Chapter One : Background
E1E:HE

1.1 Aims and Theory : BiZ 5
Vision for ER@TU HItAFICHITIZFAICHT DEE

We believe that extensive reading should be a substantial element
of any general foreign language course of study. It is a means for
students to develop reading fluency and overall language ability. In
the short term it may help students with the reading portions of
standardized tests as well as being of use in courses which require
them to interact with longer English texts. In the long term it can
be the impetus for developing a lifelong reading habit which will
benefit their future quality of life.
ZHAIISBENZERNICETDHDTHDFET, CAGTHNEBDOFE(IC
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F, FANRVWENTFRAMZHOLEDHORETERICIIDDIIEDR
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F9, REHNICRSTSE, BEOSEDOANEZENCIL, KECDIZS
GERBEECHEENICFUEET,
It is from this perspective that we have developed this program in
such a way that it can be scaled up in terms of number of teachers
running classes and number of students taking classes. It has also
been designed to be easily comprehensible to both teachers and

students.
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Expectations and Goals : FEICHIFFT & Z & & ZHICHIT 2 BERTE

What distinguishes extensive reading from other language teaching
approaches is that it is very much numbers based with the essen-
tial number being how many words a student has read. The key re-
lationship in the process is the interaction between the student and

books. The teacher is the manager who must set the expectations

and goals and follow that up with evaluation and guidance.
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IFDTT,

Theory : B

Extensive reading rests on several complementary theoretical foun-
dations outlined in Extensive Reading in the Second Language
Classroom (Day & Bamford, 1998). We believe that the following
will result from students reading substantial amounts of easy Eng-
lish:

ZHEFWS DN OBEINFIRHIER TR L TWER T, ERNICE

Extensive Reading in the Second Language Classroom (Day &
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Bamford, 1998) (CHIFHSNTNET, FENPS ULWREZZHI S C
ETLUTICRITERNEZERTEDEMIEBRIEBEATNET,

1. students' reading speed and fluency will improve, and they
will find it easier to read in English for longer periods without
getting tired

ZEOHEALC— N PHEEINELEL, BFICIYRVEBEIZEICHEE

THHDLDICHEYEFT

2. students will acquire new language: words, collocations,
phrases, and grammar

FH(F, BFE, I0—Y3y, JU—X, BLULEEW>/ZEHEEE

NICESHINUET

3. students' general English skill will improve

FEOIFEERNEMNBLLEXT
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1.2 History of ER @ TU ! RILRFICH TS ZFHEDH DA

The extensive reading program at Tohoku University started in
2009 when Ben Shearon joined the teaching staff at the university
as a full-time lecturer. He had previously used the extensive read-
ing method in classes he had taught at other universities, with pri-
vate language students, and with children in private language
school classes.
B RZICHITEIZFETOT T AF2009F(CIEFUE LT, WD D(F
ZEEBDV LY THAINUNARFOEDBEME U CGERIEICIND > 725
TYo WISLIBTCWZRIDRFETOREP, BAL v ADOEFLS, &
EFROBEEZIT VWS FHRIESICEFTEEERL CVWE LT

198 (2009%)

Year One (2009)

Book supply : EE%

In the first year students were required to buy two graded readers
of their choice at the yellow level or above and asked to donate
them to the program at the end of the year. Happily, most stu-
dents chose to do so. In order to supplement this the teacher also
spent most of his research funds on readers. This resulted in just
enough books for students to read, but not enough to provide a
meaningful choice.

ZHOBEZTERT D712HICE, FISHAOEEETE LT EHRET
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(CE>AZBERICEVHTE S EFEICEEYFTATLR,

Reading level : J—> 4 > LU

Students were asked to decide their own reading level, based on
ER standard practices such as 'only one or two unknown words per
page' or 'whatever you feel comfortable reading'. This resulted in
students choosing books at too high a level. They were able to de-
cipher them, but not read them fluently. The reason for this is that
Tohoku University students, being self-confident academic achievers
have a culture of challenging themselves and did not understand
the benefits of reading large amounts of comparatively simple
texts.
FHEICE “IN=IHARYICHTLS DN OEWVEEN 1@ 2 @i2E"
HBdNE FMATWTASATLEN EWD K DBFEROEECETN
TEBEO—F 1« JUNIVEHET BLOROE LR, LML, F
ELEBEFLNIVDOEVWEDZEUNET, SR TE2HDDIBTH
CIFETHEFEOHETATLIZ, RIELRFDFENR, BEDRENICEREZR >
THY, FRCFEHUWVEELCF v L ITDIEEWVWDIBROIEN D
BDT, HBNEGEHDZEIL SAHFECENKREE WD ZEZEBEL
EM272DTY,
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Assessment : Tl

Students were asked to write a book report on each book they
read. This proved to be a disincentive to read, as the more stu-
dents read the more they were forced to write. Grades were based
on the number of books read: somewhat predictably, this resulted
in a significant minority of students attempting to 'game' the sys-
tem by reading the shortest books they could find, and choosing
books based on (small) size.
FHEICE, RALRKIEICT v IUR=bEESEIDKRDE LI, Ty D
LIR=MIDWTIEB2ETHULSHBALEIN, JRALKICEALTHS
MUHHFRESNLBBRERICEADEXDLUR-—bDZEZELET, L
ML, CNHEADHFCRER TS SRERD—D(C7F> TLERWEFE L,
EWDDOXREHRDEHRCEE, E<HONMBATLNSTT, I, HifE
(FFATEAEDHEICH > TWELTZ, TDER, HIREFERSNLIL
TROYKXLED, TEBHRITREVWAZZELELLY, ROBSTEAL
W27 T 27T 3FENDEMOITENEK LT,

2FH (20105

Year Two (2010)

Book supply : BiEZ#

In the second year, to build upon the existing collection of books,
students were asked to buy one reader. This time orange level
books were required to address the lack of easier reading material.
The teacher continued to spend research funds, augmented by
grants from the Center for the Advancement of Higher Education,

CAHE.
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2FBEICIMEOHEZSSICRESTIHIC, FEICU—F—% 1
BS5XOBBLVLE LR, BEELANIVD)—F 4V IEMOREICHD
TBIEHICHEIL b B 2 RBEDA L VI LNIVDOAEBARELEL
2o V=4 —BACIRIRFSELERRHEELZS—DTOI Ik
rENoOmEEEMALEL,

Reading level : ) —5 41 > LX)

Students were again allowed to determine their reading level.

FECEFSELES T =T 1 VI LN EROSEEDEDICLE LT

Assessment : Zfl

Students were asked to complete a book report for each book read.

In order to address the problem of students reading the shortest

books they could find (that arose from using book counts the previ-

ous year), page counts were instead used to determine grades.
FECEAFRALAILICT v IUR=FEESLIROEFLED, BWE
SOREZFELTETCELHRALREL D CHENT B WDOBIEOMHEED
REZBEFAT, RALARDON—IVHZHEICRBRSESLDICLEL
o

Year Three (2011)
3EH (20114)

A second teacher, Daniel Eichhorst, started using ER in reading

classes.

_ANBDHE, YTV PAOI-XAN)—F 4 VIRETERZHA
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LiashE L7,

Book supply : E=%

Students were not asked to buy readers. Teacher research funds
and university grants covered additional book purchases. On re-
quest, the library purchased several sets of graded readers to sup-
plement teacher supplies.
CDEND, FEC)—F—ZBATEILOKDDEEPHT L, #
FMDOHARE & KENSDER TEHEDBNMBABRNENEASL DTG
NS TY, FLREICZHENDEBEENLNY, HEENRILAT 1y
NeU—4F—Dty bty MIBALBSHOTNEZM> T<NEL
o

Reading level : U—> 4 > 7L A~NJb

All students were instructed to start reading at the red level. After
reaching a word count target at that level they could “move up”
to the next level if they felt comfortable doing so. Target word
counts were set for each level. Apart from shortages of books at
the red level, this requirement caused no complaints from students.
FECRFEE—BHREGLNINTHD Ly NLNIbno ) =7« > %R
HBLEO|RLELR, CDOLy RUNIVTEIEZEBEEHICELZEAT,
1T DEDLANIICHEE LW E B STEFEICFZE O TEDLDICLEFE LT,
BEEBEHIILNIVIEICERELEFLZ, Ly NUNXIVOERNEUEN >
ZREFFICLT, CORFECEHL TEENS—YINENHETATLI
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Assessment : Tl

Students were asked to write a weekly report about their reading.
Grades were based on total word counts for the semester, as this
provided the most accurate picture of how much they had actually
read.
FELCEBED)—F 1 JICDONTI4— I U—LR—bEEILDE
FL, BHEIIFHHERICHRATCRERRZRCLELE (Dr—J)—
LR— b DFMIEEE 2 ETHNET ), FEDHGALLDEBEMDIZHICIL,
BHIEEHERER T & N —EREIENS T,

Year Four (2012)
45FH (20129F)

In year four, the program really took off. Five teachers used exten-
sive reading in their classes and the library decided to put a lot of
energy and resources into supporting and promoting ER. Institu-
tional support was also available in the form of funding, organizing
seminars, and encouraging the writing of this manual.
4FHICE>THETOT S LRBEIDERTHEICEYELDHF L, b
ADHEMMBED DEETESTEZMAL, NEEHEREYR—ML, #
ETNLKEBLDFNECEREH S REEZ T LTNELIZ, RFABHE
IEXRFESEHERAEELE D 5 —D2010F N o EE L WA BEBRER
HNARROBRET, E€APSHACET I EIF—0fE, HT7v Iy
MORMEZEH T<NBFLEWSTETHEL TINE L,

Book supply : BiEZ#

Institutional funding paid for additional readers, as well as class
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sets of timed reading textbooks and lockable book cabinets for
classrooms.
BIRESELERREEL Y Y — N OOMBRENZ D 13T, BEZzst-
THUBEZTDIALN ) —F 4 VIBRDTFANDI S RABLTD
BA, HECE<RBONMDFrEXRY NOBAU—F—DENEAZL
F LT

Reading level : U—5 4 > 7L A~NJb

Students continued to start at the red level and level up. No com-
plaints, even from students going through the system for the sec-
ond or third time.
FHEEBISHESE Ly RLANIUGIae, BEDOEHICELZSLANIVF Y
TI2AREMEONE LR, COVPUARZ2E, 3EZHLLFENDT
SADAFOREFECATEFEFHATL,

Assessment :

An extensive reading workbook was created and distributed to stu-
dents in order to make it easier for students to understand what
they are expected to do in terms of reporting. Grades were based
on total word counts for the semester, as well as weekly reports
and book reports at the higher levels only. Teachers also used sup-
plementary activities for grading purposes.
ZHRI—ITvIEWD0DafFkL, ZECEMLELZ, HiEEFE
BB ICRRATCHMEBEBHZEICLEIN, EOLNIITIT>ZEICHLT
FO4—=0U)=LUR=pPTyvILIR—rDODRBTHERBLE LR, T,
HEN/Z B IREZE DIT D72 ICT DMMDEHRFEEHOIY ANK LI,
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Lessons learned : FATZHEN

The most important lessons learned from the evolution of the pro-
gram so far include the importance of teacher expectations (stu-
dents will tend to rise to them), setting concrete and achievable
targets, creating a system that measures reading without restrict-
ing it, allowing teachers some leeway to shape their lessons, work-
ing closely with the library or other institutional entities, and most
importantly, constantly making small changes to improve the sys-
tem. This variation of kaizen (continuous improvement of practice)
is what has taken our extensive reading program from one
teacher's classes to becoming an important part of the university's

English program.

SFETCHTOISLTHRLUTCECREARTOLEEGTHIELITD 6 DT

ER

1. BN ZECHEFT O CNEETT, FEEVDHDEHENDETF
CIEALDETBDHDTT, TDe®H, FWEEMNRMVEFENET,

2. BN TENFIEGERZRET D2 ENEETT,

3. BHICU—F42J3HT, TOREZAY, FEBENERRZ X
BURATLEBETZENERTY,

b FNFNOHMOBUEENTI2HICH, BEOBHICIT, HEAND
SEEBHICHEBE TSI ITOEREZFICT S ENKRYITT,

b. MAMMEITEEA A, REREVLHE FWELPEVI-—EHIKED
BEfDDIAL EBIEITEET S ENKYITI,

6. VAT LEDL LI DUELRITDCEHNRHEETT,
CDAAMEY BATDZERORR) ZFH, —AOHAMDFEEDR
U#EAHD, RIEKRZICHWTREICEN > TWSERGD T,
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1.3 Setting up a Program : 7O 5 ADIEE

A teacher or institution wanting to create an extensive reading pro-
gram must address at least two needs: reading materials and cur-
riculum. Reading materials can be online or printed. In our program
we are using printed materials as they are easier to classify and we
are able to make them equally accessible to all students. Online
materials can be more suitable for small classes or technologically-
inclined individuals and in contexts where there is no budget for
materials.
ZHIOTSLAZHEBELITVCER > TV SHAMD D WEERIFIDEFES D
20D XU LEFEONETYE A, U—T 1 VIBMETSHA S
CEENVFaSLDTHAVETEHIETT, V=T« VIHMER Y
b EDHDN, D WIEIRIEADFARIRE T, 25D TOIS LT
[FENRIEARZE> TOWRTH, TNEHENEETHY, COFECDHE
LKHFIALTHLADNOSTT, Ry bEDHEMEBDLAH IS AT
OYV—ZRET S CZHFOCEACERAVWTWNET, &z, #MICHTD
FENGWRSFHEICHRNTVET,

A curriculum will set teacher expectations by defining the content
and time usage for each course. This is vital as students are busy
and even with the best of intentions are unlikely to reach the nec-
essary volume of reading without active teacher support and en-
couragement.
N F 15 AIRENTPRERB G CZHET DT, HF15L0D
THAUICE>T, BHRTOTSAICHT 2HEMOEFNE DIZENZH
BICULET, BEIFICLWVEIL, T AFEANHOHEESENLTD,
EAIOBBRE T /R— b PR E UAE NI EGTTEEICIFTELFNT
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LaDMoNUFa S ABEIEEGTD T,

Budget : ¥&

An extensive reading program can be run with a range of budget-
ary outlays, from minimal to extravagant. At Tohoku University the
program started as a bare-bones project and slowly gained support
as it proved itself.
ZHRIOJSLDEECLETTFEEL, SIERLANIWVHSREISENLAN
IWETIRAZTHPYEDINDU KT, RILRFETH, RIOEI2 32T
BALIEY, 237075 L0 ERNROTENSIRG, R7ICEE
BELTEF LT

No Budget: FOFE&E

Teachers with no budget have three options: they can buy the
books themselves, they can ask students to buy the books, or they
can ask their library to buy the books. Given the number of books
required some combination of the three is probably the most realis-
tic. As has been stated before, the ER@TU program started with
one teacher using his research allowance to buy books while asking
students to buy two books to be shared among the class (and sub-
sequently donated to the program). It is a very effective way to
gauge the viability of a program without committing large amounts
of resources, in terms of money and time, to it.
FENENYHTONTWEWHERIC(E 3 DOZIREADUET © 1) D

BOMEMEGIEREBA, 2) PECHMBAZIKE HD\MIE3)
HENEH TNWD L CHDREBEICHMBAZIKET 6775 TT . WER
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MENRFE>TWSEED, LRI DOERREZEEHEAEHODE TEBATS
DOHBEZSL—BFERENTL & D0 RILKFETOZHE /OIS ALTIE, —
ANDHEMNBEEOREEZHMOBAICTE T THHRELELLN, TR
BRICEEMICH—AERZY 2ME>THH, FNEISAHFTHET S
FOICLFELZ, (BREPIICEHETOIZLAITICHEELTHOVWELR),

Asking the library to buy a few books initially, then using student

utilization of the library figures as justification for ordering more

books worked extremely well at our university.
BAISHEERCHMORDBAKEZ LIZZITTIN, TNHSIEFEE
DOREEFAT — &> T—F 1« VIHMOFBREN SN =R
WICEMEZEHENT SN EORETFE THOMEELFE L,

Limited Budget : [R5 /= F&

With a limited budget, class sets of readers (approximately 300
books, boxes to store them in, and a cart to transport them) can
be assembled for around 200,000 yen.
FEICHRNH D755 1 75 ACREGFHMEF LIS HLT0ABEE TR
AEMNFUERT, CORRISE, EMExdEHEMN300M, TNoEH=EIC
RET DIEHDRONMNSAEM, APNSITZWED, HECEEETESN
HDEETT,

Unlimited Budget : EHIRDFE

For those lucky enough to be unconstrained by a budget, multiple
copies of most of the readers available should be assembled, with
an appropriate blend of fiction and non-fiction. Class sets of single

readers and timed reading textbooks are also very useful. A
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reading center or specialized lending facility (where a library is ei-
ther unavailable or inconvenient) could also be developed. See
Kanda University of International Studies or Akita International Uni-
versity language centers for examples of what can be done with an

unlimited budget.

FECHBENTWELDGEEENTREGZSIE, BLBIHHMOKREICDNT
TNZFNHMBITDOENEHDIDNNNTL LD, TOBEICEF T4 023>
E) VT4 03V EBEIGNT VRICTEZONEELWVWTT, 51D
DEMBLUVIALRN « U=F 4 VIRTFANIT v IE IS5 ANESA
BLTHKDEIBICHRICIEEFT, (HEENFTATEZEWLD, HDL
FTEFIHE) HREEDOHREH D VIEHOEMNHEZRITS2DDEICT
5E T, FRICHBRNGEWESICEAGIEMTE2ONDHE LT, &
HAEBAZEPERAEREDEEE VY —ZSBL TH TS,
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Purchasing Books : £ DEA

When ordering books, make sure you explore all the options. We
found that ordering through the usual university channels was sub-
stantially more expensive than using specialist booksellers (up to
30% more). Discounts of up to about 20% off list prices are avail-
able for bulk orders, which can mean a lot more books for students
to read.
EEOBAICELTE, b5 BREZERL LIV, KFEDBE
W= beE>THRIEILLEE, BFOBERTEIYONFVEFICES
ZEMEMURLTZ (EAR30%LILE) . ROFEFDSEZERKI20%HDT «
ANDY MASOTMENFIBRTETT, DFUTDORITICEED T
DAEAMBADLWVWDZETT, FRICKE - FROKAEFEHC L <HEHL
THEFL £ Do

Graded Readers: 7L A7« v K+ 1)J—=4—

Graded readers should provide the basis of a post-secondary exten-
sive reading program in Japan. Some non-graded books and other
print media can be useful at the top of a program for students who
have finished the graded levels. Non-graded children's media such
as story books and readers aimed at native speaker children can be
appropriate at the bottom of a program for students who lack any
but the most basic reading skills. However, the bulk of a university
program will consist of graded readers.
JLATF 4y K U=F—I3, BRICHITIZHEHBROZH OIS A
DEBEETBENETT, LNXIVBIFSNTVEWARD T DOMDENRIEERD
FRICE, NIV SNIEARZRT LIERERITOREMTOT S ATE
UDBELHYET, — A, XA T« TRAE—H—DFHAITYEBEAPL —
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Graded readers in a plastic box Graded readers

F—DEDFLANIAITESNTWVEWARIL, BOEANGEEZENTSE
[CAHWTWEWRIELNIVOZFERITE L CEVGSEDHYUFRITH, X
ZFOTATSLAOREFLNIVAITSNE ) —F—2BWNB 03T
L&Do

Classifying Readers : |J—4 —®D D48

We have found it useful to classify the readers into different levels,
based on the length and difficulty (expressed by the number of
headwords used) of books. There are several scales currently in
use. A popular scale in Japan is the Yomiyasusa Level (YL), which
allows for very detailed fine-tuning and has been specifically cre-
ated for Japanese readers.
B> —F—DRSPHEHSE BLSNTVENY RT—NZERN
FONUET) ZEICLNIVDDTEIONENEEEATNET, RAERE
RSN TWERIIWDONDUFIH, BEATEEODNTUVSERI,
FEIPRY [HAHPITS] LN (YT T, RCEHEHMWERZ L
T, Bo[EOBRAFERAITICIEONTEZHD T,

At Tohoku University we have chosen to use a simplified version of

the Extensive Reading Foundation (ERF) scale (see online resources
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for link) instead. This was mainly for simplicity and convenience.
The ERF scale is easy and quick to apply, and for our program we
did not need the precision afforded by other classification methods.
While it is desirable to have multiple levels in order to allow stu-
dents to read material of an appropriate difficulty, there is also a
need to keep things simple enough to avoid confusing students and
staff. We felt the ERF scale provided an acceptable compromise.
CNORDUY LR ERIERENZBRLIZDE, ERZHHEF= (Ex-
tensive Reading Foundation, ERF) MWED/ZEMR (BEXROA VA VIE
WRICHD VIESR) ORTHORD YV IIigN—=U 30Tl C
EBRARDE YTV CREEDNEFIERTY, ERFERITERL P
I<, ICIEFERADHDTT, tMOBEENDIZOTHESFIIZEDT
OJSALCIIBEGTMSTZDOTY, BEGHSEOHMZFEICHITTD
DICEFD LNV IFNREIN TS ZENLEFZLW—AT, FEPHEE
MEELFEWVEEDY VTS Z R > THMEDHY FT, ERFERN
RITBENFIRGEBRITEBONE LI,

Graded Reader Levels : LNJU

The system at Tohoku University classifies books into six levels,
from easiest to most difficult :

BItAZECREBFRIMEZEPSLVWLANINWSRHEHSEEDS LN
JVETEDICHEL TCWET .

Beginner: Red (up to 300 headwords)
EFr—: Lw N 800Ny NT—NZFT)
Elementary: Orange (up to 800 headwords)
R LY 800Ny NT—KNFET)
Intermediate: Yellow (up to 1500 headwords)
ik 4 I0O— (1500N\y KT —NZ&ET)
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Upper Intermediate: Green (up to 2400 headwords)

FR#R D L J1)—2 (2400Ny NT—NZFT)
Advanced: Blue (up to 4500 headwords)

LR TIV— 4600y KT — KNET)

Fluent: Black (non-graded material)
RAT 4 T dr TZv o (LNXIVRIF SN TWEWEHR)

Showing Level : L)L FDFER

We indicate a book's level by using colored stickers affixed to the
book spine. These can sometimes be tricky to position so that they
don't obscure the title or other information, and occasionally fall
off, but so far have proven to be the best solution. Colored plastic
tape (like electricians use) is more durable, but takes much longer
to put on books.
B RIAROBRIEICEDTSNLERT v H—ZEHE L TLUNIAITZE
FRLTWET, BBMEICKRZE DI EVNEARD Y A MU PEDMDIER
MBEAGLEFBI5ENHEUETL, L, FHNYEW-TcZEbHHY
FIW, SOEIAINNMRROFELZEEZTVET, Brldenizt
T T =T OAENMWMAMED Y FTITH, RICEEY DT DD ICEEEL DN
UET,

Word Counts : E:E%)

Word count refers to the total number of words used in the book.
They are usually printed on the back cover of books, and occasion-
ally inside. However, there are still some series that do not provide
this information. In these cases, we use the ERF database to find

the word count and write it inside the back cover by hand.
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HEHIIHZEECAVON TV OREEHZRL TWET, ZRIIEHE
DEXRMJICHR SN TWETH, LRICPICHDIHELHUFT, 2L
MEEHEHT WGV —ZXERBNIZBENHUET, T501\015
&ld, ERFF—INX—R AW THEBHEZRRL, EXRRICFESTELA
LET,

Saries Editors Andy Hoplkins and Jocelyn Potter ‘
Easystarts 200 headwords

Level | 300 headwords Beginner

Level 2 600 headwords Elementary

Leval 3 1200 headwords Pre-Intermediote
Level 4 1700 headwords Intermediate

Level 5 2300 headwaords Upper-intermedte
Level & 3000 headwords Advenced

Classic Biritish Englsh

Number of words (exckiding activives): 8,714

Cover Bustration by MNick Hardcastle | wwwnickhardcastie couk

|

Word count on back of the book

Storage and Transportation : & & &)

Graded readers can be kept in the classroom, transported to and

from the classroom, or placed in a library or learning center. Some

combination of these is probably most effective, as it is often nec-

essary to have books in class and libraries are ideally positioned to

stock, keep track of, and lend books. Some students will forget to

bring books to class, and others will finish books in the middle of

the time allocated to reading. For these students it is useful to

have a few books of each level available to lend.
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EE&<HdL, HEEGREE TAZRELIZY, TRZDILY, &
LHELZLIZY TS ICHERNENSTY, FEDHRICEIRELCKEZR -
TLBDETNDEDLVWET L, BEPDOHRESY A LOBER TEZ FAHE
ABEDVET, TOVDFAELETNZNDLNIVTE LR E AN
ma -T2 NMERITY

Keeping Graded Readers in the Classroom : #Ma# = TIRE T S

Readers can be placed in locked cabinets or bookcases in class-
rooms. This allows the classroom to be used as a normal classroom
for non-ER classes (an important point when talking to administra-

tors).

Cabinet in a classroom Timed reading books on the left
graded readers on the right

PV BHEDT v ERY FEH UL EAMCREZHTITRETEDLDICL
Fd, TOITNIFTOHERBERBEELNOBREDOEETHERATERT,
(CNEBHEZERT OEBLRNS T DRICERFRA 2 M TY)
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Taking Graded Readers to the Classroom : #i == (CIF5AL

For teachers who are unable to obtain appropriate furniture, trans-
porting readers to the classroom is the other option. Cloth bags are
the cheapest option, but can damage books and are heavy to carry.
If there is a place to store the books, a better solution is to keep
the books in clear plastic cases and stack them on a push cart.
BEFHRFEzAB TS EVHEMICEE, IMeHEICESFEHUET, T
BEONWNUHRELZENYTIN, KeBHIZY, EXONEN>TZY L
T AEBWVTHB LGNS 2L, AMNOREERGETSAF v
DT —RCANT, TDT—REBEICBEATHLDHRWGETT,

Cart to transport boxes of graded readers

Graded Readers in the Library : #IMZ=NERETRET D

Probably the best solution is to ask the library to provide graded
readers. They will then take care of ordering, organizing, and lend-
ing the books to students. Teachers must ensure that students
know where the readers are and how many they are expected to
bring to class each week. Effective use of library resources is one
of the best ways to cut down on the amount of work involved in

managing an ER program.
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Graded Reader Corner, Tohoku University library

BTH—FRVWDEIHEEMTHME G I ATy N U—F—%
AELTNEIETY, TE2INEREEMTIEEEZEZTY, RRKIL
TieY, FENOBELELZELTNIZYU LER T, JLAMT v N U=
F—NEZTERYLNDINEHATY, BBEREICFEIAS SMEE A
BETSDRHEMDOKRE T, REEEZBMANAT 20N, ERTOTS
LEERTBRICELSFHEERT IREDHEDNDV L DT,

Classroom : #=

A classroom should be comfortable and of an appropriate size.
Desks and chairs need to meet the needs of any activities to be
done in the class (for example, movable to allow students to form
pairs or groups for speaking practice). Temperature and light
should be conducive to concentrating on reading. If the room is too
hot or too cold students will find it difficult to concentrate on their
reading, and low light levels will also be an impediment.
HEICTEETRES CILSHBLETT, Yl RERERICITHNSDE
BO_—XE@mlc I ENHYRT (LA, FAERETTNFPEZHEFRT
Y, JIW—=TICLRYLTRE—F2J 283 (CITBERIBEE A NER
BNEW), EEPHEADHEED, ERLTHETDICEILETDHDTT,
HENETSTY, BISTTYLLORENREICERT2ONEL <
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Reading in class Choosing books

1.4 Extensive Reading at Tohoku University : St KF TDOE5S

At Tohoku University all first year students are required to take two
English language courses each semester - one reading and one
communication-based course. Students are assigned to a class with
students in the same department, but are not streamed according
to ability.
BIRZTEIRE I FEFEEREARSI -T2 DDHEEBEOREZTI DM
ENHUET, 12V —FT«JT, ©O12F332=275—ravz
N—RICUTRETT, ZAEBE-FMOFE L —EBOREEZHET S
CICIFYFRIN, BRI S RICIFE>TWET A
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Year 1 English Course Curriculum

TFEDEEBON)F 215 A

b
Séé@ Al: General English (Reading), and
=3 | BE (U—F 10D, LU
23 !
3%}3 B1: General English (Communication)
%8; BE (D225 3Y)
ne ik
@
Séé@ A2: General English (Reading), and
2l #E (V=T VD). BLU
O &
23 !
3%}3 B2: General English (Communication)
58 o HE (1324 —23)
ne ik

All students are required to take two English language courses dur-
ing the second year. These courses are called required electives
since the students are able to choose from among classes taught
by different teachers during their assigned time slot. This gives
them some freedom to choose the type of content or teacher, but
due to limitations of class size they are not guaranteed to get their
first choice.
FE 2 FADFEEL 2 DORBOBRECWMOIVLENDUET, CNODF
BIZERVECT>THY, FEREYIToONIZREFTORTEHRDE
RO L CLWBRENSEBEIRTEFTT, CDT 2L TEEARERNT
PHZERTE2HDEEDEREEALNSDTT, 2L, Z#EE
HICHHIN D DD TEAENTANCEATREZEZ VLT LDEBE TS D LR
UFERtA.
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Year 2 English Course Curriculum

2FEEDEEONF1S L

C1: Advanced Exercises in English (Communication), or
FREEI IS A X (D222 5—23y), FeE

m o

E X

? 3% C1R: Advanced Exercises in English (Reading)
§T o EREBIIHYAX (U—F 1 02)

N HRA

C2: Advanced Exercises in English (Communication), or
FREEI IS A X (D222 5—23y), FeE

C2R: Advanced Exercises in English (Reading)
EREBIITTAX (U—F 1)

Required elective |Required elective
R

Semester 4 .
BEAEARY—
&

N=r=1
£

For the 2012-13 academic year extensive reading is being used in

the Year 1 A1/A2 General English (Reading) courses and in the

Year 2 C1R/C2R Advanced Exercises in English (Reading) courses.

Of the total number of 4,682 freshmen and sophomores, approxi-

mately 600 or 13% were in extensive reading classes.
2012-13FEDZHAIF, 1FHOA1/A2%EE (V—F4>J) #BEBH
KO 2FHDCIR/C2REMEBI IS AX (U—F42>7) BED
FRTERUANE UIZ, 1HFEE 2FEEDOETTRER 682 ADFAED D 5
600N, DERYMIBRHBHOTEZZITE LT,
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