Chapter Two : Program Design
¥ 2®F I JOTJILEE
2.1 Reading Targets: J—F 4 > « 54— v K

Setting ambitious yet achievable goals is the key to a successful
extensive reading program. Too ambitious, and students will fail.
Too achievable and the results will not be sufficient to lead to habit
formation and language acquisition.
HBEFEL, U UERAIREGFEEZRET S CENESHTOT I LZE)
SHBMATT, BENSTEDCREITERTSTF AL, NEW>T
HFYUICHEICERTECLEFDE, REOBEITITPSHBOBRICET
FEUER T A,
Setting reading targets should be based on the students' circum-

stances :
BEOREIZEMOERZERT DLENDHUET !

1. What is their reading speed?
FEAE—NFEN<oWM?

2. How much in-class reading is to be done?

BERICEDSVOBOY—F 1 Y IEIHEHBN 7

3. How much time do they have outside of class to read?

BENT) =T« IJICED L VWDEEZH ToNEM?

4. What is the ultimate goal of the program?
7075 ADORAMFEZEIIFMN ?
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Improving students' English abilities necessitates ambitious reading

targets: at least 300,000 words for noticeable language acquisition.

Our students appear to make gains in reading fluency and speed

before reaching this target, but research (see Nishizawa et al,

2008) seems to indicate 300,000 words is the lower end of the

scale for seeing test score improvements.
FHEORBRENEZALSESCEEDEVN)—F 1T - =5y ek
F2RENGYET, BICRATHNSEEERCIIEHIE 300,000 EEEH:
CRENDUFT, CEDFEZRETVWSE COHEBERERITIET SFIIC
FRBRNEHETCAE—NEALETSEDTITN, I (Nishizawa et al,
200858 ICLdE, ABOSHN AL LIns &5 FERIEA 300,000 E:E
CIEF>TVWET,

Habit formation is harder to quantify, but we can speculate that
creating a new habit requires someone to engage in the behavior
both regularly and for a sustained period of time. We aim to have
our students reading several times a week for a full semester
(around four months).
BEEREEELLIC<WEDTIN, ACHLTEBZERSESICE
RN DH S IREDFHEREZ T DEEICR TS HILEND S LT
BEBATVWRT, FAEICEARSY— (#4 7A) OHEFR, BCHDO) —
T4 JSEBONFKLDEETT,

The reading targets directly relate to the actual grade given. Stu-
dents are provided with the following tables which communicate the
necessity of developing a weekly reading habit that can lead to the

final grade they desire.

V=727« 5=27y NIBETMEBICEAD > TERT, FENES
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DECHFEMEZTDTHIC, BEREMATHGENICHEZEBZMETREN
H2ELERRIRLUTWBLUTORNEAICEIEASNE T,

Weekly Word Count
EEEEH

Grade Range Words per Week
BAE L NI (BEISDEE
C 5,000
B 10,000
A 15,000
AA 25,000

The weekly word counts and total word counts are assessed sepa-
rately. Students must start at the red level and read 30,000 words
before moving on to the orange level. They then move up as they
complete each level.
BEEBEEH CRERHE FRLICFHESNE T, FAERL Y RLANILHS
BOFITNIFFYE T A, T T30,000EBFHATHNOL D P ALY
LNIICED T T o BLNIVEEZERL THS THEVWERD LANIVICITESD
FWEDICFE>TWET,

Total Word Count

HREREHY
Color |# of Words | Overall Total Assessment
=) BFEH HAEZEEL i
Red Required to Pass
30,000 0-30,000
22N G
Orange Required to Pass
70,000 | 31,000-100,000
Ty Al
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Yellow C/B range
100,000 | 101,000-200,000
A4I0O— C/B LIV
Green B/AA range
200,000 | 201,000-400,000
Jg)—> B/AA LX)V
Blue AA range
] 300,000 | 401,000-700,000
JI— AA LIV

These targets are based on six major factors :

N0 —5y MEI6DDERICETVNTWET !

1. Number of weeks that extensive reading will be done
ZHmei1DBEH
English courses at Tohoku University are 15 weeks long. If one
takes into account the first class being for introduction and the last
class for wrapping things up there are 13 class periods where stu-
dents can do sustained silent reading and be able to submit a re-
port about their reading.
RIEKPILET & —FHINBTT, BHOFREEAI I T -2 32T
BT, REODEEZFIHICHTEDELEATWDGL, FENFHRNE
BENTS, BONHARHDICHT S LUR— hERETE 5D 13EE
FYFERT,

2. Amount of Sustained Silent Reading (SSR) time there is in class

RERICHKRITONDFERIGEETE (SSR) KEDE

In our approach we are working to develop a reading habit and
emphasize reading a large amount. We believe that allotting 30-45

minutes of class time both communicates our philosophy and gives
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the students enough time to read a lot and ‘get into’ books that
they will continue reading outside of class.
fzBlE, ZENFREBEBZEICDOI, REICHFULDICHESICICR
ZBVWTWET, BERFBATI-OSEWORBZEUZ TSI TE
ENGEEIC TOHUIAAL OWTEEEREBATOHHRSE LEITTIND
HOLELTVWET,

3. Reading speed of students
FEDHFEALE—N

In order to talk about reading speed in a meaningful way, we first
of all need to identify what the lowest boundary level should be.
This will inform us of what the slowest person can accomplish in
the amount of time we determine is reasonable to expect a student
to use for this course. And based on this we can start setting the
upper targets.
FEAE—NCDWTBEERCHLUDLEOHIC, EBERETE-ICRTIR
DULNNEEZICBNENERBODILENDY XTI, CNADMLE,
FODONROBWVFAETORETEFENEPL TULNINSZEEBELT
WO EERN TRz N 2 BEHZHCENTEFT, TLTINITETY
THEYLDERERETDEMTEDDTY,

Based on the results of students’ timed reading exercises we have
concluded that the lowest benchmark reading speed for our stu-
dents is 100 words per minute.
FHEODIALRN  )=F 4« TOYH A XDOFREZEIC, Fh/zBIEE
DIEEDFEDRTFRONYFV—IHmEAE— N1 3HZY1005ET
HdCHERIITE LI,

39



4. Amount of time a student can be expected to use out of class

O\ TR CHIS T BB

The number of courses a first- or second-year student is taking
varies by department, but it has been found to be anywhere from
around twelve to twenty 90-minute classes per week. In addition to
this, many students are busy with club and circle activities and
part-time jobs. Finally, many first year students are also coping
with the experience of living alone for the first time. It is within this
context that we have to determine how much time it is reasonable
to expect a student to use for our course. This amount of time
equates to that necessary to receive a passing or average grade,
not a superior one. We believe that 60 minutes, in other words 12
minutes a day for 5 days, is a reasonable expectation and this con-
forms to the 'Standards for Establishing Universities' that sets
guidelines for time utilization for university courses.
1TFHDDWI 2 EFEDOFENEBET 2REOHIIFEICI > TEVNET
M, 1T EEZTYISFEN12TIVNS20OVDOEICHD MU E
Lo CNICMAT, B2LOFEEEF IS TP —JIViEE, SLUFPILN
ARNFEICHBZEPLTVWET, SbIfFIMAdEL, <0 15H
DEERHADTDO—AES LEDASTE> TVWDDTY, IZHEDEEIC
FENEPLTOZHEHT SONZIAGDONED S LWDORENEHET S
DI, TOVWSEHBEZ#HADIMENDYFT, DL TEHSINTRHE
13, BAECRIPRZIDDICHEFRETH > TTNLLOBEZIS(IC
[FFREBLET, KiK605, DFRYBZHIZYU S HTERAITHE 1 B=ETUI2
DMEERLASDEBEATVWET, CNIFREFREEENED SFERBZ
MIZT CEICIEYUERT,
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5. Amount of time a student can be expected to use to complete
the reporting forms

FPENLUR— 2R T 2 DICWETE & BN 2 KHE

We emphasize reading but use writing to make some evaluations
and for supplementary activities. From this perspective we believe
expecting students to spend 15-25 minutes per week writing is rea-
sonable.
WEBR—=FT 4 2V JICHEFENTRWETN, FHTDICSAT 1
JEMALY, TohoHRFBESHZERLIZUDBLET, CORH

5E5Y, ZAENUR— MERICEDPITREREIE 1 BRI Y 15-2601E
HETEADEEZISNFET,

StH [l

6. University grading guidelines
REORGEFME T A NS A >
Finally, at Tohoku University students receive a letter grade with
the grades being AA - top, A, B, C, and D - fail. In the case of Eng-
lish language courses there is a guideline suggesting that the top
10% receive a AA, the next 20% an A, and then there be a bal-
ance between B's and C's. These guidelines have been taken into
consideration when setting the word count targets.
HILRETREZEFRSLVNIVOAADSIEICTA>T, A, B, CELT
AEIDDE WO iEFMEZ TR T, HEOBEDIFE, ~vT10%HA
AT, RDAU%MA, TLTBECTNTVRZESLDICE>TVWET,
BEEHOERZRET DBICCOHA RSAUNBREINEGEDICEST
WET,
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Calculation of Reading Targets: J—5 4 > « =5y hDFE

The variables that influence this calculation are reading speed and
reading time. Running simulations using these variables help to see
what a reasonable reading target is.
COFEICEEZBA 2ZBHIFERAE— NEHFEHEBTI, CNODE
HzfE-ooalb—raraiTAld, 2V —F420 < 5—=5 vy b
ZEDREITNEVNWIEAMUET,
For Tohoku University students the reading speed variable is de-

fined as follows :

RIERZOFEDHFEAE— NILTDOLDICERSNFT,

Slow 100 Words Per Minute
o< 100584 (WPM)
Average 130 WPM

ESE] 1308/ 9>

Above average 160 WPM

ZELY L 16058 7
Fast 200 WPM
E 20088 >

For the reading time we have two values: in-class reading time and
out-of-class reading time. For the purpose of simulation we will de-
fine the variables as follows :
FraivE & (IRENG S R E C REN G S REOEFRE T, Y Ialb—
V3T RIEHICIEBRFERBCOVWVTUTOLDICEREL TLER
ER
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In-class reading time :

BRENZSRRE :
low 30 minutes
XAN)) 307>
normal 45 minutes
2 45453

Out-of-class reading time :

BENGERR
minimum 30 minutes
=038 309>
average 60 minutes
e 605>

above average 90 minutes
EELY £ 205>
superior 120 minutes

B 120>

Using these variables we can simulate expected outcomes for

weekly word counts and semester word counts. At Tohoku Univer-

sity we recommend 45-60 minutes of silent sustained reading in

class, so will take 45 minutes as the in-class time.
CNODOEEEZFEAE, BEEEHCFHICOEBEHZ I aL—2 3
VTEFRT, RIEKRZTIEIBEROFHRIFEFTICL6-600D D2
HELTWET, TINOEERERICODZEN> TS ICICHEUR
ED
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Simulation 1
vIalb—i3>1

Out-of-class reading time : minimal
BRENGERR | RER

In-class time | Qut-of-class time | Total time | Reading Speed |Weekly Word| Total-15
(min.) (min.) (min.) (WPM) Count weeks
BEAREG) | BEAREG) | BEEG) mEAE—NR BEREEES | 15EBOMRE
GE/)
45 15 60 100 6,000 90,000
45 15 60 130 7,800 | 117,000
45 15 60 160 9,600 | 144,000
45 15 60 200 12,000 | 180,000

As can be seen in this simulation, even slow readers who merely
read a couple of minutes per day outside of class will come very
close to passing the course. An extra hundred minutes of reading
over the course of the semester would get their total word count
up to the necessary 100,000 level to receive a passing C grade.
CDVIalb—ra3VERTHMNDELDIC, FFEHNATIHZLZY 2, 35
ULHEEEFE, StEN—ZADP > < UDEETEHE(FADD L TR ZE
BTEFRT, 1 ARSI —DOREZMAPEAR(C1009 R CFHEDIE, b—
& VBB C L NIV DRHEIC WA ETR100,0005E (0ZET S CC (TFEY F T,
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Simulation 2
Ialb—3>2

Out-of-class reading time : average (upper range)
BENGERRE  E8 (LRLNID)

In-class time | Qut-of-class time | Total time | Reading Speed |Weekly Word| Total-15
(min.) (min.) (min.) (WPM) Count weeks
BEAREG) | BEAREG) | BEEG) mEAE—NR BEREEES | 15EBOMRE
(WPM)
45 60 105 100 10,500 | 157,500
45 60 105 130 13,650 | 204,750
45 60 105 160 16,800 | 252,000
45 60 105 200 21,000 | 315,000

The target for a B grade is approximately 10,000 words a week.
Here we see that a student with an average reading speed reading
around ten minutes per day outside of class can easily achieve this
goal. A student with a slow reading speed who uses a bit more
time can also achieve this goal without it being too much of a bur-
den.
BLANIWZBIETZS 1 BEERZYHSLT10000E2TT, X2 THNSD
FOIC, BBOFRERAL— ROFENEFINT 1 BILUKINZEDIER
SICCOERZERTEFT, s At— K> <UnETHINLY
LUEZSHICHEZEFERLZEBEICHTESTICCOBEEICRETSESE
ERS
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Simulation 3

vZalb—r3v3

Out-of-class reading time : above average

FEENGERE  TR8LU L

In-class time | Qut-of-class time | Total time | Reading Speed |Weekly Word| Total-15

(min.) (min.) (min.) (WPM) Count weeks

BRENRE (D) | BEHNER (D) HREERE (9) FEAL—NR PEISEE= 15 DHRE

(WPM)

45 90 135 100 13,500 | 202,500
45 90 135 130 17,550 | 263,250
45 90 135 160 21,600 | 324,000
45 90 135 200 27,000 | 405,000

The target for an A grade is approximately 15,000 words a week.

Simulation 3 shows how a student with an average reading speed

who uses an above average amount time can easily achieve this

goal.

ALNXIVZEBIETES 118
VINRITLDIC, BEDHEAE— NOFEAET, TE

(S B3E5B5ICCOBEICR)
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Simulation 4
vIalb—324

Out-of-class reading time : superior
BENRERRE  EF

In-class time | Qut-of-class time | Total time | Reading Speed |Weekly Word| Total-15
(min.) (min.) (min.) (WPM) Count weeks
REARE (D) | BENSEG) HABFRS (5) mEAE—NR BREEEY | 15BBOMRE
(WPM)
45 120 165 100 16,500 | 247,500
45 120 165 130 21,450 | 321,750
45 120 165 160 26,400 | 396,000
45 120 165 200 33,000 | 495,000

The target for a AA grade is 25,000 words a week. The jump of

10,000 words from grade A to AA reflects the grading guidelines.

Simulation 4 shows that it will take slightly more than 2 hours a

week outside of class for a student with an average reading speed

to achieve this - well within the realm of possibility.
AALNIVZBIEd 70 1 BESEZY 55X Z25,0008TT, ALNILMNGA
ALNILAND ZD10,0005BDZE SRS T A M54 U ERRLIZEDT
To VIalb—2aVANIRTEDIC, EBOHTEA L — NOFENATHE
IFEERNTIDOLANIVITET BIC[ERENT1BEBIEIY 2Bz LB
AB<OLWVHROBENDY FT,

2.2 Student Reporting & Forms : FAD LR— MERA 74 —LA

Students use two primary forms to record and report information
about their reading: 1. Semester Reading Record and Pledge for
Reporting Data (Form 1), and 2. Weekly Record (Form 2) and Book

Report (Form 3). Several major considerations influenced the design
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of these forms.

FENBED) =T« VI DOWTRERLRETSLHIC2 DD T+ — A
ZERLET, 1. EARXRSY— U—F 12T« LI RNBELVT—IR
HICBET2EH (Form 1), €L T2 94— J)—+ L 3=k (Form 2)
HKXV Ty« UR—=K (Form 3) D3 DTT, CNoDT +—ALZERK
T3CHI>TEBRBELEENW DDLU ET,

1. Completion of the forms by the student should never become an
impediment to the major goal of having the students read.
FENINSDT # —ADEAICFEANDN ST, ZAECHESSTDHEZW
DEETHBRZELATNICSERLDBTLDTH > T EDEL,
2. The forms are the means for providing feedback from the
teacher to the student.

T4 — LI FTTHMNOFENDT + — KN\ I & T DZHDFET
%50

3. Since the students will be reporting data about the amount they
have read it is necessary to build in ways to ensure the accuracy
of that data.

FHFEDDOFALEZRET DT, TOHEOEEHZIRIIET LD
FRHETEET DZVLEND D,

4. Teachers should be able to process these forms in a limited

amount of time.

BRI INSD T —L=xH2—EOEBRNICUIEBTCEZHDICITNET
%éo
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Form 1) Semester Reading Record & Pledge for Reporting of Data
TARY— 1 )=F 4« LO—=RBRUT—FHREICEATIERN

Semester Reading Record & A A4 — -+ I —F 4 e La—|k
Weekly Totals #H DA G

Name ™4 H A Student ID# (2§55
Week Date Reading Time | # Books Week's Word Week’s Score Overall Total
bl A e IREE] (57) i Total AW gH (5) Words
— I ] D HiFEE BRFHEEK
1 A H oy
2 A H i
3 A A i
4 A &l oy
5 A H o
6 A H i
7 A H oy
8 A A oy
9 A H 4y
10 A H i
11 H H AN
12 A H oy
13 A H 4y
14 A &l o5

Pledge for Reporting of Data 7 — % #1152 39~ % &4
T understand that intentionally submitting false data about my reading will result in a failing grade for this class.

Signed Date
V=T 4 v 77 =2 L CUEBOWE L LI2GaE, BLE% e THRIRICR D 2L ET,
B4 B
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Semester Reading Record : tAXS— - )—F 4>« LO—NR

The Semester Reading Record is kept by a student until the end of
the semester at which time it is collected by the teacher. It is the
means by which students are expected to keep track of their own
progress and by looking at it a student should be able to get a
snapshot of their current situation. The same data is transmitted
each week to the teacher on the Weekly Record.
[EARG— - U—F 20 - UO—N] [F, EARI—DEDYXTIE
FENMREL T, RERCHEMHPEINLEFT, CNEFENBESOESZEL
7L, REORRZIBETI7ZHD T+ —ALATT, FEFZIITE VR
FeBBED [D—J)— - LO— K] [CErc LEENICIRE L E T,

Pledge for Reporting Data : 7 —#iR&5(CEI T 2E4Y

The Pledge for Reporting Data is part of the system to ensure accu-
rate self-reporting of data by students. A major portion of a stu-
dent's grade is based on the word count numbers and book report
they submit each week. To ensure honesty and accuracy in report-
ing we ask students to sign this pledge in both English and Japa-
nese. It is a means of raising their consciousness about the
importance of being honest and accurate in what they submit and
provides the teacher with a basis for taking action should some ir-
regularity in a student's reporting be discovered.
[T—5|SICET SEMN] (3, FEOBCHET —FDIEEEZRIET
BIeHDIRAFT LAD—EBICBEF A, ZHEOBEZERT BRI
2D, FBBRESNIEEHE Ty - LIR—MTT, LR—MDH
EHCERMZIBRT S7THIC, LB RIOENEICHEEBEBAREZOM
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FTERT L OFELCERLTVET, COENEZENE D2 CE,
PENEDORETDIDDICH U TEESCERSNEETHDIEVDR
BTTETOFREGY, FL, F—FEDORECARENRDON >TTHE
(T, FASDDEBEEZTORNEHMAICEA2HDETYERT,

Another important function of the pledge is to protect teachers.
After signing, students cannot claim they did not understand the

consequences of attempting to cheat.

ENEDL O —DEEFAEIL, FENVSTTABRLEL, 1 VF+%
LEDE LEERANFEZITI TVWSNHSEM S IETIIFFRFENE WD
CET, HEMN BN ORMEREIT S ENTETDHRTT,
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Form 2) Weekly Record: 5«4 —21)—+ L 3J—NR

Weekly Record
v4—rY—+La—F
Weekly Record 74 —2U—+ L a—F

Name ©"ai B AE Student ID# (2§ 5

Weekly Totals  J8 D5 7 Score:

Week # | Date Reading Time | # Books | Week's Word Total Overall Word Total
H A Rt R ] fitx — [ D BAFEHL AR HEES

H H

Weekly Reading Reflection 4 i & AR

How many times during the week did you read? Where did you read? Did you understand what you read? Did you
translate what you read into Japanese as you read it or not? How do you feel about reading in English? 3 (Zfrf[=]
MEELELED, EITRAELED, HATENBLIMLE L2, HATHDINA L HAGEIZR
L biidrE Lichy, JEETOFHEL &5 ETh,

Reading Record U—7 4>/ « La—FK

Book Title Date Color % # Words
ZA hv Aff | RIO/Y/G/B | HiaEsk

Week's Word Total
WO b —Z VEGER
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Form 3) Book Report: 7w 2 L/R— bk

Name o™i H A Student ID# (5% 5) Score:
Book Report 7w 7 « LiR— |
Name of Book (Z£544)

1. Give a brief summary of one of the books you read including information about the genre and setting of the story.
Describe a character that interested you or that you could relate to. How did the character affect you? Did the
character make you feel angry, happy, inspired, sad, hopeful, etc? Explain by describing a scene from the book.
BDIRT=RFATERD I NS — 2 BRA TEDOEK ZFENTIIZI WV, AFITEY v D RWREORE b
EOTL I, BRAR ST LAY L ERDR D D L B o128 G A& ROT O ANWG 4T L
EEV, EOBGNDING ED XS g ae 2T E Licin, TONITH LT, BY, =, A2
V=g, LA MEREMIECE Lizh, WREOSL A E 2 HHP L TS0,

2. Did you like or dislike this book? Why? Would you recommend this book? Who do you think would enjoy this
book? Why? Would you read more books like this or more books by the same author? Why or why not?
CORBLFETT D, HETEANTT R, RETT D, ZOREHEBELETH, ZORILEDOLS 2
ABELOHARIELBNET D, 2ETTD, ZOXIRARE L0 LELFHATZNWTTH, £z, FL
EEDARZ b2 LFHEATNTT Dy REFEATLOTI D, UE, REFHEAL RO TT D,
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The Weekly Record and Book Report is the basis for providing
weekly feedback to a student. One is submitted each week.
(D —20)— LO—N] SXP [Ty I LUR— K] 3, BBEFECT 1—
NNy I T BEICHIABLET, BEIMIRET S (ICHE> TWET,
The week it is submitted is identified in the Week # box and the
date it is submitted in the Date box.

CNZzRET 2B% “Week” HICEEAL, RHEHZ “Date” #ICECAL
ESE

The Reading Time is a rough estimation of how much time the stu-
dent has read during the week. The time is submitted in minutes
so that the teacher can easily input it.
“Reading Time” X1, FENCO—BBTEDL S WHRAZDNDHE
BRE T, BEIIDRRTRRALTELD2DDE LET, TDHHEED
MATILPTULNS T,

The # Books box is to report the number of books read during the
week.

“#Books” #lE, CO—BEICFATLROMBHERET D1HDHDT
ER

The Week’'s Word Total is to report the total number of words read
during the week. An evaluation number is placed above this word
total as feedback. In some cases a student may not have finished
a book so there is a formula to calculate the number of words read
for an unfinished book :

“Week's Word Total” (&, —BRBICHAICHMBIEMZRET D720DH
DT 74— KNy LT, HlimzE COBEEHD LICEEALET,
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FENER 1 MEEEFRAHRI TWVEWEEICE, FAREIAETDE
BHEHETIRNBUET,

1. (number of pages read) + (total number of pages in the book)

% of the pages read

(FAEATIN=TH) + (ROMN—TH) =FATCN—ID%

2. (% of the pages read) X (total # words) = Partial Word Count

FATEN=2D%) X (IREBEFEH) =BHEEH

The Overall Word Total is a running total of the number of words

the student has read in the semester which the student should be

able to calculate by looking at their Semester Reading Record. If

the teacher inputs the Week's Word Total each week and at the

same time calculates a total words read for each student, that total

can be compared with the student's total. This can be useful be-

cause students frequently make calculation mistakes in this step. If

there is a discrepancy the student can be informed and the prob-

lem dealt with.

“Overall Word Total (BFtEFEH)" &, ARSI —RICEEN T DR
RETICHRALEBHOPEEH THY, COFBEFIFEED [EAX
H—)=F42J- LI—R] ZENEHETE L DICHE>TVET,
HEHEE “Week's Word Total” ZASIL, TN EREFICEEEDFTA

EHBHEZAEITNE, TORBHEFENEL LTRBHENZ L
MTCEXRT, FHEECDERETEILHEIRZTDIDOT, INHMEICILID
DTT, DUMBHICEVNEWD G >ZL, FAEICZDLDICER, WU
TEFT,
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In the Score box the teacher puts the evaluation for the Week's

Word Total.

“Score” MICI(F, ZEHN “Week's Word Total” (CXIT DA AL
F9,

A

NN

Z

Weekly Reading Reflection : $EDFER

ol
C!

This is part of the effort to develop a daily/weekly reading habit in
students. Asking students to share about their reading habits also
helps to judge the accuracy of their data. Further, this can be the
basis for the teacher to communicate directly with the student as it
gives the student a chance to express their feeling about reading
and the teacher might respond to this. This section is evaluated in
terms of whether it was completed or not.
CNEBFELCHEY / BEUOHREREZ DTS TSz HDI UKEAD—ER
TY, ZHEICEBDOHEZBICOVWTEVNTELDLDICTHILT, #F
ENRELRT—IDERSZIRIATEEHTEF T, < HICIFHAMN
NZFE>TRAECEEELETSERICTEIENTERT, 2FUF
HIHREORBZENDEENESN, HEEZNICHICTED L WD
ETT, CORBMEE L ALRRATNTVWSIHENTFASNET,
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Examples of Weekly Reading Reflection & Book Reports
—/]D@mu @7@&7 v J I//T\ h@@”

Example 1 oL
I teed. only one book pecouse I wes wvery pusy (o5t week.
1 yeed ' (his. boek jn_trein , pud 1 yeed hefolc gowng bed.

1 wont co  teed more bhooks pext week

Example 2

This wcr-[( L read hw-\'(‘ Lone Twarg s rhe ”mn awa{yd-
howes, L/m[“:rr,.mi,,x% tantent. wes. So-30. 1 vead. beoks. ..
/. E*"ﬁ" i ila. ‘r‘*t?ti‘\“f“’- Cocln. sealenres, ." e yedt Hgﬁ-vg

Example 3

........... L. reor,[ two. boks. . this_week...L. read,. deﬂ
Loty a.,.tvz.f.,.jcﬁou L. mJ/ enjored. T ba
zamm» [ie.. dherr_music Very.. uch

Example 4

A teed l“; Lvrff [lese Kcn!!‘ ate. verr  iwlesel3 o T

U’I’J ”n\gﬁ ......... }’CI’{'“’ .{r "'-‘_I( r{l?,‘ arf o (/,PI(J/P » C/fﬁ“'/r -'/ '-"“.7I
o tend  he cele!
[ ks \ gt ‘(f{)’, T r,,/ Fosiaios

Reading Record : J—F 4 >Z « LO—RK

In this section students record the title of each book they read, the
date they completed reading it, the color level of the book, and the
word count of the book. At the bottom a total word total is calcu-
lated and this is the word total that should be found in the Week's
Word Total.
FHEFCOEFMICRATARILICZDS A MY, ZHEATZAMIT, RO
NZ—=LANI, KOBEBEHEESIAGTT, & FRICHEBHIFESN,
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A “Week's Word Total” [ZH2ETDHDERUICEYET,

Book Report: 7v 7 LR— b

Students are expected to complete the two Book Report sections as
completely as possible. The instructor places the evaluation score in
the score box in the upper right hand corner. Since this section re-
quires outside writing there is the concern that it will impede a stu-
dent's reading. However, if the writing is used in conjunction with
a speaking activity such as introducing a book it in essence serves
as preparation for speaking. In this way the student does not sim-
ply view this as required writing, but as preparation for the speak-
ing activity. This section benefits language acquisition through
reinforcing vocabulary: students will encounter new words or
phrases in their reading, and will then have the chance to use them
immediately in their writing and speaking when describing books.
FHEFTYIUR—FD2EMZ CEDRITRTECAGLIEDH DL DK
HONFT, HMIELBORKREICHRZEZESANET, COBFDR
AFHENTT D EICE>TVWDDT, FHEOFERBZENNQFN
CWODBENHUET, LKL, BLIDSAT 4 VINKZRBNT DL
WoltRE—F 2V JFEF Yy PTHLWONSGS, EEMICIRAE—+
VIDEBODEEETRTLET, ZACHWLT, COBERMN\DIEAZ, B
(CREONTESAT« VIJEREFIDTRIEFELS, AE—F 2T EFEHDOTHE
(C7F2EFHAL, TORERZEBESTESENKRETT, COBEMIFRF ¢
TS5 —DLICDEN DD TERERIC—/RE>TVWET, DFU, F
HEIIHEERICHIEFEP T L—XTEHEY, TLTIAMT7 4V ITPRE—
FUITRICODWTIHRBEICTCICENSZHEDF + V AICEREN SN
LEWDEKTY,
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Above Average Book Report: 7 v 7 LiR— A "B Dfl

Book ort L_l_ll
Name of Book Rﬂhl‘.b aﬂ :]-“-k et .

1. Give a brief summary of one of the books you read including information about the genre and setting of the
stery. Describe a character that interested you or that you could relate to. How did the character afTeet you? Did the
character make you feel angry, happy, inspired, sad, hopeful, etc? Explain by describing a scene from the book.

A keod Roweeand Jubes . Ths sury's gemre s love story, and  fhis 5.
(akiten 5;/ shekespeare. o -;‘amnusp]n}.r writter, Rameo ad  Jubet s
ohe..of che inest fomeus e Stories n Ahe world, I Ak, [% contury.
. Jtely., s story Jegin. The Matagus ond _the Capelecs barcle
_ee\ch o'ﬁm\" nl;out Rel:g‘.on Rnﬂeo Iﬂhg.‘.'f—; g_oe__g out To jein 'ﬂ:e .Pm-'t'f

..Ldn‘:sil,.,?i,.,.‘n.ﬁH....b.j....:f:b,e.____fggulrtj 4.ohe In... s porty... he_meets ..

.................... LT L s

Jliet CA«?“ICT. and Thes. fall in {Ne. + their .,fm.:he.f are oh bad 1erms

ench etheb. So kem.aoand Juber Iorky | Secret 'lhgyhnpe to. Srep

dotle between  the Mentogues and . e . Copets Det  trgedy starts, .

L oot explain. well . abost process. closely . uwry. Rmeo ond Tt
Tobe wiss. wheh  they  corry on Plan to be happyy  Becawse of th
msstake , Qumee ond Jobiet obe of ond ! lthat o Sod story it is!
1wt te hevl..,.fae[y.-l end _version . of ths. Soky

1 bk s book lerause. it._cortams. o ot ef . Jove okds .. These wete
vy nfeesting. o e My fnerte woed 35 s : Ged tight, Jodnght!

.Pa'li?.‘.‘!.j.._.IE—...._EhQ!'!...S.w&t‘[, sorres,  Thet 1. shall. Say gm{ fight. till 3t be
metrew.  This_wnds s M-y..,...beuml;&w.,l.....whg.h keading.. aloud.... [ wat
do.goy. bk s There nie bt of Sueet sapind s o I went webyome

toovend CRemen, and Jubet’ Sf-ﬂiy fwﬁ(

2. Did you like or dislike this book? Why? Would you recommend this book? Who do you think would enjoy
this book? Why? Would you read more books like this or more books by the same author? Why or why not?

..... L e ths bk vety vach becuse there ate lot. of . phiases.. uhich. we (it

Soy._oedinany.. becouse.of shame, | wnt % Soy....[ke. hese once !

Mo ool Wemow_con_ensey. s Sty magbe.. L vecommend  this bk o

aecyene..especiallywhe bas o foy friend or o aitl Srend  Ths leck will ecome

s bble o dotes! L wmt bim/her v sy e werds (ke Rmeo arf
fiet.. 1. wat 1o reod  mere ok which is. wetten by Wilkam Shofes pevie.

.................. s swies oo very Fomus. al_evet: the world . They st b _inferesting
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Average Book Report: 7w LR— I “Ei@E Ol

Book Report ; o y - |—/—’
Name of Book bELLi\A‘I NG JF\N[ y

I. Give a bricl summary of one of the books you read including information about the genre and semting of the
story. Deseribe a ch that i d you or that you could relate to. How did the character affect you? Did the
character make you feel angry, happy, inspired, sad, hopeful, etc? Explain by describing a scene from the book.

This 5 ‘,nnn—'fiﬂivn cfory o bov 1 e wiiter

dove Pesten . fplhen she wes o gikl, she  oiwed 1o
be oowhiter  Her fowily  pent  her fo perry o

ashoowen by \disley o Ber Jene didpt krow hiw gad
didpt  love pow - she yeject 1he  warriege .
Que..doy. ..sbe et Tow .. . Al first . ske T;“J""
b ocold o bet . oftcrverd she  fell  tn ove itk
biw . Tow didet _hove o [of of pones i...50..ddne’s,

.,.i.ﬁ.“‘*{'f_.. didvt  _ollov  Jane . fo s o Tow . And
Tow. . moke & {ipace . Hovever | Tow (owme back
Lo Jdeve owd akey  decide fo. xwn off  together
o hew 15:;( yauf-}hj "{L‘wvj'hk Jave find o [e-l\;er
Ldooos o Netter  thet  Towd wether wyitten (o Tow.
Bo..the letter ,  Jone owderstond  the foet  (hot
Towle, Lomilp..ore lwiny with  Towi woney . 1( Tow.
e O{f . 'fﬂv-' .S {5"1"‘;[; C""1 live . So Jonc
decide 1o sfop. .. Kanning of [ _with Tow . Ske dide
wdrty  fe ofher wan. o Tow Meryy 1o fiomce
v d e powe d s b“b}’ Jone .
2. Did you like or dislike this book? Why? Would you recommend this book? Who do you think would enjoy
this book? Why? Would you read more books like this or more books by the same author? Why or why not?

Lodke shis  book . 31 is. becowse ke (o811
wovoppy bet L woved 1he ceewne the1  Tow nowed

his bob-!' Jone  avd  Jone find 1het . 1
Ahis ook eveyyore | becouse  pender Con_ qet o

SULprise . Toowest to yead woye booke like 1his
v heoks  uvtlen by dane  Awsren heself
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Summary of the measures taken to ensure honesty and accuracy of
data reporting by students

FENSDT —FHREDHRM C ERMZIBRT STZHICRONIEBEDHE

1. Students are required to sign the Pledge for Reporting of Data
on the Semester Reading Record form. The teacher then confirms
that each student has signed the form and places their initials or a
stamp by a student's signature. This communicates to the student
the importance the teacher places in reporting true data and the
potential negative consequences of reporting false data.
BHEEEARS— - U=F 1 JLO—K « Tx— LADOWREENICERT
BDEIKRHONKT, AL, FA—ANVEUNCDT x—LICERZLLE
SR, PEOBEOZTIICHMD A Z2 vIVERLAT ORI
FTo CODTBEICEL>TEAICHULT, HEANEEDT —FMEICL
MCESZBEVNTWSDN, FLEERDHREE LIZoFEL <EWERE
BLFIREMD DS, WO IEZMLTTVWEDTY,
2. Students submit an estimate of how much time they spent read-
ing in the week. By looking at the number of words submitted for
that week it is possible to calculate a words per minute figure for
the student. The teacher can then make a decision whether that is
a reasonable figure or not. Further, if students have taken timed
reading tests their actual results can be reviewed to see the words
per minute level they are achieving. This score then can be com-
pared with what has been submitted.
PEEF1EFECINS b VDOREEZRSCR TIENDEREZRE L XTI,
ZTOBICRESNTZEBHEZRENE, TOFED 1 537U OEFBHNET
BTEET, TOTNEHEMETOHFHNHEIAGTHDTH DML D MDD
W CERT, FRleTblS, BLEENIALN - U—=FT 12T Tk
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ERILENBNE, TOFEDOEBOBREREZL T, WHIELDD
HDBREEHLNINDMNUET, TNHo COBEFEHLNIVE, FE
MEELU TSRO D LR TEFRT,

3. Students write a Book Report in which they give a summary,
their impressions, and their recommendation of a book. The first
thing a teacher can identify is whether the English is a student's
own or not. Further, the content of the report will reveal the de-
gree to which the student comprehended the book. This gives fairly
clear confirmation that the student actually read a book. Also, if
students are asked to talk about a book with other students they
must be prepared to answer various questions about it. Talking
about a book is difficult if they did not actually read the book.
PHEETvIUR—bZELIZICHE>TVWET, TIICEFERDOER, B
B, BLVHEBTINENZTRRALET T, HEANEITRACESTOND
CZlE EMTVWBEEBNIZEEFDHDNT D TEWNTT,, KL,
LR—hDOABTZENE, ZFENRORNTZ N OWVWEELTWEND
FL<ANUETHD, TO2T DL TEENKIACZDARZFALHNE D
MWONEUF>EYLET, 50, ZEICHOEACROHABTICDOWNT
FLADEDOKRDONE, KO EHRAGEBICEASNDLD ICEMLRT
NIFWTE T e EBRICEAZHATWEINIE, RONBZET DIFEHL
WHDTT,

4. During a class period the teacher can call students randomly to
talk to them about a book. This is a means to both interact with in-
dividual students and to check that a student has actually read a
book.

BERICHMES VY LACFEZER L TROATEMOZEICBNT D
FOERTDIENTEXT, COTNEEXDZENENCEELED
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CEKIC, ERICZTOFZENERERALCNEF v I THIFIUCICRYR
ER

5. Teacher observation. During each class period students are given
time to read silently and the teacher can observe the reading ac-
tion of individual students.

HEICL DB, RECEIBRZECRAZTORENSAONET, TDE
CHEIFE—AND Y DREBEREZREIT DN TERT,

Our Viewpoint Regarding Data Reporting : & — ¥ #R&E(CEHT 2F 725
DEN

Even with the above measures in place this system is based on the
teacher trusting the students. These measures cannot guarantee
that every student will report completely accurate data. Therefore,
just as most stores assume an expected loss of inventory due to
shoplifting, we can assume that some students will inflate their
word count numbers. At the same time, we don't believe any stu-
dent can cheat their way to a top grade. At most, those who are
the least interested in doing extensive reading might attain a mini-
mum grade to pass the course through doing some cheating.
Rather than be overly concerned about this group, we are trying to
grow the group who are interested and have the potential to be-
come actual users of English and lifetime readers of English. We
need to ensure that the evaluations of these students are not de-
valued by false reporting. Nothing is more dangerous to the system

than blatant cheating being seen as a successful strategy.

LREDAREERT DL TH, RENICIDYRT AFHNFEZRE
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BT >TVWET, COWVWSTZAEND>TH, INTOEEN
SECERGT 4 ZHREL T<NDEWOREICIFFEY FtHA. LIEh>
T, ZLORENTEISICLDMHNLEBBZEBRLTVDLDIC, AALBED
FHEORICEIHEBHZHERL TVWSIEDWVWDIEEZATVWEIN, FEEFIC,
ZAGEPYUR TRIMOBENRNGEZENNDEIFR>TWERA, £
FICFETEKEVW> TRWEERELDIFEWED, TADHDARETAZITS
TARAZENITzE LTH, TN EFYTLE Do SOV TEARIEY
W—TOR/ECLNZEFLVD, BHRICEALZHEFS, REBZFEVNHL
HEEICDE > TREBAZHATNIABERDH S JIV—TEZBETLDE
EATWET, COLDBFRELEOFEN, BYDHREDOTWTHE L
HLNIFWEDICT S L FHETAPIRTT, BEGAETAZENYE
STBCLEFECDIVRTLAERBRICHESOT2HDIIHY Ft Ao

We believe the above measures can prevent any student from
making a major gain in their evaluation through false reporting.
One reason we are confident about this is that the higher level
books are generally quite long so most students only read one a
week. It is at the lower levels where false reporting is most
likely.
LFROAFRZEUNE, BYDRSEZ T IFENRVBEZFON/ENE
DICTEBLELTVET, EBNIDLDICHETS2ERAEG, &OD
LNV ENNEENBFE, —MEICE > THREEE<RY, FAZ
DOFEAEN 1 BEBIC1THMUNRSTVNSTT, BYDRENFTNDIDIE
LNIVDEWE DICRBBEENDHSDTI,

Killing the Rooster to Scare the Monkey : RZ N5 270 [CHEE

XL
X

In ancient Chinese, there is a proverb [ &% |. This can be trans-

lated as “kill the rooster to scare the monkey”. It refers to making
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an example of someone to deter others -in the story, the farmer is
mocked by the monkey, who remains out of reach in a tree. The
farmer then seizes the nearby rooster and kills it, scaring the mon-
key and preventing future misbehavior.
HRFEIC TRBHIR] CWDIENRSY FT, TNE MREmBESESTC
DICHBZRT ] CREF T, MMOBLLZMET SLHICHENZRTL
DICTDEWDIRHEKTT . —TTICE>TRYEETIE, —ADEXRIIRICH
SMONE LN, TORIEFOBNGVWARD EICWzDTT, TDEX
FZIFICVWCHBZHEZA TR L TLEVNE LR, RIFEBICHEODEZ
ECBREBZONF<IFYFLT,

In order to preserve the integrity of the program, students must
feel that their work has meaning. If they see other students getting
away with blatant cheating and gaining good grades as a result,
the incentive to do the work properly will disappear. Once teachers
lose track of a program, it can be very difficult to regain control.
ZHIOJSLOEEHERDLEHICE, FEICEHTEOLTNSIL
FRHEN DS, CRUTDODEFEITINEVTETEA, D ULMOFENES
GAETAZ L THRASHN, BRELVLTRVWEEZEDTZS, FUHIC
Fe2EVWOBENEONTLEDTLEL D, —ETJOJ S LADIIEND
Ne<lizdL, BUBETICE CCEIFBICHEHLFTUFT,

Hence, any blatant examples of cheating should be dealt with se-
verely. Students can be interviewed (by a different teacher if nec-
essary) and then informed that they have failed the course if it is
deemed that they have provided false information. We prefer to tell
students that they can continue to attend the class but they will
not receive a credit for it, and perhaps their time would be better

spent elsewhere.
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TINSEBGEAREDHFFEEICHE LEITNEESHEND T, AN
IEOREE LIZEEBEASNDBEICE, £FCEH#E LT WEHESHD
HENER), TNHNOZTDI—RIEIARACE2TEEZHO T2 ICF
UET, AZBIFZORECBISHSFBECETHOLINVEENVENWEIA
TIN, REQTWTEAIFESNFEWDT, HTo5<MDlCICHE%
FES72ANNNTL & Do

The written pledge provides both justification and protection for
teachers, and once one or two students are informed that they
have failed the course for submitting false information, word will
get around and cheating will be much reduced in the future.
THEICLDENZIMD ZET, HEAMDITREFESLSNDIEITTHEIFEH
HRNFT, QL= AN ADZENBY DBREICKIUEMZEZEE L
BRSNS ZENHNIE, BELFTUEITHND, TNNDIEAREDH
HITBTL & Do
This has only happened half a dozen times at our university, and
students, while shocked that it happened, were resigned and even
chose to join another ER class in a subsequent semester with the
same teacher (they did the work properly the second time
around).
COWDCERBALEEDORFTCOMEITRI LI ENDUFT, Bhiz
BELIERERFZOICICY 3 v IERITTC, I—RIEERTHRLEL
Zh, ROEARG—TREUHMDRDERZEEZZERLFLIZ (2EE
[FREFSBAE LT

Turning a blind eye to cheating is a grave mistake, as it is a behav-
ior that can spread very quickly.
RECBZDADZLIIREFBETT, TOVWSLRERLEETELES
TLEIBDEDTY,
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2.3 Assessment : BiETM

How does a teacher assess a student's reading performance each
week?
Every week the teacher is collecting the Weekly Record. This form
provides the essential data for evaluating a student's reading and is
the means to provide students with weekly feedback.
HEIEBEE DT> TRED) =7« VRN ZFMTEDTL & DIM?
B/E, IO —2I)— - LI—RZEWRLTWET, TOT+—AIC
FEED)—F 4 VI ZTHOT /O DBH TEETT —INENNTSH
Y, SOCR2ECHBET 4 — KNy ITI3LODFETELHYEFT,

Evaluation of Amount Read Each Week : EEDEE Dl

The key number submitted each week is the Week's Word Total.

The major goal of this approach is to develop a reading habit and

for that reason the weekly score is emphasized and evaluated. The

evaluation given is based on the Word Count Evaluation Table.
BERLESN D DD TEEFTHFIE “Week's Word Total” TY,
NZzENE TV IHEMNEG, HEZEBZ OISt LY, Dr—JU—
FFM (weekly score) DMERH, FHESNTVWDIMOGEDTYT, TDFF
MEEIFIRDOKICHWY FT,
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Word Count Evaluation Table : B3B3z

Word count | Score | Word count | Score | Word count | Score | Word count | Score | Word count | Score

HEEH B BHEY Bl HEEH B HEEY B HEEH Bl

0 0 5,000 2 10,000 3 15,000 4 25,000~ 5

500 | 1.1 | 5500 | 2.1 | 10,500 | 3.1 | 16,000 | 4.1

1,000 | 1.2 | 6,000 | 22 | 11,000 | 3.2 | 17,000 | 4.2

1,500 | 1.3 | 6,500 | 2.3 | 11,500 | 3.3 | 18,000 | 4.3

2,000 1.4 7,000 2.4 12,000 3.4 19,000 4.4

2,500 1.5 7,500 2.5 12,500 3.4 20,000 4.5

3,000 1.6 8,000 2.6 13,000 3.6 21,000 4.6

3,500 1.7 8,500 2.7 13,500 3.7 22,000 4.7

4,000 | 1.8 | 9,000 | 2.8 | 14,000 | 3.8 | 23,000 | 4.8

4,500 | 1.9 | 9,500 | 2.9 | 14,500 | 3.9 | 24,000 | 4.9

There are a couple of important feature to this scoring system.
First, the maximum score is 5 for any word count of 25,000 or
above. Capping the score at this level prevents any student from
submitting a couple of massive numbers and then slacking off for
the rest of the semester. Second, word counts at the lower end
earn proportionally more points than scores at the top of the scale.
The score starts at 500 words (this is the most valuable 500 words
on the scale as it earns 1.1 points) and goes up based on 500 word
increments until the ‘A’ range. It then continues in 1,000 word in-
crements thereafter. This is both a motivational tool and a means
to ensure that a weaker student can pass the course.
COFRVATAILER 2 DOEEGFRENHY XTI, B—IC, EEFHIN
BETELGE>TWVWEIRTT, RICEFEHN20.000:5ZzBA CHTNLILIE
ENUFETA 5FTEVWDEREEDDCE TEENT, 2BITHDT
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CWKREGTHFZRELGTWVWEDICHIIEL, EARSY—DKYUDHBZ
SRELBITEHEVWEDICLET, F£IIC, FHEAMERWVD SIFEEBHDOE
UICFHEA LU ERTH, FHINE< G T D THELFUERT, Ml
BOOEEMNSIBFY (INMIRZEBIDICCOBEXRTROMES S
H00EEETY), ‘A1 LNJVOEHICA S FE TIFb008EBEA TFFMmA £
Mo TWEFRT, TDOERIE000EBEMTLEN > TVWEFT, TNIFE
FN=2a vz EIFB7ZHDOPYURTHHY, BRICHNTHIDNPS
CDOFETHHEECBMAZRE TCESPURGZDTY,
Each week the teacher places a score in the Score Box above the
Week’s Word Total. Students can then keep track of what their
weekly scores are and based on their average they have a good
idea of what their final evaluation will be.
HEMIIEIE “Week's Word Total” @ _E(Cd 2 [5Hf# (Score Box) ] (T
FlEZRRALEF T ZAFERDOD 4 —J ) —FHENE DG > TWSh\ZE
ERIELTWS T, COFHEZEICEZLEFIEDORRIHANE D7F N
HEENTEFT,

Book Report Evaluation : 7w 7 L/R— D5

There is no predetermined scale for the book report evaluation.
Teachers determine how they will grade this section. This is an-
other example of the flexibility of the system: giving teachers as
much autonomy as possible within the framework of extensive
reading classes.
Ty I UR=hOFHACEHOMUSHRESTERERGY Tt A, HEIH
COBEMZEDEDICFHAT 2N ZRHDDZDTT, CNHNTDURT LN
ROFRMEDE S —DDHFEDTT, SHBRECHERNTHMICTEDR
FE{DEHHBEESATVNSDTT,
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One purpose of the book report is to ensure that a student has
read a book and can express what they think about it. What is to
be evaluated is the extent to which they can do this. If a student's
use of grammar, vocabulary, and expression contribute to this the
evaluation is higher. If they detract from this the evaluation is
lower. Since the emphasis is not on teaching writing, teachers are
not expected to provide feedback.
Ty I UR=hDO—DBDOEMNIE, FENEKOREZRIE TS TLDNE
FT2IETT, LCZEFHAITNNEN WD L, FENINZEDIEET
STVDDONDTDEENTT, ZAENKIRICEL TLE REFTT—,
EVWBILZEDELLFoTWWNIE, ZNLETFHAEOGE<TUET FEID
FUDFEFEoTWEINIE, ZNETFHEBE<LTUET, ST 1V
JDIEEICHENENM TWSDTFEWDT, HEET «+— KNy oTF
DWEIFHY Tt A,

A second purpose for this section is for language reinforcement.
This is a section where students have the opportunity to use the
vocabulary encountered in their reading. This section can also be
linked with a speaking/listening activity so that vocabulary is fur-
ther reinforced.
2 DOEDEMEERDOBRILTT, Ty I LIR—MIZEN)—F 1 2T
CRATERF TS —ZEOBREEREL T<NIEREDTT, Jv
JUR—MNIRE=F VT /IR VI EEE HEBELB 2D TRF+ T
Z)—FEollmibenEd,

How much time does a teacher spend doing evaluation and record-
ing of data each week?
Based on the experience of several instructors who have been

using this form it takes approximately 45-75 minutes for a class of
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40 students. Since the teacher obtains the Weekly Record and Book
Report forms during class up to 45 minutes of in-class time may be
available to process and evaluate these forms. This means that it is
possible to complete this paperwork within a class, or at least
within approximately 30 minutes outside of class.
HENDM ST — & OFHIEPEEFICEE S OREDORKEZEI<DTL £ D%
CDT #—LZMAL TSHEMHEDOREICENE, FHNEDI SR
TRKG-TOREENMNUET, BN —J1)— - LI—RNETv D
LIR—=hDT #— LAZRERICEN L THSERENDLIS E T < DILE
CFHMICH TDEMTEFRT, DFUY DOV IEEBIFEIFREHITHE
Hotondh, HdWFLEEDFEENIINFEAFTERDOTELONS
WD ZETY,

Final Grading : Sf&a&EET(M

As long as teachers have been diligent in entering scores in their
spreadsheet each week, calculating final grades for the reading por-
tion of the grade at the end of the course is a quick and painless
process. While there are different components to the final grade as
outlined in the syllabus it is expected that the most important com-
ponent will be a student's reading performance. A general guideline
is that the evaluation of other activities might raise or drop a grade
by one level.
HADPBEI IV — hDEDTRT LYy RU—MIRRZANTAT
niE, I-A0ROY CREFFHMZEEET DT <ISHEDHY, RUEMF
ETHHYFtho 7Z1EL, YINRITEHRSINTVD LD (CRIERTES
DIBICIEVWDONDEGTBERNSY, TOHFTOHROBEEGERNT
EDU—T 4 VIBRNEBELTWERT, —#GEHA NS/ 2TlE, U—
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T4 VRNV DFEBOFEE, BiEE 1 LNV ET SN TITENRE
DELBICEEFYFT,

2.4 Adapting this to Other Contexts : fiDEEN\DEH

The program described here has been developed specifically for
high-level, motivated university students. It could be adopted as is
in identical contexts, or with minimal adaptation in similar ones (a
high-level, academic high school, business training program, or pri-
vate language school, for instance).
SRS N TN TOTI AR, LNIVEEL, EFXN—2avd5H
WRFERAIFICHFICHAIZITONTERHDTT, ULLDERRELZT
DERFHRAITDCCHAIRETT, HDVWEBALLOTER (A E, L
NbbaE<, PHFIvIGER, EVXANV—220 - TJOJ 34,
HDWEFEEFRZY) TREE/NROBIHEOAIETT,
However, the principles of the program are universal, and bearing
them in mind should allow teachers to adapt the program described
in this handbook to any teaching context.
LML ZnT7O0J5 LADREBEIEREN THY, COREBZLICENTSIT
& e, 2Ty Iy hTINXTERLTOT S LMDOWNGESHIEE
BEICEVWTOICATEER T,
The key principles of our approach to organizing extensive reading
classes are:

MU L ICTEY FIDZHEERBENDILT S DI YA DEARE 3
ROBEYTT,
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1. high expectations from teachers

HENAIDN o DE\VEARF

2. achievable goals for students
FHHER P BEFEE
3. student choice of what to read

FAYTT 2 F AR OBEHER

4. student choice as to how much time they spend reading

s B (S 2 FEAID B R

5. explanations of the theory behind and the specifics of the pro-
gram
BRICHEBROLV OIS LADHMICET 258
6. data-driven monitoring and
TF—HFEICLDERES
7. teacher engagement with students

HEDDFE & DHIR

Adapting the program for junior high school students would require
much easier books to be divided into smaller levels (probably
through the yomiyasusa level system) and changing the goals ac-
cording to the principles described in Section 2.1.
RFEECCOTOISLZRATIEICE, LNIDE 28T >250<
ML (HTo<IIVRY [HAHAPTE] LNV AT LAZERAL T
2HD) SNEANLELFDZTLLOL, ANV TvIDEIV 3y
2ITINRTZFECEDWTEREZEEZA D CCDUETL & D0

Designing a program for low-level or unmotivated university
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students may require the levels and materials to be adapted, and
the reading targets to be recalculated. However, unmotivated stu-
dents are unlikely to have experienced success in their language
studies. A well-designed program will provide them with achievable
targets, and this, combined with teacher support and encourage-
ment, may result in them changing their attitude towards English.
LNIWPEFAN=2 3 DS RYS<EVWRFERTOZHTIOI S L%E
BETTRICE, LNIVPHEMEEEZEA DUENRHINE LNETAL,
V=F 12« 5=0y bEMAILTETUENGINDANFE A, £
FN=2 3 VOBRWRERFEBFBICSVWTHIINEREZ LT EhFS T
SICBONET, +HICHEONIETOT S LIFORE S ICERAEFEEE
RBRCTE, INNHEIDOYR— b PRIE L CBE > TRODRFEICXIT D
RREZZASTOHERNMFTTCERI,

Adapting the program to a more advanced context, for example
English language majors, may require the levels or word counts to
be adjusted upwards.
07O LB > ERLANIVDE, TEAFREBZERT SEFE
(CEARATSHEEF, LNIVPEEBHED > EIFSLD (CHET SNEN
HYUFET,

Whatever the level, the goal is to design a program that even the
least able students are able to pass, but that provides enough of a
challenge to allow the most able students to push themselves. En-
suring that reading materials are both interesting and at an appro-
priate level is essential, and this may involve using lower-level

readers, non-fiction materials, or comics and instructional books.

LNXIWIESTHN, ROLENDLDIFETHEMIENT, NOROHE
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NOBWFECEBERBESZRUILITDLSFN-RILeEx6T7077
LEFREFTDIENERTT, -7« VJ¥MEIEEL, NOBEYFEL
NIWVICED LD ICHIET 2 ZEHWARERTHY, HICELNIVDOEN
V—=8—, J2T402a ¥, HD2VEVIAEPHEZRANS L
HEFNIHENDU XTI,
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