEEHELATHRCCETHY, B CRBONHPEFTZ UV ATHEAD
CCIEHYFRT, SOV RAFIVEBICERFTD T, HEARDIDHE
(FRFTICERLET,

Class Format : #EHNA - AL EEFE

1. Pick up your name card, a timed readings book, handouts, and
papers being returned.
R=LA=NK, FALR - D=Fa2J-Tv, BERER, HLURE
(COIX=N Az
2. Supplementary activity
BEEY

3. Turn in Weekly Record
D=0 )— - LI—RNZEETD

4. Do Timed Reading exercises

ALK - U=—F 1 VIEFS

5. Silent Reading time
B D

6. Return your name card

R—LN— RDIRH)
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Assessment based on Word Count Benchmarks

HEEHAN v F <= — 212 & 23N

Weekly Word Count : BREEZEH

Extensive reading is effective when reading becomes a normal ac-
tivity in your daily life. Therefore, your weekly progress will be re-

corded and is a major factor in your final grade. High word counts

each week are required to receive a high evaluation.

ZTHEINREHET OO, UV—FT« VINABEEO—BNIIZ T2 E
TY, EHoBEBICESZRIRT 2DONAYIT, CNIEEIICFEEDRR
BEeRS<EALET, B TaVFHIZESICIE. BEZDHEEHZ
ROLENDYFT,

The following are approximate guidelines for weekly word counts.

TRIGEBEEBEHOEHLZZRL TWET,

Grade Range Words per Week
BEL NI BRI EIEH
C 5,000
B 10,000
A 15,000
AA 25,000

Word count calculation method for a book you have not finished
reading : EEHARZ TWEWADOBEEHDHESE

1. (number of pages you have read) + (total number of pages in

the book) = % of the pages read

(FARATIN=TH) + (ROMN—TH) =FATCN—IJD%
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2. (% of the pages read) X (total # words) = Partial Word Count

FATEN—=2D%) X (FREEFEH) =B HEBEH

=1

TOTAL Word Count : #3E2ZE%

These are the guidelines to follow for the amount to be read for

each level.

LTIV E CHRONSEBHDIETH ZRL TWERT,

Color # of Words Total Assessment
& EHEEH T (i
Red " 30,000 0-30,000 Required to Pass
Ly R A
Orangeu 70,000 30,001-100,000 Required to Pass
HLy B
vellow 100,000 | 100,001-200,000 C/B range
(IO— C/BLAJL
Green
reen 200,000 | 200,001-400,000 B/AA range
Gy—> B/AA LAUL
Blue 300,000 | 400,001-700,000 AA range
I — AA LA

Reporting about your Reading : ') —7 « > 7k

Weekly Record & Book Report : Each week you will submit this form

to the teacher and the teacher will return it the following week with

a score for the This Week's Word Total and the Book Report.
D= )= LOA-—RETvILUR=—F 1 ZEIBBECDT 5 —LZH
AOICIRHE L, #EDIS “SHEOREEL & “TyILR—K (CHLTH
B DI CRBAZAISRINLE T,

Semester Reading Record : You are expected to keep track of your
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reading progress each week using the Semester Reading Record.
The teacher will collect this at the end of the semester.
TARS— - )=F 42T« LO—=N I ZEQF “CARI—U—=F 1>
L= R" ZE>TEBR)—T 1« VI DEBZERIT DD LFET,
HENIEARY —DFREBICINZBILL XY,

Pledge for Reporting of Data : This is a promise that all the data re-
ported by a student is accurate. The teacher will keep a copy of

this on file.

F—=AREICETIEN | CNIZFENRET 2IXTDOT—F (IEER
HDTHDIEWDIEWIGFYFERT, HEMFIZOELZEY, T7A1IVRE
LEI,
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How do students borrow books? : F4 (&S P>TAZEL
o ?

We have two ways for students to borrow books at Tohoku Univer-
sity. The first is to borrow books as normal from the university li-
brary. Students can read in the library (in the reading corner), at
home, and when they are out and about. They should also bring
books to class.
RIEKRETEIZENREZBYDDIC 2 DOHFEEZRABRLTWET, £,
NMEENSBYDAENHYERT, FEIREE (DHEI—F—) PE
E, TLTHEETERERCCEMNTEXRT, L, FHRBEREHEEIC
BoT<KBIXIlE>TWETD,

Books are also available from teachers. Currently ER-specific class-
rooms have readers in locked cabinets, and there are also several
class sets of readers on carts available for teachers to take to their
classrooms. It is important that books be available in the classroom
because :
HANOARZEBY DL HTEET, HE, ERERAUEICEROND S
TFrvERY MIU—F—DRRESNTVETL, Tz, I5AANHEHD
V=85 —Hty beBEICHTTHY, HMEIENNEERZ T OHECH
LTIT>2TWET, A2HETCELHELTEDENEEGZDTT, €D
BRCULTUTOIENZETFONFT,

1. some students will fail to go to the library or forget to bring

books to class

NMEEICTHEWFEDNWET L, BELCEAEZF >T<DEENDIFE
HWBESH
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2. some students may finish the book they are reading and fail to
bring a spare

BERICHFATWDERETRHEA T, RICGRUNEAREL > THRIDEE
NTWBZEHE WD

3. teachers may want to talk about one of the books or recommend
it to the class

B HDIARICOVWTHELIZWERSTEY, BVWEREEZITTCV\SE
ETNEBHTZVNEBOINBINIZNZSH

Under our current system the bulk of student borrowing is met by
the university library, but students may borrow up to one book a
week from their teacher. There is no system to record this, as it
was felt that the time spent on signing books in and out was more
valuable than the number of books potentially lost. Indeed, losses
so far appear to be under 3% of books per year, and that includes
figures for years when all student borrowing was from a teacher.
AWEEDOTOISATE, FAODRKEOELUEUERICHL TIRFRE
BENENE/LTWERT, —7, FENLENSEY 5NDD(E 1B
CTHETLE>TVWERT, BEDHS, EUHLLRIEDITTNETA,
EWDDHAEDELH LEFRZ DI TRODNTLUER S KEDAN,
ARG <GB U R T LU DMEN DD EBATTNSTT, £ F
EEBNREHMNSEY CWHFHZEH TH (SREIREERTOE
LHELZESIE> TWEM272/28)) SETOMKREBFEICEESD 3 %ICH
WITIFVWE D T,
If possible, the last 30 minutes of the first class should involve the
teacher taking students to the library and having them take out

their first few books. In the case of first year students in the first
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semester, it may be appropriate to ask one of the library staff to
be on hand to help with procedural inquiries.
HUAREGD, B—OEBEEDS X N ICHMIIELEZS I SENTRE
BICTE, BNPVRAICHECHMZzEYLRSEONNNWTL LD, 15
HLOFIEIDIZEL, REBBED—ACHSBVWLTRHER>TEOW, &
LELULFHRSEICEALTVWAWAHI TEHO 2OV WD HNE T A

3.3 Regular Classes : ZEDiESE

The classes following the introduction to extensive reading and the
system for the class follow a regular pattern. In a normal 90 min-
ute class period approximately 45 minutes is allocated to sustained
silent reading and the remainder to supplementary activities that
are determined by the teacher. A supplementary activity can be
made to link up with what the students are reading or can be a
completely different activity. These patterns have been used by
teachers at Tohoku University :
ZHALTDVRT LADBNE I ZRATURREBROREIL, BF/NF—2IC
TUFRT, BEDINDHEEDGE, NN ZRHENTHZHECTET, &
U OB IEHEDIHE TTDMOHRFEEEN CHTONET, Tl
FPENFRATVWDDHDICEET 50, HDWIF > <BIDEENZETT>T
HEWET A, UTOLDGNS—UNEILRKZETERERITONTEEHL
Zo
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Pattern 1 :/¥5—21
15min Supplementary Activity 1 - Timed Reading Exercises
155> TOMODHEIRFEEE — FA LN U—FT 2T - TIOTY
A4X
20min Supplementary Activity 2 - Intensive Reading
205y T DMOBIRFEEHN2 —
10min Supplementary Activity 3 - Speaking
105> TOMOHIBEREEH I — AE—F2 Y
45min Sustained Silent Reading
4543 53 = NYAS S
Pattern 2 : /X5 —> 2
30min Supplementary Activity 1 - Speaking (Introducing a
Book based on the Book Report)
305> TOMOHFTFEES — AE—F2J (Tv o LR—KITE
T ARDIEN)
15min Supplementary Activity 2 - Timed Reading Exercises
154> TOMOHBEEEFE 2 — YA LN V=TT - TOTY
A4 X
45min Sustained Silent Reading
4553 Fria /e 245
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Pattern 3 :/\45%—>3
10min Supplementary Activity 1 - Speaking
105> TOMOHIZEREE 1 — AE—F 2
10min Supplementary Activity 2 - Timed Reading Exercises
105> TOMOHIBRFEEEN 2 — YA LN U—F 42T - TOTY
A4X
20min Supplementary Activity 3 - Various Exercises
20> ZOMOHBEBEH 3 — AT IIYTAX
45min Sustained Silent Reading
4553 R0 7x BAGT
Pattern 4 : /N5 —2 4
15min Supplementary Activity 1 - Timed Reading Exercises
154> TOMOHBEEEE 1 — YA LN U—FT 2T - TOTY
14X
20min Supplementary Activity 2 - Listening Exercises
20> ZOMOHBRFEREE 2 — VRV T - TIOYTAX
10min Supplementary Activity 3 - Speaking
105 TOMDOERFEEE 3 — AE—F 2T
45min Sustained Silent Reading
455> A 7E 25
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Currently, all of the teachers doing extensive reading at Tohoku
University are Native Speakers so that other than the timed reading
exercises there is an emphasis on doing speaking based supple-
mentary activities. These types of activities are what these teachers
are good at. In other words, the supplementary activity component
of this system is an area where the teacher can play to their
strength which brings further satisfaction.
R, FERFETEHEDEEZ L TV DHIMEENRA T« TAE—h—
FDT, SALN - V=F42T s TOGTAXLNIAE—F2TER
DZDMDEREZEHNCIRNBNMTNVNET, COFOYA TDiEEH
3, RAT A TRE-N—HENEBERBLT DL IAHTT, EVEEANI,
CDYVRT LADZTDMOHFRFREE L, SOICHBEZRESHDHIC
HENEN DB HZREB CSOHRBGEDTT,

Supplementary Activity Example 1 : Timed Reading Drills
TOMOHIRFEZEH 1 1 FA LR - U—=FT 12T« N

The above 4 patterns have one common supplementary activity:
timed reading exercises (Form 4). Currently two types of input are
used for the timed reading activities :
FRADONI=VICEHBLIZN DOHEFBEINGUET  F1 L4
NeU=F42J -TIO0T5A4XTT (Form 4)e CDIA LN 1 —
TA4VT TV TAXICIFIREDOE A 21BEOA > Ty hZEALTW
ESEI

1. Asian and Pacific Speed Readings for ESL Learners by E. Quinn,
I.S.P. Nation and Sonia Millett

2. Timed Readings Plus Book Two by Edward Spargo (Jamestown
Publishers)
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The Asian and Pacific Speed Readings for ESL Learners is a free re-
source that can be downloaded in PDF format and then copied for
the students. Timed Readings Plus Book Two is one of a series of
timed reading books. A class set has been purchased for use by the
students in class.
“Asian and Pacific Speed Readings for ESL Learners” (&, PDF Ez(
THOO-RTEDTI—FEMBEDOTEEARICIE-LTVERT,
“Timed Readings Plus Book Two” [FHA ALK« U—=F 4 >J«Tvl
DY) =ZXD—DTY, BERICFENERA DL ISAAHHDEY b
AL THYFT,

Regardless of the input, the basic operation of the activity is the
same. Students are given a worksheet (Form 4, 5) on which to
write their answers and to keep track of their reading speed
(Section 6.6). In class they normally complete one or two timed
reading exercises. Another variation is to do one exercise in class
and then give students a copy of one exercise to do as homework.
ATy MMATHN, OB TEANCPSCERUTT, FEIC
FT—22—1hk (Form4,5) AEEon, £lC&BENEEZRALLY,
BEOHmEALE—K (€22 3266) ZRHELIEYLET, BETEE
E3BE, 1D0 22D LK - U—F 420 - TGP XZTHL
Fd, BONF—2 LT, BERICIDOIITTAXZPY, €N
M5B 21 DRIDI OB A XOIE—NE SN, BELTEIPUATT,
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Form 4) Timed Reading Record : #1 AN -« U—=F >4 LI—FR

Timed Reading Record %A AR« U—F 4>/ L a—FK
Timed Readings Plus Answer Sheet % A A R« U —F ¢ o J 74 FK

Name ©mi S Student ID¥# (% &)

Directions:
1. Read a story and time how long it takes you to read. When you finish, write the time in column @.

2. After writing the time, answer the questions on the back of the story and write your answers in column @).
Do not look at the story when you answer the questions. When you finish the questions, mark your answers

using the answer key in the back of the file.

3. Write your score for the questions in column @.

AR

L A=YV —=%BHRNPORMER D, Kbofeb, Do ZQOMICTAT 5,

2. AL, HEOEMOEZ ZQOMICHAT D, A b=V —ZARNWTERIZEZDZ &,
Wboleb 7 7 A NVOIEIZH HIREEESR L TRAEET D,

3. @M IEfifE A FEAT 5.

) ® ®
Story Score

1A

2A

3A

4A

SA

6A

TA

8A

9A

10A

11A

12A

13A

14A

15A

16A

17A

18A

19A

20A /10
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Form 5) Reading Speed Graph : EAE— KIS 7

Reading Speed Graph ~ FiEHEAE— K757

Name "™ R Student IDH  (32F5-5)
Reading Speed (Words Per Minute: WPM) = Total Words Read + Reading Time (minutes)

HEIE—F (1 HFOEE : WPM) = RER-FESN ()

Directions: 1. Put an X in the box that shows your reading time for the story you wrote in (D.
2. Write your reading speed in the Reading Speed WPM box at the bottom.
i 1. OO E WX Z AT D,
2. WPM OO % —% T2 % Reading Speed DAHIZFEAT 5,

Date

Reading
Speed
WPM

Time
BERE | 1 2 3 4 5 6 7 8 9 |10 11| 12|13 |14 ]| 15[ 16| 17 ] 18 19| 20

1:00

1:10

1:20

1:30

1:40

1:50

2:00

2:10

2:20

2:30

2:40

2:50

3:00

3:10

3:20

3:30

3:40

3:50

4:00

4:10

4:20

4:30

4:40

4:50

5:00

5:10

5:20

5:30

5:40

5:50

6:00
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Supplementary Activity Example 2 : Oral Book Reports
ZTOMOHIRFEZEHG 2 C OBEICKD Ty« LIR—b

Description of the activity : /EEIDEREA

Each week students write a book report. This speaking activity uses
the book report as the basis for speaking. For this activity students
are first divided into groups of four. This size is ideal because it
means that 3 different pairs of students can be formed within the
group.
PEEIBET Y I LUR—FEEWCEET, RE—FVIEHTRIDT Y
J - UIR—hZ2RE-—F2JOEME L TERLE T, COESHET BT
DICEEFRANC L ANSEZ I —TICHIFENET, TOVIRICH
FEDOMTEVNNDTT, EWODH 1 DDIIV—TIC3 DDEFEINT
MENSHNS5 T,

After groups of four have been made they are instructed to divide
into 2 pairs. Next, the students in a pair are instructed to choose
who will first orally introduce a book and who will be asking ques-
tions about the book. The person introducing a book will have their
book report in hand and the person asking questions has their In-
troducing a Book Card (P.107) to help them.
L ANNSTE2TI—=TICRITR, 2ANTRPEZRTCE DB RLET, X
(C, NP LIE>RFERESONENICABRTRDBNET M, 5L
MERICONWTCOEBET INZESNE DB RLET, AEBNT 27HEE
DDT v UIR—bEFICHSE, BETLHE FRBNHI—K (ntro-
ducing a Book Card)] (P.107) ZH5F T,

With the responsibility of each student clear the activity can begin.
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Approximately 5 minutes is allowed to introduce a book. So, each

pair of students works together for 10 minutes. For the first itera-

tion of the activity the student introducing a book is allowed to

freely refer to their book report and the person asking the ques-

tions can refer to their card.
FPENBENORENCEE LUK CSIIOEHEROT T, AEBNT
BEEIEIHEZENTT, TINOAFTIINIFLCFYET, CDF
BIEFEEATRYRLETH, 1QETE, FZBNTIFEIIES
DTy I UR—beBRICETELS, BETIMEN—NERTHBLE
A,

Next, students change partners from within the group of four and
introduce the same book to a different partner. For the second it-
eration the student introducing a book is only permitted to briefly
refer to their book report. After completing the second iteration,
the final pairing from within the group of four is made. For the
third and final round of this activity students are instructed to not
use their book report or the question card.
RICEEFIZD 4 AN EBDE—JIV—THNTHTC/N— ~F—Z&Z T,
COEGFZN— M F—HBFICALKDBNZLET, 2EEDRYRLT
3, AEBNTOFERFEHRDT v I LUR—rZDUUARTIEWTET
ho 2EIEDIRYRBLNED S TTD, D4 ANGFEER—JIV—TAT
RIEDNFROZITVWET, COFEFDILEHTHUREDEITIE, F4
3Ty I UR—=h= MOBEN— REFEOGENELEDICIBRSNET,

During this activity the teacher can either observe students or par-
ticipate. It benefits the students in a variety of ways. First, it moti-

vates them to write a good book report because that makes the
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speaking activity much easier. This then helps them get a good
grade. Second, students learn about new books which they might
then read. Third, it benefits language acquisition through reinforc-
ing use of vocabulary and expressions first written in the book re-
port and then repeated three times in this process. Finally, the
social interaction with new students is positive.
COEHDE, HAFIFEEZRELIZY, SMULILYUTEFT, LEEDOL
DIEPUFEFRECHRLZTTRTHRZERIFLET, 1 DB, ZEERWV
TvIUR=bEEBEI DL WVWORICHFYRT, Gt FEo<T O LIEANRE—
FUTE NG > CRICIFEINDTT, o, TOTBDHETHIEBBRS
FHMBTY, 2 DB(F, RICESHDHNIEWVHTTIERICDOWTEAZE
HDIEMTEET, 3DBE, RFE+TS-—PRBPLEFEDHE> TR
T2 TEBBRORICIIBEFT, EOWVWDZehewndE, FT,
Ty UR—hEESFIL, RICTOEFEHTIMEYRI NS TI, &
®IE, FILEREEOZRNTSADELERIFTHNSTT,

Process to do the activity : /E8)FIE
Prior to the Start of Class : ZZEEAIR(C5EII > T

1. On the blackboard the teacher writes the locations of where
groups should sit in relation to the front of the classroom and the

window.

HEMIRBIRICHEOR TEIN TN CICEINEENTHEET,

Start of Class : {22 MEtA

2.Teacher makes a visual check that students have completed their

Book Report and quickly places a stamp on it. A student who has
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completed both sections receives a blue OK stamp. Any section that

has not been done receives a red X stamp.

HEIFZENT v I UR= b LT TELNT>ERBTFzvIL, &R
BLRIVTEHMLTWERT, ZENT v I LIR— D 2EFEBEEA
LTETCWNETIV—DOKRE VT L ET, EE5MNTHRASH
TWEIINIEL Yy ROXRAE U TZMUE T,

Directions : 1§/~
3. Teacher assigns the students to a group and students move to
the location of their group.

HEIFEZJIV—TRICIRY DS, ZEEZDIIN—TDE ZANEH
LET,

4. The teacher instructs the students to make 2 pairs in their group

of 4.

AL 4 ADDTFED T I —TRNTNFEEDLDERLET,
Speaking Time : AE—F 2751 A

5. Students speak for 5 minutes. One person tells about a book
and the other asks questions.
FEEILINEEZLET, —ANKICDODVWTEZL, DOI—FANEMZEL
353—0

6. Students reverse their roles. Students speak for 5 minutes.

FHETNTNREZZALT, bPB@EELET,
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7. Students form a new pair within their group. Students speak for

5 minutes.

PHIE—JIV—THATHILIINFPZlHE T, FEEOIHBEFZLE
ER

8. Students reverse their roles. Students speak for 5 minutes.
FHEIINZTNEEZZRLT, bnBEEZLET,

9. Students form a new pair within their group. Students speak for

5 minutes.

FHEEE—TIV—TRNTHLEICNNFP 2L ET, FEIFIHBEZ LE
ER

10. Students reverse their roles. Students speak for 5 minutes.

FHEEINTNREZZALT, boBmEeLET,

Conclusion : BZnibH Y

11. Teacher collects the Weekly Record forms from students.
HEEEENSD 4 —2 ) — - LO— NARZEILLFET,

*During 5-10 the teacher either observes students speaking or

talks to individual students.

* FEL6-100@E, #HMIFEAENAE—F2TZLTVWSDEEHET I,
B2 DFEICHELENTET,
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Introducing a Book Card : &8/ /71— K

Introducing a Book
ARZBNT DD N — RIFRDIEE THERSNE T,

1. Title: What is the title of the book you read?
FA NV FBRATRERDEI A NVIZRITIM?

2. Author: Who wrote the book? What can you tell me about the
author?

EE ADEEFHETIN?EEZCOVTANMI > TVWRIN?

3. Genre: What kind of book is it? Do you like this kind of book?
T I AERKDT S VIVIEFITIMN? CORDKREHFSTIN?

4. Setting: Where and when does the story take place?
BT WEBOELRIIEIT, WDODFETIMN?

5. Story: What is the main plot of the story? Are there any inter-
esting subplots?

Ab=U—=1 A b= —DEHRIFTIN?EENBHEDHYXITHN?

6. Characters: Who are the main characters? What character(s) did
you like or dislike? Why?
BHAY  EARFHETIN?IFE, HULLEIBRWEEZAYIIVWELE
Mm? ZndEgTIm?

7. An interesting scene: What scene in the story did you find par-
ticularly interesting? Why?

HEVWGE  FCEAN > TZFEEESTLEN? T NIEEETIN?

8. Evaluation: What did you think of this book? Would you recom-
mend this book to someone? Why or why not?

HH CORICDOVWTEDRBWVWE LM ? COXRTHENCEIDITVDE R
FTINEEEBOHTE, BDIWEFEBOTELITNWERDIDTIMN?
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Supplementary Activity Example 3 : Listening

TOMOHBREBFEP 3 1 VRV

Listening activities complement extensive reading nicely. Material
can be taken from the internet or teachers' own resources, but an-
other option is to use the CDs and DVDs that accompany graded
readers.
DRAZVJFESIZHRE DE<M> T<NET, #MEAF—Xy b
HBEBOFHENOESNC LD TEXRIN, ATy R U—4F—
ABDCDPDVDZEFESFHH Y T,

If using audio to accompany readers, the following rule of thumb
can be introduced to the students to give them an idea of relative
difficulty :
=4 —(TBOBEZEMZEDHEIL, TH+FAMLOHEAEHOTDERT,
HEEZCICRELLEOVWWHDDORMEIEGZERZF2ACHA THITE
ER
With text and audio you can try to read difficult text one level
above your reading level
TFANCEBBRZFEOHE, BEROU—FT 42 TLNIVEYU 1 DEDE#L
HDOTFAPZHLTAHATHELNTL £ D0

With text only you should read at your reading level

THFRANDHEFEDHE, BRD—T 4 I UNIVTHROCZENKET
ER

With audio only you should listen to easy texts one or two levels

below your reading level
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BEDHEEDGE, BERO—FT 4 2 JLNILEYU 1 DM 2 DFIFTP
SLOHDEREMZES CENEETT,

Audio can be used in class individually if students have mp 3 play-
ers or CD players, or as a group listening activity where students
listen for the basic meaning for up to five minutes, then work in
groups to confirm the meaning, then finally writing a short sum-
mary in English.
PENMp3 T LA P—PCOT LA P—ZHF>TW\WD&b, EARICH—
TAFERWEEEELTOBVETAL, 52VWEINV—TTRAESD
FEBEWT, RMECRBTZESWY, JIV—TTTORKROERIFEE
L, RRICHEBTRESFLOHEE WD IIN—T - URZV I ESH=EH
EFRICIT>TEBLE T A,
In-class listening can be used to familiarize students with re-
sources, to demonstrate the value of doing additional listening
practice, and to change the pace of the class.
BERCVRAZVIEITOIET, FHEEZHMITHELETEIZY, URZY
JIEEENEMNNNDDTENLD > Edh> THLWEBhHIZY, #EE
DN—RZBERATLUTEDICAVS D TEFT,

3.4 The Final Class : T A XY —HFEDHEE

The last class of the semester or year should be a time of celebra-
tion, of praise, and a time to remind the students of the goals of
the course. It is also a teacher's last chance to sell the students on
the benefits of extensive reading. Remember that one of the gen-
eral goals of our system is to encourage the students to continue

reading after the class finishes.
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TARI—HDVWEEFOREDERIL, FEOHERELL, B®, T
L CTEAEICREOREZBVWHSI U IRFEICT2OMNNNTL & D, 5
DMAICDNWTHAINRECTYATREDF + VA THHDIDTT, FA
EBEDVRATLADKSGEEEO—DIE, BERERTHROPELCI—F 2T
ZHHL TV TH LD LDREI LR VWL ZeZBNnHLT<ES

(S

We have found it very rewarding to conduct exit surveys in the
final class. This provides feedback to the teacher and program co-
ordinator, as well as data that can be used for improvement or re-
search purposes. Quantifiable data is also extremely useful when
reporting to administrators.
AEBRFERROBROLSICFI—baERLT, ETOH®MDNLERS
CFYUELE, CORBRZDT—FzHEENPHABENICER ST
TS, P70 5 L =T 4 RX—F—ICFILAZEZTINET,
EEBHTE ST -3, MOHEPHBEER, EETMEEEPHEIESR
BIFE, FEHEGIICHRETIRICEBO CTHRET—F THHUFT,
Another benefit of exit surveys is that they can help the students
focus on their achievements and hopefully boost motivation to con-
tinue with extensive reading.
COPUT—rDBHI—DDRER, BEETBLICE> TFEICESD
MER L EEFBRRICHSTEZAITSEONDCETHY, BONSEHE
ERITTWSEREZBH D LICDENBTL £,

Finally, we collect student reading records for data collection pur-

poses.

R&IC, T-ANEZENCLTEEDY —F ¢« - LO—NZ@IxL
ESERS
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Chapter Four : Reflection
F4E AR
4.1 Results : f5E

Ideally, the program should result in the objectives being met.

-II?

[NAEV] DEEDHICEEGZDE, EARI-—TCOREOREL, BE
WU ChEREERECL TW{ETT,

The first aim is to have students read a lot. This table shows the
amount 264 first and second year students read in the first semes-
ter of 2012.
BL2ETHENLIZBY, ZHROE—DEEE, FECCICHNIKEICHA
THHDIIETY, FHRIF2012FEDFIHEAIC 1 FEE 2 FEDIRET264E N
ENRITHRARIERL TWET,

30 100.0%
28

25
80.0%

20 19
60.0%

i 40.0%

1q7
6 6
5 200%
5
3
2 2

1 I I 1 1 1

0o0fJoo0fo0OJ00000000]0
0 1 1 1Y o0s

1
0 I 0
S P » P » Q % S P » Q
S 09@&@% 096% & 09@@9@0- Q& > ° 9 0 Ny @ 9@0@60@ & TS 0@0@0& e““ N
R O O e

4% Number of students
&
=
S &, Cumulative Percentage of students

BiE%~Total count of words each student reads
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Three hundred thousand words has been described as the point at
which language acquisition gains become noticeable (Nishizawa et
al, 2008). In this one semester approximately 20% of students
achieved that level or beyond. One hundred thousand words has
been described as the level at which students are able to shed to
habit of translating as they read (Nishizawa et al, 2008). All of the
students achieved that level or beyond.
EEEE/NBICRADEILZZ(CE, RIETOLRFELELBNSNTL
%9 (Nishizawa et al, 2008), CDRICHDEDIC 1 ARY—I(T#20
WBDOFEEMZ DNV EICZELR LR, BENEZHTEICRRFEDOE
Bz T EMTEDLDICEDICFHIOABIVLEEBNSNTWET
(Nishizawa et al, 2008), FEEZENTDOLUNJVLIEICELF LT,
The second aim is to have students develop a reading habit. At this
point we cannot make any judgment about achieving this. How-
ever, through comments in the Weekly Reading Reflection we can
see the possibility of a reading habit developing. (see Page 38). Re-
lated to this is the amount of time students are reading.
FE_DOBREE, FHEICHFEBEZDOISEDICTI, BRRTIE, N
ZER TS TCVWINE DN TCEFT A LL, [SHEOFGERE]
DAV NERTHBEHREZBEBNBEFTNDODOHELDICRZIONET
(B8 X—=2), TNEEART DL, BZANENSOVWORBZHRESCTR
TTLBNTY,

In a survey done at the end of the first semester the percentage of
students reporting that they read more than the reasonably ex-
pected 60 minutes is 62% (Appendices A-1 - Question 9). This

suggests a willingness to read that has the potential to develop into
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a reading habit.
BIEADRRICITT o LAETIE, HELADEEOHDNTW0D L ETRATR
CIRELEFEDEIGIZ62% T L7 (Appendices A-1 — BRF9), TN
[FEEEENFCOSAgEHNG S & ZmEL TVWET,

The third aim is have students have a positive experience with
reading English. Both the results of the survey given at the end of
the first semester (Appendices A-1) and comments written by stu-
dents show that an overwhelming majority had a positive experi-
ence.
FE=ZDOHERE, RXTOHRETCEUSHIBERESTTHITH LTI, Al
BORRICITT o EHABEDER (Appendices A-1) EFHEDEWzI A Y
POWAEZRTH, EANKSHNEY HDE8BE LT L TWET,

4.2 Conclusions : f&&#

Some factors seem to have helped our program as it developed.
The first is that it has grown organically. It began within one
teacher's classes, then was adopted by another teacher who be-
came interested, and then by others. As it grew, it also evolved,
with feedback from teachers and students providing opportunities
for improvement (the kaizen philosophy).
T3 LAETICDN, WONDERNTSAICHWZLDICRAF
T B, COTOTTLNEBHICEREL TSLIETT, —ADH
OBENSIRE > T, TNICEKZRF >TZRIOHMNCEZEL, Tnn
SHNELED > TWEELTZ, [ENBICDN, HEPEENSDT 4 — R
Ny INEEOHEE (hatEy (&E) RED 25X T<NTELHL
TEFLT
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The program has never been forced upon teachers. Rather, teach-
ers have chosen to try extensive reading in their classes after see-
ing or hearing about it. All the teachers so far have ‘bought into’
the program, understanding the aims and working together to cre-
ate a foundation (the reading targets and guidelines) alongside
their own supplementary activities.
7O LEHEMCHEILIECEF—EDbUEtA, TUAHEND
ANZHICDOVWTRES LIZRICEDDEETRUANTHEIDELEZD
TY, SETCOLIAHMEENCOTOI S L% "ZIFANT , BE
=Bl EEOFEEEHCATLCEAEY (V—Fa T - 5Ty
bEHARSA2) (CHRILTINEZDTT,
Reaching out to the library, first through book purchase requests,
then through suggestions as to shelving and informational displays
about ER, was essential. The library's support will be crucial as the
program expands further next year.
BOIIARDOBAU I IX nbiaERY, ERICETIERNDEREPIFR
FROERESE, NEENOBHSNINARARTUIZ, RECETOIS A
MEB([CHHKRTHDT, MEERAIOTR—MIBHTEEICHFDTL &
Do

Implementing an extensive reading program has been an extremely
positive experience so far for both teachers and students. In the
last year it has also received increasing amounts of institutional
support, and the university seems to view it as an asset going for-
wards.
THIOTSLZERT DI LIE, HAh, ZEONAICE>T, SFTOD
CCAIEBICEYHRBETT > TVWET, FEENSIIERAMN S DXZIE
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BEATETC, RFELTHOLPL[EIDTOTS ANMED—DITE
BDLRTVWDELDTT,

For teachers the extensive reading program involves a small time
commitment, provides clear and transparent student evaluation, in-
volves few problems, and has a high potential future impact on stu-
dents. It can also be extremely satisfying to share the students' joy
at discovering books they love (the ‘home run experience’).
HENICE > THIOEHRTIOT AR, TNECHEBZERONSDHDTH
FWL, FAEHAOEAMEEE<, BBHECACRILTY, FADRE
[CEWITREHZEAMITECLICHE> TVWET, FANBERICAYUDAR
("B EHMATTVWEVWDORFLICED") 2RR TSI ESDEVZHE
TE2DLWBHTPLUNNDHYET,

For students, extensive reading gives them a chance to use English
as a tool to gain access to books rather than as something to be
studied. The numerical word count element of the program pro-
vides clear and achievable goals, and many students notice their
reading speed and fluency improving as they move up the levels.
This is extremely motivating, as success begets success. Perhaps
most importantly, the possibility that some students will continue
reading opens the door to lasting and meaningful improvement in
their practical English abilities. Through ER, they have the chance
to become English users.
FHICC>TEHRE, REBZEBOWNREWVDOLUIE, Ao LYUBRICR
UBZpDY—ILE LTRSFDICEI¥EZERATNFET, 2707
SLDEEHZAD VDO PYAIE, AR TCERFIRTEEEZER, £<
DFEFEHDHEAE— NPFEBINEM DL NIV ENSICDNIEL
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TW CEERMAERT . BINBRNEETEDIC, CNNEFN—2 3
VEBHTLEIFTINKT, BToROLEERZDE, SrbFHEHT
TWo TKNBIFENBENTZS, BODERERFBRENZKGHNNDOBEREE
CHRESHTWENMANMSIETI, ERZBLU T, FAICIIEED
BWFICGEDEF v+ ANBDHDTT,

4.3 Items for Future Study : $%DOHFIER

As well as the continuous kaizen to improve the program, we are

also very interested in investigating various peripheral aspects of

our extensive reading classes. In the future, we intend to:
ST70JSLEHRT BICHD @BAITDNAEY (HEB)” RITES,
ITE B I ZHBREORLGEHENAEORFERICOEONGUERT, 25
MEBBRLTWS @ RDBY T,

1. Investigate the relationship between experience of extensive
reading and performance of students on the TOEFL test. At Tohoku
University, all first-, second-, and fourth-year students take the
TOEFL ITP (paper-based) Test. By tracking students who have ex-
perienced ER in their reading classes, we hope to quantify the rela-
tionship between reading extensively in English and performance on
standardized tests, both on the reading sections and overall.
ZHEREFEDTOEFLT X b ORI DEFRZHRAET 2 &, HIEX
FTEINTO 1 FE, 254, LG 4FENTOEFL ITP (N—/N—
HER) TANEZITET, U—FT 4 VJORBETERZZITIZCEDH D
FHZEMABL T, REBETCOSHIFETAN (V—F 2T -E2I3
D EEROWET) OEDBERFREERILL THRVWEEATVET,
FENEZmArEALIGE(ICE, CtURET—4Y72clY, REBICHA
TLTES L,

116



2. Conduct a follow-up study of students who have done extensive
reading to see if they have continued reading after the course fin-
ished. One of the main goals of the ER program is to promote the
habit of reading in English, so finding out whether students are
doing so is going to be a key metric for assessing the program's
impact.
THERECZORFEN, I-ARTROFESZHROTVWINIOINER
BILHDEMRHAEZITO L, ERTOJSLDEGFEERED—D(F, EFE
D= zEBBMISCCOEMTHY, TNWAICEENBBERM LT
BMEDNEFANS LG, HTOJS LDOEEBZFMT 572D DKREF
BECHTYFRT,

3. Consult with schools and universities to introduce the program to
other contexts. As well as maximizing the benefits for our own stu-
dents, we are committed to spreading the practice of extensive
reading to other secondary and post-secondary institutions at the
local, national, and international levels. With a view to accomplish-
ing this, we will seek out partner institutions and educators whom

we can help to implement their own programs.

HTOJSLETESREFETLIFEEDERGUKREFY CERTHET
D&, MEBIE, ZANBARROMEZZITSLIODMUMTHEEDR
THEL, Wh, B BLUEBLNIVTOSHEDRRE MOHEHNS
BLUPEHEROERICILD D CICHMYMBATWET, COERE
BIEL T, =R F =G> T<NEIERPYUBEEEIRIT DOHYTT, A
TBICEIOW-RARBNBEEDZH /0I5 LZMAFEL TERT &5
FEWVETSDHIEE>TVETD,
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Chapter Five : Frequently Asked Questions
FEL5E  JKHIEMEENE

For each question, a short answer will be given, followed by the
section where more information can be found in the Handbook.

BEICCICFRICEZEZH T TWET, Do ZFULHYTZWADESHIC,
CZEDRICNY N Ty I DEEEI 3 V2R L THdbDLHUERT,

1. What is extensive reading?
ZHENIFTIMN?

Extensive reading is reading a lot of easy-to-understand interesting

material for pleasure and with a view to improving reading and

general language skills (Section 1.1).
ZHEEFELTCTEDHICHRCDDOT, REMEELPT <, BEVGEAYZ
TSmO IETHY, TNEZBL T =T« VI P—MREFDIFI
BLZHFTEEDTT, (731

2. What books do students read?
FHIEAGERZFATNDDTIMN?

Students read easy books at their level. Within their level, they can

choose any book they like. Students move up levels as they read

more books (Section 2.1).
FHEEIEADLNIVICEDTE THRAPT VAEAZHATCVNET, BHOLAN
WIZIEUT, FEGFTARTEATEVWE A, I TARZHEDIFTHTIFE
LAWIEENS>TWEEFT, (B2 322.1)
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3. Why do all students start by reading very easy books?
EDOLTINTOEENIERBICPS LWEANSTAIBH DD TI MY

Starting with very easy books ensures no student starts at too high
a level. Reading very easy content builds reading fluency, and very
able students can finish the lower levels extremely quickly (Section
2.1).
FEBLEPSLVWANGIRDG D ZET, BLI D EICMYUBTEENN
G<IFEUET, ETHPSLLVATEHRLC LT, AT AT5:0HDBENIN
BICDEFT, BENOBVWEERFLNIVETFIEHADE5H >0 D
BICHESTLENET, (E72322.1)

4. How many books do students read?
FHEIFH< S WHETCDTITMN?

Students read as many books as they want to. The more they

read, the better the grade they will receive and the more they will

improve their reading and language skills. In order to pass the

course, students must read at least 100,000 words, probably be-

tween twenty and fifty short graded readers.
PEIRATEWVEITRAET T, Z<HEHIFFTHOEL, BRENENSL, U—
T4 VIPEBOAFINRALLTT, BAZERDICE, FERDESL
H100,000EFBLULHCVENGUE T, CNEBRIENTLAT 1y K-
) —4& =20 550 < S WTHEHLET,

5. What are grades based on?

RABISATHELEITMN?

Grades are mainly based on the weekly word counts and final total
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word count for the semester, but quality of book reports, atten-

dance, and other supplementary activities can have a positive or

negative effect on grades (Section 2.3).
BHEIIECD 4 =0 —HEHE ARSI DR b— 5 IVEEBHICLY
HELFIN, Ty IUR—h, HEZER &2W\ITDMOHIRFEEE
ZORRBICIRLEF T, (EF23223)

6. How do teachers know that students are actually reading?
FHEMBRKRIGICFHFEEL TVINE DNEHARIEE D> THET 2DTIM?

The short answer is that they don't know conclusively. Teachers
can look at various factors: student reporting forms, behavior in
class, answers to questions, and get an idea of whether students
are doing the reading they claim. The assessment is based on
trust. Although it may be possible for students to cheat their way
to a C grade, they should not be able to cheat and receive a higher
grade (Section 2.2).
BECS>TLFRAR, TNRESTEODDYETAN, HEHIIZSHY
CHIETTEER T, D&FEY, FEDHEEDESTT, RERDRE, BERBIC
WTDEAND, FENRESELTVWE—F 4 v JEZLTLEHE DM
DMUET, BRDLCAHMIBREICEDNTNET, LEATTACH
CENMTHCHAELLEY T, CLEDFEZEESCLIITEFEWNITT
o (€72 3222)

7. What do students and teachers do in class?
BRERCEECHAMIMZL TWNDIDTIMNT?

For 45-60 minutes students do sustained silent reading. During the
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rest of the time they do supplementary activities based on speak-
ing, listening, writing, or intensive reading. Teachers check student
work while students are reading, and conduct the class normally
during other activities (Section 3.3).
4635607 D, FHEIFFFRNEERFRZ L TWE T, RUDEBTAE—
Fo0, VAZVY, SAT 420, H2VEHEHRGEDHEEER =FE
[FITVWE T, HENIFEDHERICEFENSDREYZF T v I L, Fiz
LA DEEHRIREZMBICEDSLDICLET, (EF23233)

8. What do students think of extensive reading classes?
FHEEZFRECODVTE DB >TVWERIMN?

So far, student feedback has been extremely favorable. Students
enjoy reading at their level, get a real sense of achievement from
finishing books, find their reading speed, fluency, and stamina im-
proving, and consider the classes useful for developing their English
skills (Section 4.1).
NFETOEIAZENSDRIGIIBH TRIFTT, FEIEFED LN
SRR =FT 4V JEELATEY, ReHmAHiEA DI LICEIITER
RBERA, s AE—RPDoNATICHRHDEES], HiAitlT SIRTHYES
UBDEERRELTNDDT, CORENEBBFDOREBEAFINESHDIDICE
I>TVWDEBATVWEY, (EF¥ a4

9. What problems have teachers had with extensive reading

classes?

So far, surprisingly few problems have been encountered. There

have been a few incidents of students submitting false information,
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plagiarizing book reports, occasional students losing their work, the

odd student that misunderstands the system at first, but nothing

serious has come up (all sections).
SETEINE VWS TEBEICI DN >zl FhY Fthhe ZENTVD
BRZRE LY, ROBNAZEALIEYEW-TABDLIEHUFT L,
RFRICREBZELTCLFSTZYTIFEN WY, RAIFIOEED X
TLATRBETEIEDSILFEEDVWE LD, CNBDRUICBEETEGOY E
tATLIZ, (TXTDOEIV3Y)

10. What are the advantages of extensive reading for teachers,
students, and institutions?

HED, FAE, FRAICE > TESHEDA U v bEIATIMN?

For teachers, extensive reading classes are an easy and time-
efficient way to give students a positive experience with English
and encourage them to become more independent in their studies.
For students, ER classes provide a chance to read for pleasure
while improving their reading and general English skills. For institu-
tions, ER classes provide an economical, cost- and time-efficient
way to improve their English programs that can also be leveraged
for PR activities. Everyone wins.
HECE > TEROFEL, FHEICREBECORRELGREBEZL, 1D,
BENGHRZIRETI2HD, TPT < THREEOLWPYFTT, F4
CE2>TIE, V=F 4 VI E—MEFBDODAFII A LT DD, ZLAT
FiE J RENBEALNSHTT, FRICE>TE, HEIOISLZMH
Eeta0(C, BENT, BRAPEBENEROIVWPULTHY, LIREE
DRILETETT, #HICE>THERITDILDHEWHETT,

122






Appendices : =& &%}

==
5

A-1 Questionnaire about extensive reading : ZFHICET 27 00—k

Survey of 326 Year 1 and Year 2 students at Tohoku University
who did extensive reading during the first semester of the 2012-13
academic year.

RACRZD 1 T4, 2FETNNFEDORHICSTEZER LIZ26A%Z
WRICFUT—hEERBLE LT

1. Gender 43|
%
1. male B 68%
2. female & 32%

2. Choose the statement that best describes your reading habit (including newspapers and magazines) in your
native language.
SHETOBEBTOHREZE FHPHFOLED) CHo2LBE> TV DHDEEATIIES,

%
1. Don't read much bEYUmEE LEL, 58%
2. Read 2 or more times a week B 2B EFREZT %, 29%
3. Read almost every day FeArBEGEEZT 5, 13%

3. Have you previously done extensive reading? Check all that apply
Laiz@mEz LelenbuErdTh,. EHEER

# students
1. No ARV 231
2. High School (=259 59
3. Junior High School F=7% 13
4. Juku B/REFEIR 4
5. Individually BAT 15
6. Other Z At 3
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4. How much did you read English in this class compared to other previous English classes?

SETILROTREBERMR LGS, COBRCHIIRFLEHRCEICOVTEA TS,

%
1. More than any previous English class 78%
SETCETREDEBBERLVDZ W
2. More than most previous English classes 17%
SETEILEBCAEDEBERELIUDZ
3. The same as most previous English classes 50
SETCRETRBFLALCDEREBRFRERRE
4. Less than most previous English classes 1%
SETCREILEFLACDEBHFERRFI VDTN
5. Do you feel that your ability to read in English improved through this class?
CDFEHEZZIT2 LY BFLDOEEREENIALLZEBVETMN?
%
1. Yes [FL 90%
2. No WA 10%
6. What type of books do you read the most?
FILEDLDBEAREZHAHRT N
%
1. fiction Ja03Y 60%
2. nonfiction S Tad3Y 15%
3. both about the same Y5565 FUEE 10%

7. At this point in time what is the highest level of graded reader you feel comfortable reading?

BER THRIZNRBEICHRDDEESD LNV ENTIH,

%
1. Red Ly K 3%
2. Orange FLoy 25%
3. Yellow AIT0O— 55%
4. Green Jgu—= 15%
5. Blue JIv— 2%
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8. How often did you use the library to read or check out graded readers?
)= —EHmOFIIMBYBDDICRERICITHEEZEZ TS,

%
1. 5 or more times a week 185 [BILIE 1%
2. 3-4 times a week H3-40 8%
3. 1-2 times a week B 1-20@ 61%
4. once or twice a month A1-2m@ 24%
5. never MALGEWL 6%
9. How much time did you spend reading outside of class each week?
—BEETHRE LTINS SVORBEMNITVEITMN?
%
1. less than 15 minutes 1653 AT 7%
2. 15 - 30 minutes 16-30%> 12%
3. 31 - 60 minutes 31-607> 20%
4. 61 - 90 minutes 61-90%> 22%
5. 91 - 120 minutes 91-120% 17%
6.121 - 150 minutes 121-160%» 10%
7. more than 150 160> LLE 13%
10. How would you rate your experience of doing reading?
BECHREZIDEVSERESFREBEOFMLEITMN?
%
1. Excellent CTHRW 63%
2. Above average R\ 30%
3. Average R 6%
4. Fair HFEYRFN 0%
5. Poor R<FEW 0%
11. How much do you feel your reading ability improved in this class?
COFEZZITZDEICLYBGIOREERNEALELELEN?
%
1. Alot EThmE 27%
2. Some W< ShEE 60%
3. Alittle pLmEt 10%
4. None mLELEN 3%
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12.

Do you feel the instructor gave adequate directions and guidance regarding the Extensive Reading activity?

ZHRAEHCOVTHMN OBV EEREIBENS >TLEBVETMN?

%

1.Yes [ 94%
2. No WA 6%
13. Do you feel the instructor gave adequate feedback?
HEAMNSBEYET « — KNy IS o EBVWEITMN?
%
1.Yes [FL 87%
2. No WX 13%
14. Do you believe it is important for you to improve your English reading ability?
HEREENOB LIS ERICE>TEELEBVWEITN?
%
1.Yes [T 98%
2. No WWZ 2%
15. Do you think you will continue to read English books on your own in the future?
SEEENCRBOAZHRAHBITTVERBVNEINT
%
1.Yes [ 83%
2. No WX 17%

Student comments : FENSD I Ak

“Honestly speaking, I don’t know that whether my vocabulary skill
become good or not. But I really enjoyed reading English books
and introducing about the stories of books. Thanks for this class, I
enjoy English !”

[FEE>T, F<ORF+ISIU—DNERTZONEOINELI DAY FET
A, BEBOARZFTALY, ROZAR——([CDVWTHBNT DDFEHI(C
EUNOIZTT, COREEZITTRMNO/IZTT, BBEEHELHDEDIC
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FUFRLIZ! ]

“It isn't easy to read books in English. But reading various books
is very fun. I can choose books, so I can read books which I like.
I learned many words by reading English books.”

[EEETAZHRODIIRETLED, TH, WAWAGERERLCDFET
HEBENSTZTT, BN TEAZTENDDT, FEEANGESDE LIz, KB
DAZHEC T SADEFEZEAONE LT,

“I think reading English books is very important. I have two rea-
son. First, reading English books is a lot of fun. In Japan, English
class is almost translating, it is tired and not happy. Second, intro-
ducing English books is useful for the point of speaking English. I
think introducing books is useful to help student's English ability.”

DOIZULNEBDIC, REBOARZHC CLIFE THRYITT, TNIFRD 2
DOEAICRYFT, H—IC, REFOREHRCDIFETHEL LV, HET
(3, HEBOBELIRFENFRTH>T, BNDL, ZLL<HUFTh, 5B
ZIE, RFEBOAXEMBNIT DL, REFOAE—FUIEWIERTEER C
To HEDOARZHBNT 2D(E, FEOEREBRENZEHDDICEIIDERL
Fd.J
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A-2 Online Resources : ZFARED A V5 —F v Mo K

[

BZHHMBEFS / The Extensive Reading Foundation (ERF)

http://erfoundation.org/erf/

HAZFF4 / Japan Extensive Reading Association

http://jera-tadoku.jp/

ER Central
http://er-central.com/

EFEFHEF<= / The JALT ER SIG

(The Japan Association for Language Teaching Extensive Reading

Special Interest Group)

http://www.ersig.org/drupal-ersig/

SSS ®EBEFEE / Start with Simple Stories
http://www.seg.co.jp/sss/

NPO £E5Z % / Tadoku Supporters
http://tadoku.org/

ZHEEZHFAT— 3 / Kikuyomu.com

http://kikuyomu.com/
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HENGERF SALC (YJL2)/ Kanda University of International Stud-
ies Self-Access Language Center

http://www.kandagaigo.ac.jp/kuis/salc/

EBR#HEAFZEEELFE 5 — / Akita International University
Language Development and Intercultural Studies Center

http://www.aiu.ac.jp/en/facilities/facilities02.html
Paul Nation's Speed Reading Course

http://www.victoria.ac.nz/lals/about/staff/publications/paul-

nation/Speed-reading-whole.pdf
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Profile of Authors : &&

Daniel Eichhorst: ¥ —TJ)U« 744 =X bk

Daniel Eichhorst was born in the USA and has a
B.A. in English from Concordia College, Profes-
sional Education Certification in Language Arts/-
ESL from the University of Washington, and
M.I.M. from Thunderbird School of Global Man-

agement. He first came to Japan in 1982 and
taught at a private English school in Fukushima. Next, he worked
18 years as a full-time, tenured English teacher at Shokei Gakuin
Junior & Senior High School in Sendai. During this time he received
Japanese high school teacher certification and experienced being a
homeroom teacher. In 2007 he started university teaching and has
taught at private and public universities in Sendai. He is currently
a Lecturer in the Center for the Advancement of Higher Education
at Tohoku University teaching communication and reading courses.
His educational interests include student-based discussion, exten-

sive reading and listening, and the Japanese educational system.

T PAOA=RANIFAUNBET, IXVHIMTHSII—F«
Ty I TEIETHFERZETLUE LR, €DK, T2 b UINIIK
SPCHEEBEHEGTEIEL, TUF—N—NXT—)bFT - JO-N
W XRIAY NTEBREZEIHEREZETLERLUZ, YZTIVHS
TEBLEDRBFEDOZET, BEMICHREEBFRTHME LT
2ERBEBE LR, (IETICHEMFRILFHRFRSEFRI(CI18EEE
HLELR, TOBICEARDHERFZEREL, FMBADLHEDF LI
2007 L ULETADANLE KU KFORERME L TEEL, B|/E
FERIARFSEHERREET /B L TII2 -3 E
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V=T« VIBEEEBIL VT T, BE, FEERDT ANy 3
VIEE, ZHmPEE, TLU TEROHBERECELZR > TRE, RIS
ERUMBATNET,

Ben Shearon : N> « o+ —0O2

Ben Shearon was born in Germany, but claims
to be British. He has lived in Spain, the UK,
China, and Japan. He has a B.A. in Oriental
Studies (Chinese) and M.A.s in Social and Politi-

cal Science from the University of Cambridge

and TEFL from the University of Birmingham.
After arriving in Japan in July 2000, he has worked teaching English
at the elementary, junior high, high school, and university levels,
and after four years as an advisor at the Miyagi Board of Education
is now a Lecturer at Tohoku University. Ben consults as a presenter
and teacher trainer, is a member of the advisory school board for
Nika Junior and Senior High School, and serves as educational advi-
sor to Cambridge English, a private English school in Sendai. His
current interests include student autonomy, independent learning,
extensive reading and listening, vocabulary acquisition, testing, and

the Japanese educational system.

Ny« p—0OVIF, EFENERAYTIN, AFUREBEEFRLTY
FT AVEANAY, AFUX, HE, BATES LIZBBENHUFET,
TUT)yIRBETHII VI« AT 4 —X (RMEFR) =ETLE
%, BRZEOUME - BARZOETY, N—I U HAKZEOEEE S8
HESHEERELE LR, 20007 BICkBL, NER, H2RK 2%F
R, RETRBEHA TSI BHEHABETHERZERDY NNXAH—
L TAFOHBEZRILER RIEXESEHERAEEL Y ¥ —DFEMIC
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BELFE LT, XL, IBZERFER - 5EFROBBEESD—ET,
TOMICHDT Ty IA 0T 1)y aBEFERAT—IVP, AIEHAIICH
SREFEFRO7 MNAPF - U THERELTWERT, HEL, FED
TR, EFHRNGFY, EHRPZR, BREE, TANERPEHAOHB
BIECEADZR > TWET,
Special thanks to : #i&¢
Akihiro Kijima, the director of the Center for the Advancement of
Higher Education (CAHE); Takashi Hata, the director of Center for
Professional Development (CPD); Machi Sato, Shinji Tateishi and
Yukino Inada, staff of CPD; Makoto Yonezawa and Mika Yokoyama,
Tohoku University Library; Laurel Kamada, Vincent Scura and Jo-
seph Stavoy, CAHE; Mark Brierley, Shinshu University; Takeshi
Kashiwada, translator.
ATOVIIMNSLUCTv oLy MILUTOFEDOHITHE< LTHRIILE
thATLIZ, COHENY THRRL EITFET,
SEYERREEL Y —R KBRE  KEHEXEEV S/ —K THE
%, BEry— EELF, ILAER WBEOST  RIERFANERNELE
KiEW, HWIUEE . SFHERFHEEEV S — BHO-LI, T2
UheRTS, UatwT e RITxA  BNKE ¥Y—0 - TUFU—;
#IRE mmRE
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Afterword : HENE

This booklet introduces the basics of 'Extensive Reading' and ex-
plores ways to implement ER at educational institutions. By sharing
years of 'kaizen' development at Tohoku University, it is Ben and
Daniel's intention to make it as practical and informative as possi-
ble to reduce the stress of introducing a new teaching method for
teachers.

As it explains, ER at Tohoku University began with one faculty
member. Over a few years it gradually spread and today ER has
became one of the signature English courses at the University. Be-
hind this success story is the passion and drive of the faculty mem-
bers to offer better learning experiences to students. It would not
have been successful without the help of the library, the office of
academic affairs, and the Center for the Advancement of Higher
Education. Above all, it is students' positive reactions that
strengthen Ben and Daniel's confidence in this method. We hope

this booklet opens the door for you to experience the world of ER.

Lecturer, the Center for the Advancement of Higher Education,
Machi Sato

FIRFBEYERRIEE Y 5 — B
= B 77 A
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PD7 w2 L hvol. 4 DFIITICH > T

R RESEUERREREEEZ S — [PDT v I L v bvol.d ER@TU-Z
FOITTH] EHEIFLET, AEFRREAFARS L L TRIEAEEEHE
BIREL V—(F, BRGEY VR w37 — - T—0 3 v JORME - 121,
BHAMETOT S LADERZIT> TEE LN, BEFICEDFHRREIIAAR
DY—=ILE LTERLTVWET, WOFETHEL, ABDULIEINFEED
E(LI>TEDODNTERLZ, BIEPERCLISBHREREIANUPT L, o
A=TZELEFRT, LML, CNSREZEFTERERTCHY, —FH, XF
SREIGEICHRTICTRVDEFNEE THS/c®), BEEORE IO Z
BIRL, HAPERDIS, SEOEGFRCHRIEBEETRZ5ISEIL, FEW
B@ENABONET, IcBE, PrEHRING RIEKEEEHE 175 1)
DMFRICHRTIL TWETH, LFUEBRNGTIITHELTPDT v oLy b
RIEBMITTEE LTS,

B0t H—3, KREHBICHITOIHEBIRILOEL(ICICA, BF, &
BCREZIDCOHOEIF— ERRVOTY RNVR), EICRERITICHESE
TOTVEYT—2arvDT—02 3y TZ2HWTWET, RIS, F80 - W
EROFE CINEBXHMOBTRNNUETHY, HERXOFTE N2 LT
SMUMANDHFLHELEONTVWET, ZFES, B/ —DEFEEIHE
THBENY « v—0OVEM, 2TV A I—XRBEIO_ZAN, HERS
[COIZ>TRYBATSIZEBHETECHY, EEROFTHAILTONITHMR
MEHBERHEE BN TSI L3, HEBRERFAILSEE L TEXRE
2NLWIETY,

WECHIZ> L, EEBICHAELLRKEHBEXE L V5 —OEEL BN
EEMICHEZE > TNE LR, 7272, FEOARBICIE 1 DIZIFEL WERSH
HUFT, ZEEDLDIC, BEN [FARMICHET] FEz(BET FEIL,
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BPHEOPIRZERESE, EAEUZERISHL TEBZ#iRS T 2D/ X\—
VFUT 4 s BFMARARIEE WD ZETT, BEFR CHEAZEMIE -
TECEDHBINES, HOMIA—EFICHN, BIFEFDONFVWEEBETHERDTL
NdLIC, FRELLTHESNTERBZHFETETVWTLLEDD. N
[CHNT, L ®>D50BHAABMENE LU LETRERRE N\o/2D Lo,
NEZEHFDEANRBREZEDOTL £ Do

LML, BHBEEHOELRTH SHRM—FEDEBERZFEULTOL, HAD
DEMWNEGEDTT, BSFAETRYIZETNIDIF, XUPFT_IILDOL
SIFRBHED IO 71 vV aFIDN—=VF T4 TEHDIDTT, TD
Ty oLy hORTHEEEACESLDICEIDHTZDTIN, BT v
TZANG, TRICESAFTENSTEEDTT, M ZER T THHMATHEN
SICEVWTHEMRIEEESEWEES7zDIlE, COleTliz, bo&d, TH
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ANCEDEVWDTHSHSE TNBET TT, HAFEIEDESFEDERUMEA(C
ML THFTAD,

Director, Center for Professtonal Development
Professor, Center for the Advancement of Higher Education
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RIEXFESFHBMAEEL 5 —
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136



PD7 w2 L bvol 4
ER@QTU—-Z5D T T

The Tohoku University Extensive Reading Manual

20134-3 H 29 H ¥&1T

o e
AT FALR A S E B v &

Center for the Advancement of Higher Education,
Tohoku University

T980-8576 AL HHEX) 41

TEL (022) 795—4471

E-mail:cpd-office@he. tohoku. ac. jp

FIRIET b B AEIRIRR A4t
T984-0064 L AKX A AT 3576







