Chapter Three : Practice
EI3FE!EREK

3.1 Introducing Extensive Reading to Students : F4\OD

ZEABN
Syllabus : ~Z/\VA

The first contact with extensive reading that most students have is
through the syllabus. There are a several assumptions we can
make about the students who will enter our extensive reading
world (Extensive Reading Syllabus, pp78-80).
FEAEDEENZFTECHO TETDDE, VINAICBZBLLES
TY, WEENRETIESHOMRICEFENBERAANDICELT, &
ETE2IENNKDONBUFTT (iR S/VR, pp78-80),

1. They have not done extensive reading previously. While the use
of extensive reading is expanding, especially at the university level,
there are still few schools at the secondary level which are using
extensive reading in a serious way. [Appendices A-1 - Question 3]
FHEIINFTICEHmZ LI NGV, ZFE0ERIE, FICKFELAX
IWTLEEUDDH N, BRICEHEZANTVOREHB L NILDOFER
FFRLZEFCAZHYUFR A, [Appendices A-1 — B3]

2. They associate reading with the type of grammar-translation
class that is most common in the Japanese education system, and
will have primarily dealt with only short reading passages in their

English studies. Generally speaking, their perception of an English
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reading course is that it will be boring.
FEEF)—F1 I VWAIE, BROEEV AT LT—HELLELONSEX
ERRFEDEEZT B VENMMET, DF Y, HEBEOMRCE, FADREN
HNZWRICTEDONET LIz, —MHICE>T, BODREB)—FT 1~
IJRECHT A A=VIE, [DESTHEWEADE] &WDHBDTT,
3. They, as we have discovered through a survey (Appendices A-1
-Question 2 ), do not have a well-developed reading habit in their
native language.
WIZEDREBETHM > ETIH (Appendices A-1 — B 2), F4
FEEETOTATHRSEEN DY F T A,

4. They perceive English ability to be important. (Appendices A-1 -
Question 14)
FHEE, REENZEELCRHL TWET (Appendices A-1 — B
14)0
5. Reading is a non-threatening activity compared to some other
types of English communication activities -this may appeal to some
students.
=74 VJ3MDORFBII 2 25— 3 VEFIENTHFTRUBZ dub
ZEDOHTWEHTT, COROU—F 4 VINFECZITANLNEIDND
LIFEtA.
With these assumptions in mind the syllabus provides the frame-
work to explain the course.

LIEOBEE Y SNADOEHAICIBA T, Y SNATHREDERERLET,
UINATHI—RADHAZ L TWET,
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Extensive Reading Syllabus : £ /{2

1. Course Name #2%EH

General Exercises in English (Reading) (Extensive Reading
%)

HEEO—REIIE (U—F 1 V) (BHER)

ol

z

2. Course Objectives HZEDBEMCHE
The objectives of this course are to have students :
LITFHAREDOENTTY ©
i . improve their reading fluency and reading speed
=F 4 VIDAL—XSEHEAE—NDAE L
ii. expand their vocabulary and improve their general English
skill
RFE TS —DIFTEEEBRAFIVDMA L
iii. enjoy reading a variety of books
BRZTFZE L WS RER
*Teacher will add items based on their supplementary activities
* HAHIGFEEDHEZE T EICE > & BRIZENTEFET,

3. Student learning goals FEDEEHE
Students will be able to:
FHILUTOZENFIREEFUET
i . improve their reading fluency and reading speed through
reading many books in English
KBTS TADEYZHL T —T 4 VIDRAL—XSEHE
AE—=KAELE
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ii . improve their vocabulary and English grammar ability
through extensive input of English through reading
=71 208U CTOREBEEERMCLIDIRF+ TSI —DIEFTE
TR DA E
iii. develop their reading speed through doing timed reading
exercises
ALK - )=F 1 VI EEC & TihRaAE— M atL
iv. improve their speaking and listening ability through in-class
activities
BENEHZBL CRE—F VBTV RV JENDRE L

4. Class Format BEAT - HACEEFE
i . Extensive reading
L
Students will read many books (at least 100,000 words) and
keep a record of their reading.

Each class period will include silent time for reading books.

FHIHE<OEY (FIE100,0008:E) ZHds, BEOU—FT 1V J%
FEiRLET,
BETCIBORFORBZHRITFIT,
ii. Timed reading activity
ALK =742 JES
Students will time how long it takes them to read an as-

signed passage and determine their reading speed.
FHEFEESNLEXEZHTDOICENS D WEEANNN > T ZEY, B
BOmEAE—NZHELFRT,
ili. Supplementary Activity : *To be determined by the teacher
TOMOBIRFEES) © ¥ HEAIDOHEICL S
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15 Week Plan

15 BOFE
Class| Date | Content
# | BT AE
1 Introduction to extensive reading 1 (attendance required!)
ZEus 1 Bl WIHE )
2 Introduction to extensive reading 2 (attendance required!) Students begin reading.
ok 2l WILRE ) FELCELDU—FT 1 I DO6IR
3-14 Supplementary activity / Timed reading activity / Silent reading
TOMOHIRERIEEN /S 1A LK < U—F 4 >V JiEE /R
15 Final class

AR —BERDHEE

5. Assessment criteria : A& A%

Item %
LS|

1 Attendance: *7o be determined by the teacher %
R | * DR EICLS

2 Number of words a student reads on a weekly basis and the overall total %
FENFTAIL, BEASKU b—5 IV DOEEE

3 Weekly Record & Book Report %
Yq—oU—-LO—R&TvILR—hK

4 Supplementary Activities %
ZDMDBIRFBES

5 Timed Reading Activity %
GALK - )—=F 4V IES

6. Course Material : HREEH LUVSEE

Teacher prepared materials, graded readers borrowed from

the library and instructor

HEMHRE LT2HM, REEPHMNSEBURZI ATy K U—5F—

7. Other : D1

Students must attend the first two sessions.

FEFRAO 2 EOBETLTHE
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3.2 The First Class : —[OlHD#E=

The first class or two are the most important time in an extensive

reading course: get them right and the rest of the semester or year

will go very smoothly. Get them wrong, and you could well spend

the rest of your classes trying to undo the damage.
ZHEDORECEIERINO—~_OORENE THEETIT, Iz DFL<
JVPTENETNLEDOEYDEART =55 VNI 1TFEVDIDDNE
THAL—XITEHFTT, RIICCITORT K LERMEHEICTNLED
BEZHIEPT CCILHFYERT,

Initial Explanation to Students : FANDRFI DA

First, explaining the theory and reasoning behind the program to
students is essential. Students who do not understand or buy into
the program will resist it, either actively or passively. Worse, lack
of student buy-in will make the ultimate goal of the program (for
students to continue reading independently after their course fin-
ishes) impossible.
FIRANC, HTOJSLDOBECHIBEMEHRNZFZEICHATLIL
MARARTYT, JOTSLDZEEEBRL TV, HLIZITANT
WEWEAES, BEICHEOEENCERBERZRLET, SHICEBNC
IS, FED “KLP2D"T cWORHFEIINRERTOTS LADFBDE
B (EENSI-RRTREEE T —T 1« VI ZRITTNC ) IR
AIREIC TR Y R T,

The first two classes should be given over to an orientation of the
course and its objectives. Classroom and homework routines should

also be explicitly introduced and practiced (Handout, pp. 87-92).
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The end goal of this orientation is that students understand what

they must do and how they must do it. It is also highly desirable

that they feel excited and confident about their ability to reach the

goals set.
FUSHD2MOFEIFEDCBN G EFIA VI T3 LTH
RLTLZEEW (BEWRER, pp.87-92), TDKEIC, BENTOEENPE
BICOWTHSBALHBZELE L&D AUIT YT -2 3 VOENEF
ENLEFEINREWTIZWIZYE, LTEWIGWIEZEASIE T,
Flo, BELCBBEZERTILICPITZHIIE, ERTSEDHELN
DEEERILE I CDLEETT,

In order to accomplish these objectives, teachers should take

enough time to explain, demonstrate, and preferably have the stu-

dents practice the following :
CNODOBEBRZERT DO, HEBIHBICTDEEZEMNT, ZFHED
PUFEAHT, DLARETHNIEFEICERICROICEZF LE>THD
D2LWVWWTUL & Do

1. the goals of the course
BREDBE

2. extensive reading theory and principles
THEDTEZRCRE

3. the classroom routines, including
FWERNTDEE)
i. choosing books
ARZES
ii. silent reading
ESTERS
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iii. finding information about a reader (title, level, series, word
count)
=4 —[CATHRMENET S (F1 ML, LN, V=X, BH)
iv. completing reading records
V=742« LI—NZRATD
v. speed reading procedure (if used)
AE=RU—=F 1V JDEDAZHERT S (ERT 256
vi. any other classroom exercises that will be used regularly
TOMDERICERAT 2HIRFEEICDONT

4. the homework routines, including

BEICDWT

i. going to the library (the location and borrowing procedures)
MEEICIT< (HEEOFZAPAZEY SFHREFTL)

ii. completing weekly reading records
Dq—o)— - LIO— ROIERRFE

iii. where and when to read (anywhere, anytime)
WD, ECTHRCON (WDTH, £ITH)

iv. any other homework that will be assigned regularly
EERICHE SN ST DMDBEBEIC DN T

Teachers should also give students time to talk amongst them-

selves

in groups after each explanation. Students can help each

other understand and are more likely to ask for more information

if none

Finally,

of them understand within their group.

ZHHBADRIC, PHERLTTELEDHBZRITDIEVNWTL LD, FAEF
BIE->TEBREZTDZ2ENTETEITL, BLENDERL TULRWER
NHo7zs, BBEMICERT 2AEENEEYET,

teachers should talk about the benefits of extensive
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reading, how it can be interesting and fun, their own favorite books
or genres, how they struggled with reading in the past, or anything
else that may help motivate or encourage students.
RE&IC, HEEIEFTEOMRICOVWTEIT L CHIC, SHOEES, BS
DEFSEAPY v+ VDWW TEZLZY, BEC—F 4 VI TEDL
DFEFZLTWEDONE WORBOHEBLITUFRY, ZEOPEIRED
CTLDOTFHREETDHEVNNTL & Do

In the Tohoku University extensive reading program, all students

are forced to start at a low level and progress through reading.

This is a radical departure from orthodox ER practice, where stu-

dents would be encouraged to determine their own level either

through tests or self-selection according to perceived difficulty.
FHRBOZFAETITOTSATIE, INTOEEDRBETL NIV SIASH
BILICFE>THY, V=T« VIPRETCONTLNILFZ vy TLTNE
FT, CIHMERDERE [FRENISED ECATHY, FEEFEHD —
TAVIULNIWETARNIELES>TH, HDVEEH THSEZHEL TR
HDLOKDHLNFT,

This policy was born from two very concrete needs :

CORHIIFFEICEFRNGLERICBONTEFNTSZDDTT, €D
EREBLUTORUCHUET,

1. the need to restrain confident, academic students from reading
books at too high a level (books they could decipher but not read
fluently)
BENDY, ZRIDFENGEYICNA LNIVIE)—F 4 0T GiR%
LEDERBRITESDN, ETHRATRTLFHmDFEVE) MEIRDFEL
FOICT2EMN
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2. the need to increase reading fluency in students hindered by a
lack of input in their studies to date

FEDNF TOME TN NEL TWel EICLUBENTIEN 2
TR E T B

Of course, not all students require this measure -some students
have received enough input in the past, others are more sanguine
about their abilities. However, the last two years of classroom trials
have revealed that this gradual progression system does not harm
higher ability students, even while it is helping students with less
developed reading skills.
HEAkh, BEEBICCOMNENDLEZWNDIDITTEHYEFTA, TNE
TICTHGFEDOHREZ L (SREEDH VDL, BHDRENICHELIEITE
BRFEDVET, LHLEE 2 FOERBFETHONIGZ > LI,
CDRAT v TEBATENR > TITK O RAFT LN, U—F 1 VT8I +5
CHICDVWTWEWREAICRII > TWADIFEHEAA, BENOBWEEIC
E2THIYAFTRAITELIFENWEWD ZE T,

The key is in how the system is explained to students during the
orientation -those crucial first couple of classes. The following
points are key :
RAVKNICDOVRFTLZHA) IV T—2 3 VOBRBFICEEICE DFHBAT S
MWTT, DRYRVIOHOIDFBENBD TEETDTT, LITORHIRA
VKT,
1. reading very easy texts improves reading speed and
automaticity (fluency)
FEBLEPTLVWTFRA RO L This AE— NERETEES (RIBT)
nNaFxEsd
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2. for students with little experience of reading in English, reading
100,000 words of easy texts can break them of the 'translation
habit' (see Nishizawa et al, 2008)

HE T dRBNZLWEEICE > T, PSLWWFFX M2 100,000

HEEGO T [DWVWEIERL TRATL E D52l (Nishizawa et al, 2008
=) HolfstdleNTEd

+Hl

3. reading easy texts allows students to succeed early, bolstering
motivation and habit formation

PILWTFRA RO L CTRAERFRLVICHEAEADENTE, F

N—23za®h, HEaBeMTeleNTES
4. for more advanced or motivated students, finishing the first level
or two of the program will not take much time (a week or two at
most)

EEENPEFAN—2 3 VOEVWFEILE, 705 LDE—LNIVE

MEZLNIVEPYRIFBEDICKL TEBANNSEL (H0E L 18R
H 2 ERE)

Even very advanced foreign exchange students have accepted the

program without complaint, then proceeded to rapidly advance

through the levels. If the teacher believes in the system and com-

municates this belief to their students, this will go a long way to-
wards allaying any doubts.

HEEINIFBCBVIEBFETEAFZEOTICIOTOISLER

#FL, LNIVOBEZZAZARITES>TWEF LIZ, BEINEICIOD

VAT LERFELUT, TOERERECERATTGES, FHEOEIZZRESTOD
[CRWCRIIEE T,
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Handout : E2fh&E#}

Introduction to Extensive Reading
ETRER I
Guide to Extensive, Graded Reading
Lo/ VAT 4 v K V=F 4 v INOfE

CJExtensive reading (£&:) with easy, graded readers (novels, short
stories, & nonfiction written at different difficulty levels) is probably
the best way to build your overall English ability. Research has
shown this.

PSLWILATry N U—4F— (BRDHUBETENNII/NG, Y a—

PAN—U=RU /T4 3) 2E>1cZHE, HEENEEEE

LI RLODFECBRODNE T, HAEERNCNZYE > TVET,

[JExtensive Reading vs. Intensive Reading

ZHuE vs iEmus

Intensive Reading Extensive Reading
LEES S

Linguistic Focus Analysis of the language Fluency, skill forming
EREBICET LR | EBDOSIT AL—=XSERAFIVDIERK
A2k
Difficulty Usually difficult Very easy
HEE —RICHESEX FBICP=LWL
Amount Little A lot
NE e RE
Selection Teacher selects Student selects
B DER HERICEL D FEBEHICLD
What Material All students study the same material | All students read different things
/D Bt INTOFENB U HEMZFER FHECCICEGTZ2EMERER
Where In the classroom Anywhere
FERISH = ZITH
Comprehension Checked by specific questions | Checked by reports/summaries
BEREDOYHE BEDHRBICESD LR=bEHICED

87




Graded Readers: 7L A5« v N+ )J—=4—

[JSome graded readers are famous books simplified for English
learners. Others readers are original books for learners. The easiest
books are very simple and as your level goes up, you can read
more complex and interesting content.
TJUAT 4y K =F—DRICIFEFFEERAITFCPSLIESESN
EERGEEDHD L, IBONSEBERITICEMIIZDDEHURXT, &
HPSLVWKIFE THEETIN, LNV ENBICDN, HoXEBMT
HEVARABTOELDHFHED T T,

[JEach graded reader has a colored sticker to help you identify its

level.
JLAF 1y N U=F—F, —BTLNXIHEDNELDICEBSITSNT
AT v A—NREONTVWET,
Very Easy Easy Medium Challenging
FEZIC S L) PEL) ZE L)

[JFor this course you are primarily expected to borrow books from

the Tohoku University library. If you have a situation where you

don't have a book to read in class you may borrow up to one book

from the teacher. The graded readers in the Tohoku University Li-

brary are located on the first floor.
AEETETETERIEREREZENOAZEY S ZENFHRE T > T
T, BERICHRTCEADNEWNEEL, AN 1 X TEZEY THHEL
Ftho RIEREREEDI L AT 4y R U—F—DERET1BEICHY
ESERS
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[JThe aim is for you to enjoy reading at your level (without a dic-
tionary) anytime and anywhere you like, naturally building your
English knowledge and sense of the language. This skill is so im-
portant that 45 minutes of every class will be dedicated to silent
reading.
AEEOENIL, TS, FEEBHMT @EELT) &N
DEEHELATHRCCETHY, B CRBONHPEFTZ UV ATHEAD
CCIEHYFRT, SOV RAFIVEBICERFTD T, HEARDIDHE
(FRFTICERLET,

Class Format : #EHNA - AL EEFE

1. Pick up your name card, a timed readings book, handouts, and
papers being returned.
R=LA=NK, FALR - D=Fa2J-Tv, BERER, HLURE
(COIX=N Az
2. Supplementary activity
BEEY

3. Turn in Weekly Record
D=0 )— - LI—RNZEETD

4. Do Timed Reading exercises

ALK - U=—F 1 VIEFS

5. Silent Reading time
B D

6. Return your name card

R—LN— RDIRH)
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Assessment based on Word Count Benchmarks

HEEHAN v F <= — 212 & 23N

Weekly Word Count : BREEZEH

Extensive reading is effective when reading becomes a normal ac-
tivity in your daily life. Therefore, your weekly progress will be re-

corded and is a major factor in your final grade. High word counts

each week are required to receive a high evaluation.

ZTHEINREHET OO, UV—FT« VINABEEO—BNIIZ T2 E
TY, EHoBEBICESZRIRT 2DONAYIT, CNIEEIICFEEDRR
BEeRS<EALET, B TaVFHIZESICIE. BEZDHEEHZ
ROLENDYFT,

The following are approximate guidelines for weekly word counts.

TRIGEBEEBEHOEHLZZRL TWET,

Grade Range Words per Week
BEL NI BRI EIEH
C 5,000
B 10,000
A 15,000
AA 25,000

Word count calculation method for a book you have not finished
reading : EEHARZ TWEWADOBEEHDHESE

1. (number of pages you have read) + (total number of pages in

the book) = % of the pages read

(FARATIN=TH) + (ROMN—TH) =FATCN—IJD%
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2. (% of the pages read) X (total # words) = Partial Word Count

FATEN—=2D%) X (FREEFEH) =B HEBEH

=1

TOTAL Word Count : #3E2ZE%

These are the guidelines to follow for the amount to be read for

each level.

LTIV E CHRONSEBHDIETH ZRL TWERT,

Color # of Words Total Assessment
& EHEEH T (i
Red " 30,000 0-30,000 Required to Pass
Ly R A
Orangeu 70,000 30,001-100,000 Required to Pass
HLy B
vellow 100,000 | 100,001-200,000 C/B range
(IO— C/BLAJL
Green
reen 200,000 | 200,001-400,000 B/AA range
Gy—> B/AA LAUL
Blue 300,000 | 400,001-700,000 AA range
I — AA LA

Reporting about your Reading : ') —7 « > 7k

Weekly Record & Book Report : Each week you will submit this form

to the teacher and the teacher will return it the following week with

a score for the This Week's Word Total and the Book Report.
D= )= LOA-—RETvILUR=—F 1 ZEIBBECDT 5 —LZH
AOICIRHE L, #EDIS “SHEOREEL & “TyILR—K (CHLTH
B DI CRBAZAISRINLE T,

Semester Reading Record : You are expected to keep track of your
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reading progress each week using the Semester Reading Record.
The teacher will collect this at the end of the semester.
TARS— - )=F 42T« LO—=N I ZEQF “CARI—U—=F 1>
L= R" ZE>TEBR)—T 1« VI DEBZERIT DD LFET,
HENIEARY —DFREBICINZBILL XY,

Pledge for Reporting of Data : This is a promise that all the data re-
ported by a student is accurate. The teacher will keep a copy of

this on file.

F—=AREICETIEN | CNIZFENRET 2IXTDOT—F (IEER
HDTHDIEWDIEWIGFYFERT, HEMFIZOELZEY, T7A1IVRE
LEI,
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How do students borrow books? : F4 (&S P>TAZEL
o ?

We have two ways for students to borrow books at Tohoku Univer-
sity. The first is to borrow books as normal from the university li-
brary. Students can read in the library (in the reading corner), at
home, and when they are out and about. They should also bring
books to class.
RIEKRETEIZENREZBYDDIC 2 DOHFEEZRABRLTWET, £,
NMEENSBYDAENHYERT, FEIREE (DHEI—F—) PE
E, TLTHEETERERCCEMNTEXRT, L, FHRBEREHEEIC
BoT<KBIXIlE>TWETD,

Books are also available from teachers. Currently ER-specific class-
rooms have readers in locked cabinets, and there are also several
class sets of readers on carts available for teachers to take to their
classrooms. It is important that books be available in the classroom
because :
HANOARZEBY DL HTEET, HE, ERERAUEICEROND S
TFrvERY MIU—F—DRRESNTVETL, Tz, I5AANHEHD
V=85 —Hty beBEICHTTHY, HMEIENNEERZ T OHECH
LTIT>2TWET, A2HETCELHELTEDENEEGZDTT, €D
BRCULTUTOIENZETFONFT,

1. some students will fail to go to the library or forget to bring

books to class

NMEEICTHEWFEDNWET L, BELCEAEZF >T<DEENDIFE
HWBESH
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2. some students may finish the book they are reading and fail to
bring a spare

BERICHFATWDERETRHEA T, RICGRUNEAREL > THRIDEE
NTWBZEHE WD

3. teachers may want to talk about one of the books or recommend
it to the class

B HDIARICOVWTHELIZWERSTEY, BVWEREEZITTCV\SE
ETNEBHTZVNEBOINBINIZNZSH

Under our current system the bulk of student borrowing is met by
the university library, but students may borrow up to one book a
week from their teacher. There is no system to record this, as it
was felt that the time spent on signing books in and out was more
valuable than the number of books potentially lost. Indeed, losses
so far appear to be under 3% of books per year, and that includes
figures for years when all student borrowing was from a teacher.
AWEEDOTOISATE, FAODRKEOELUEUERICHL TIRFRE
BENENE/LTWERT, —7, FENLENSEY 5NDD(E 1B
CTHETLE>TVWERT, BEDHS, EUHLLRIEDITTNETA,
EWDDHAEDELH LEFRZ DI TRODNTLUER S KEDAN,
ARG <GB U R T LU DMEN DD EBATTNSTT, £ F
EEBNREHMNSEY CWHFHZEH TH (SREIREERTOE
LHELZESIE> TWEM272/28)) SETOMKREBFEICEESD 3 %ICH
WITIFVWE D T,
If possible, the last 30 minutes of the first class should involve the
teacher taking students to the library and having them take out

their first few books. In the case of first year students in the first
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semester, it may be appropriate to ask one of the library staff to
be on hand to help with procedural inquiries.
HUAREGD, B—OEBEEDS X N ICHMIIELEZS I SENTRE
BICTE, BNPVRAICHECHMZzEYLRSEONNNWTL LD, 15
HLOFIEIDIZEL, REBBED—ACHSBVWLTRHER>TEOW, &
LELULFHRSEICEALTVWAWAHI TEHO 2OV WD HNE T A

3.3 Regular Classes : ZEDiESE

The classes following the introduction to extensive reading and the
system for the class follow a regular pattern. In a normal 90 min-
ute class period approximately 45 minutes is allocated to sustained
silent reading and the remainder to supplementary activities that
are determined by the teacher. A supplementary activity can be
made to link up with what the students are reading or can be a
completely different activity. These patterns have been used by
teachers at Tohoku University :
ZHALTDVRT LADBNE I ZRATURREBROREIL, BF/NF—2IC
TUFRT, BEDINDHEEDGE, NN ZRHENTHZHECTET, &
U OB IEHEDIHE TTDMOHRFEEEN CHTONET, Tl
FPENFRATVWDDHDICEET 50, HDWIF > <BIDEENZETT>T
HEWET A, UTOLDGNS—UNEILRKZETERERITONTEEHL
Zo
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Pattern 1 :/¥5—21
15min Supplementary Activity 1 - Timed Reading Exercises
155> TOMODHEIRFEEE — FA LN U—FT 2T - TIOTY
A4X
20min Supplementary Activity 2 - Intensive Reading
205y T DMOBIRFEEHN2 —
10min Supplementary Activity 3 - Speaking
105> TOMOHIBEREEH I — AE—F2 Y
45min Sustained Silent Reading
4543 53 = NYAS S
Pattern 2 : /X5 —> 2
30min Supplementary Activity 1 - Speaking (Introducing a
Book based on the Book Report)
305> TOMOHFTFEES — AE—F2J (Tv o LR—KITE
T ARDIEN)
15min Supplementary Activity 2 - Timed Reading Exercises
154> TOMOHBEEEFE 2 — YA LN V=TT - TOTY
A4 X
45min Sustained Silent Reading
4553 Fria /e 245
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Pattern 3 :/\45%—>3
10min Supplementary Activity 1 - Speaking
105> TOMOHIZEREE 1 — AE—F 2
10min Supplementary Activity 2 - Timed Reading Exercises
105> TOMOHIBRFEEEN 2 — YA LN U—F 42T - TOTY
A4X
20min Supplementary Activity 3 - Various Exercises
20> ZOMOHBEBEH 3 — AT IIYTAX
45min Sustained Silent Reading
4553 R0 7x BAGT
Pattern 4 : /N5 —2 4
15min Supplementary Activity 1 - Timed Reading Exercises
154> TOMOHBEEEE 1 — YA LN U—FT 2T - TOTY
14X
20min Supplementary Activity 2 - Listening Exercises
20> ZOMOHBRFEREE 2 — VRV T - TIOYTAX
10min Supplementary Activity 3 - Speaking
105 TOMDOERFEEE 3 — AE—F 2T
45min Sustained Silent Reading
455> A 7E 25
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Currently, all of the teachers doing extensive reading at Tohoku
University are Native Speakers so that other than the timed reading
exercises there is an emphasis on doing speaking based supple-
mentary activities. These types of activities are what these teachers
are good at. In other words, the supplementary activity component
of this system is an area where the teacher can play to their
strength which brings further satisfaction.
R, FERFETEHEDEEZ L TV DHIMEENRA T« TAE—h—
FDT, SALN - V=F42T s TOGTAXLNIAE—F2TER
DZDMDEREZEHNCIRNBNMTNVNET, COFOYA TDiEEH
3, RAT A TRE-N—HENEBERBLT DL IAHTT, EVEEANI,
CDYVRT LADZTDMOHFRFREE L, SOICHBEZRESHDHIC
HENEN DB HZREB CSOHRBGEDTT,

Supplementary Activity Example 1 : Timed Reading Drills
TOMOHIRFEZEH 1 1 FA LR - U—=FT 12T« N

The above 4 patterns have one common supplementary activity:
timed reading exercises (Form 4). Currently two types of input are
used for the timed reading activities :
FRADONI=VICEHBLIZN DOHEFBEINGUET  F1 L4
NeU=F42J -TIO0T5A4XTT (Form 4)e CDIA LN 1 —
TA4VT TV TAXICIFIREDOE A 21BEOA > Ty hZEALTW
ESEI

1. Asian and Pacific Speed Readings for ESL Learners by E. Quinn,
I.S.P. Nation and Sonia Millett

2. Timed Readings Plus Book Two by Edward Spargo (Jamestown
Publishers)

98



The Asian and Pacific Speed Readings for ESL Learners is a free re-
source that can be downloaded in PDF format and then copied for
the students. Timed Readings Plus Book Two is one of a series of
timed reading books. A class set has been purchased for use by the
students in class.
“Asian and Pacific Speed Readings for ESL Learners” (&, PDF Ez(
THOO-RTEDTI—FEMBEDOTEEARICIE-LTVERT,
“Timed Readings Plus Book Two” [FHA ALK« U—=F 4 >J«Tvl
DY) =ZXD—DTY, BERICFENERA DL ISAAHHDEY b
AL THYFT,

Regardless of the input, the basic operation of the activity is the
same. Students are given a worksheet (Form 4, 5) on which to
write their answers and to keep track of their reading speed
(Section 6.6). In class they normally complete one or two timed
reading exercises. Another variation is to do one exercise in class
and then give students a copy of one exercise to do as homework.
ATy MMATHN, OB TEANCPSCERUTT, FEIC
FT—22—1hk (Form4,5) AEEon, £lC&BENEEZRALLY,
BEOHmEALE—K (€22 3266) ZRHELIEYLET, BETEE
E3BE, 1D0 22D LK - U—F 420 - TGP XZTHL
Fd, BONF—2 LT, BERICIDOIITTAXZPY, €N
M5B 21 DRIDI OB A XOIE—NE SN, BELTEIPUATT,
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Form 4) Timed Reading Record : #1 AN -« U—=F >4 LI—FR

Timed Reading Record %A AR« U—F 4>/ L a—FK
Timed Readings Plus Answer Sheet % A A R« U —F ¢ o J 74 FK

Name ©mi S Student ID¥# (% &)

Directions:
1. Read a story and time how long it takes you to read. When you finish, write the time in column @.

2. After writing the time, answer the questions on the back of the story and write your answers in column @).
Do not look at the story when you answer the questions. When you finish the questions, mark your answers

using the answer key in the back of the file.

3. Write your score for the questions in column @.

AR

L A=YV —=%BHRNPORMER D, Kbofeb, Do ZQOMICTAT 5,

2. AL, HEOEMOEZ ZQOMICHAT D, A b=V —ZARNWTERIZEZDZ &,
Wboleb 7 7 A NVOIEIZH HIREEESR L TRAEET D,

3. @M IEfifE A FEAT 5.

) ® ®
Story Score

1A

2A

3A

4A

SA

6A

TA

8A

9A

10A

11A

12A

13A

14A

15A

16A

17A

18A

19A

20A /10
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Form 5) Reading Speed Graph : EAE— KIS 7

Reading Speed Graph ~ FiEHEAE— K757

Name "™ R Student IDH  (32F5-5)
Reading Speed (Words Per Minute: WPM) = Total Words Read + Reading Time (minutes)

HEIE—F (1 HFOEE : WPM) = RER-FESN ()

Directions: 1. Put an X in the box that shows your reading time for the story you wrote in (D.
2. Write your reading speed in the Reading Speed WPM box at the bottom.
i 1. OO E WX Z AT D,
2. WPM OO % —% T2 % Reading Speed DAHIZFEAT 5,

Date

Reading
Speed
WPM

Time
BERE | 1 2 3 4 5 6 7 8 9 |10 11| 12|13 |14 ]| 15[ 16| 17 ] 18 19| 20

1:00

1:10

1:20

1:30

1:40

1:50

2:00

2:10

2:20

2:30

2:40

2:50

3:00

3:10

3:20

3:30

3:40

3:50

4:00

4:10

4:20

4:30

4:40

4:50

5:00

5:10

5:20

5:30

5:40

5:50

6:00
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Supplementary Activity Example 2 : Oral Book Reports
ZTOMOHIRFEZEHG 2 C OBEICKD Ty« LIR—b

Description of the activity : /EEIDEREA

Each week students write a book report. This speaking activity uses
the book report as the basis for speaking. For this activity students
are first divided into groups of four. This size is ideal because it
means that 3 different pairs of students can be formed within the
group.
PEEIBET Y I LUR—FEEWCEET, RE—FVIEHTRIDT Y
J - UIR—hZ2RE-—F2JOEME L TERLE T, COESHET BT
DICEEFRANC L ANSEZ I —TICHIFENET, TOVIRICH
FEDOMTEVNNDTT, EWODH 1 DDIIV—TIC3 DDEFEINT
MENSHNS5 T,

After groups of four have been made they are instructed to divide
into 2 pairs. Next, the students in a pair are instructed to choose
who will first orally introduce a book and who will be asking ques-
tions about the book. The person introducing a book will have their
book report in hand and the person asking questions has their In-
troducing a Book Card (P.107) to help them.
L ANNSTE2TI—=TICRITR, 2ANTRPEZRTCE DB RLET, X
(C, NP LIE>RFERESONENICABRTRDBNET M, 5L
MERICONWTCOEBET INZESNE DB RLET, AEBNT 27HEE
DDT v UIR—bEFICHSE, BETLHE FRBNHI—K (ntro-
ducing a Book Card)] (P.107) ZH5F T,

With the responsibility of each student clear the activity can begin.
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Approximately 5 minutes is allowed to introduce a book. So, each

pair of students works together for 10 minutes. For the first itera-

tion of the activity the student introducing a book is allowed to

freely refer to their book report and the person asking the ques-

tions can refer to their card.
FPENBENORENCEE LUK CSIIOEHEROT T, AEBNT
BEEIEIHEZENTT, TINOAFTIINIFLCFYET, CDF
BIEFEEATRYRLETH, 1QETE, FZBNTIFEIIES
DTy I UR—beBRICETELS, BETIMEN—NERTHBLE
A,

Next, students change partners from within the group of four and
introduce the same book to a different partner. For the second it-
eration the student introducing a book is only permitted to briefly
refer to their book report. After completing the second iteration,
the final pairing from within the group of four is made. For the
third and final round of this activity students are instructed to not
use their book report or the question card.
RICEEFIZD 4 AN EBDE—JIV—THNTHTC/N— ~F—Z&Z T,
COEGFZN— M F—HBFICALKDBNZLET, 2EEDRYRLT
3, AEBNTOFERFEHRDT v I LUR—rZDUUARTIEWTET
ho 2EIEDIRYRBLNED S TTD, D4 ANGFEER—JIV—TAT
RIEDNFROZITVWET, COFEFDILEHTHUREDEITIE, F4
3Ty I UR—=h= MOBEN— REFEOGENELEDICIBRSNET,

During this activity the teacher can either observe students or par-
ticipate. It benefits the students in a variety of ways. First, it moti-

vates them to write a good book report because that makes the
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speaking activity much easier. This then helps them get a good
grade. Second, students learn about new books which they might
then read. Third, it benefits language acquisition through reinforc-
ing use of vocabulary and expressions first written in the book re-
port and then repeated three times in this process. Finally, the
social interaction with new students is positive.
COEHDE, HAFIFEEZRELIZY, SMULILYUTEFT, LEEDOL
DIEPUFEFRECHRLZTTRTHRZERIFLET, 1 DB, ZEERWV
TvIUR=bEEBEI DL WVWORICHFYRT, Gt FEo<T O LIEANRE—
FUTE NG > CRICIFEINDTT, o, TOTBDHETHIEBBRS
FHMBTY, 2 DB(F, RICESHDHNIEWVHTTIERICDOWTEAZE
HDIEMTEET, 3DBE, RFE+TS-—PRBPLEFEDHE> TR
T2 TEBBRORICIIBEFT, EOWVWDZehewndE, FT,
Ty UR—hEESFIL, RICTOEFEHTIMEYRI NS TI, &
®IE, FILEREEOZRNTSADELERIFTHNSTT,

Process to do the activity : /E8)FIE
Prior to the Start of Class : ZZEEAIR(C5EII > T

1. On the blackboard the teacher writes the locations of where
groups should sit in relation to the front of the classroom and the

window.

HEMIRBIRICHEOR TEIN TN CICEINEENTHEET,

Start of Class : {22 MEtA

2.Teacher makes a visual check that students have completed their

Book Report and quickly places a stamp on it. A student who has
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completed both sections receives a blue OK stamp. Any section that

has not been done receives a red X stamp.

HEIFZENT v I UR= b LT TELNT>ERBTFzvIL, &R
BLRIVTEHMLTWERT, ZENT v I LIR— D 2EFEBEEA
LTETCWNETIV—DOKRE VT L ET, EE5MNTHRASH
TWEIINIEL Yy ROXRAE U TZMUE T,

Directions : 1§/~
3. Teacher assigns the students to a group and students move to
the location of their group.

HEIFEZJIV—TRICIRY DS, ZEEZDIIN—TDE ZANEH
LET,

4. The teacher instructs the students to make 2 pairs in their group

of 4.

AL 4 ADDTFED T I —TRNTNFEEDLDERLET,
Speaking Time : AE—F 2751 A

5. Students speak for 5 minutes. One person tells about a book
and the other asks questions.
FEEILINEEZLET, —ANKICDODVWTEZL, DOI—FANEMZEL
353—0

6. Students reverse their roles. Students speak for 5 minutes.

FHETNTNREZZALT, bPB@EELET,
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7. Students form a new pair within their group. Students speak for

5 minutes.

PHIE—JIV—THATHILIINFPZlHE T, FEEOIHBEFZLE
ER

8. Students reverse their roles. Students speak for 5 minutes.
FHEIINZTNEEZZRLT, bnBEEZLET,

9. Students form a new pair within their group. Students speak for

5 minutes.

FHEEE—TIV—TRNTHLEICNNFP 2L ET, FEIFIHBEZ LE
ER

10. Students reverse their roles. Students speak for 5 minutes.

FHEEINTNREZZALT, boBmEeLET,

Conclusion : BZnibH Y

11. Teacher collects the Weekly Record forms from students.
HEEEENSD 4 —2 ) — - LO— NARZEILLFET,

*During 5-10 the teacher either observes students speaking or

talks to individual students.

* FEL6-100@E, #HMIFEAENAE—F2TZLTVWSDEEHET I,
B2 DFEICHELENTET,
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Introducing a Book Card : &8/ /71— K

Introducing a Book
ARZBNT DD N — RIFRDIEE THERSNE T,

1. Title: What is the title of the book you read?
FA NV FBRATRERDEI A NVIZRITIM?

2. Author: Who wrote the book? What can you tell me about the
author?

EE ADEEFHETIN?EEZCOVTANMI > TVWRIN?

3. Genre: What kind of book is it? Do you like this kind of book?
T I AERKDT S VIVIEFITIMN? CORDKREHFSTIN?

4. Setting: Where and when does the story take place?
BT WEBOELRIIEIT, WDODFETIMN?

5. Story: What is the main plot of the story? Are there any inter-
esting subplots?

Ab=U—=1 A b= —DEHRIFTIN?EENBHEDHYXITHN?

6. Characters: Who are the main characters? What character(s) did
you like or dislike? Why?
BHAY  EARFHETIN?IFE, HULLEIBRWEEZAYIIVWELE
Mm? ZndEgTIm?

7. An interesting scene: What scene in the story did you find par-
ticularly interesting? Why?

HEVWGE  FCEAN > TZFEEESTLEN? T NIEEETIN?

8. Evaluation: What did you think of this book? Would you recom-
mend this book to someone? Why or why not?

HH CORICDOVWTEDRBWVWE LM ? COXRTHENCEIDITVDE R
FTINEEEBOHTE, BDIWEFEBOTELITNWERDIDTIMN?
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Supplementary Activity Example 3 : Listening

TOMOHBREBFEP 3 1 VRV

Listening activities complement extensive reading nicely. Material
can be taken from the internet or teachers' own resources, but an-
other option is to use the CDs and DVDs that accompany graded
readers.
DRAZVJFESIZHRE DE<M> T<NET, #MEAF—Xy b
HBEBOFHENOESNC LD TEXRIN, ATy R U—4F—
ABDCDPDVDZEFESFHH Y T,

If using audio to accompany readers, the following rule of thumb
can be introduced to the students to give them an idea of relative
difficulty :
=4 —(TBOBEZEMZEDHEIL, TH+FAMLOHEAEHOTDERT,
HEEZCICRELLEOVWWHDDORMEIEGZERZF2ACHA THITE
ER
With text and audio you can try to read difficult text one level
above your reading level
TFANCEBBRZFEOHE, BEROU—FT 42 TLNIVEYU 1 DEDE#L
HDOTFAPZHLTAHATHELNTL £ D0

With text only you should read at your reading level

THFRANDHEFEDHE, BRD—T 4 I UNIVTHROCZENKET
ER

With audio only you should listen to easy texts one or two levels

below your reading level
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BEDHEEDGE, BERO—FT 4 2 JLNILEYU 1 DM 2 DFIFTP
SLOHDEREMZES CENEETT,

Audio can be used in class individually if students have mp 3 play-
ers or CD players, or as a group listening activity where students
listen for the basic meaning for up to five minutes, then work in
groups to confirm the meaning, then finally writing a short sum-
mary in English.
PENMp3 T LA P—PCOT LA P—ZHF>TW\WD&b, EARICH—
TAFERWEEEELTOBVETAL, 52VWEINV—TTRAESD
FEBEWT, RMECRBTZESWY, JIV—TTTORKROERIFEE
L, RRICHEBTRESFLOHEE WD IIN—T - URZV I ESH=EH
EFRICIT>TEBLE T A,
In-class listening can be used to familiarize students with re-
sources, to demonstrate the value of doing additional listening
practice, and to change the pace of the class.
BERCVRAZVIEITOIET, FHEEZHMITHELETEIZY, URZY
JIEEENEMNNNDDTENLD > Edh> THLWEBhHIZY, #EE
DN—RZBERATLUTEDICAVS D TEFT,

3.4 The Final Class : T A XY —HFEDHEE

The last class of the semester or year should be a time of celebra-
tion, of praise, and a time to remind the students of the goals of
the course. It is also a teacher's last chance to sell the students on
the benefits of extensive reading. Remember that one of the gen-
eral goals of our system is to encourage the students to continue

reading after the class finishes.
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TARI—HDVWEEFOREDERIL, FEOHERELL, B®, T
L CTEAEICREOREZBVWHSI U IRFEICT2OMNNNTL & D, 5
DMAICDNWTHAINRECTYATREDF + VA THHDIDTT, FA
EBEDVRATLADKSGEEEO—DIE, BERERTHROPELCI—F 2T
ZHHL TV TH LD LDREI LR VWL ZeZBNnHLT<ES

(S

We have found it very rewarding to conduct exit surveys in the
final class. This provides feedback to the teacher and program co-
ordinator, as well as data that can be used for improvement or re-
search purposes. Quantifiable data is also extremely useful when
reporting to administrators.
AEBRFERROBROLSICFI—baERLT, ETOH®MDNLERS
CFYUELE, CORBRZDT—FzHEENPHABENICER ST
TS, P70 5 L =T 4 RX—F—ICFILAZEZTINET,
EEBHTE ST -3, MOHEPHBEER, EETMEEEPHEIESR
BIFE, FEHEGIICHRETIRICEBO CTHRET—F THHUFT,
Another benefit of exit surveys is that they can help the students
focus on their achievements and hopefully boost motivation to con-
tinue with extensive reading.
COPUT—rDBHI—DDRER, BEETBLICE> TFEICESD
MER L EEFBRRICHSTEZAITSEONDCETHY, BONSEHE
ERITTWSEREZBH D LICDENBTL £,

Finally, we collect student reading records for data collection pur-

poses.

R&IC, T-ANEZENCLTEEDY —F ¢« - LO—NZ@IxL
ESERS
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