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(1) Where did the PDR Method come from?

The need for discussion teaching materials is something we have been conscious of for many
years. Over Daniel Eichhorst's 20-year span on the English faculty at Shokei Gakuin Junior &
Senior High School in Sendai, on more than one occasion a fellow English teacher or faculty
member suggested that he have learners do discussion in his English classes. There was a
perception that English and discussion were inextricably linked. Unfortunately, none of the
textbooks being used were designed for this but one idea he tucked away in his mind at that
time was that it would be very helpful to have a model discussion made in the form of a skit to

introduce learners to the process of doing a discussion.

(2) Why was the PDR Method developed?

The answers to the following questions shed light on the educational and societal context faced

by teachers:

* What experience have learners had doing discussion in their junior/senior high
school and university classes?

* What factors, in particular cultural factors, might hinder or enable a discussion
activity?

* What is the extent of learners’ knowledge and opinions about topics that might be
discussed?

* What is the learners’ English ability?

The following are negative factors affecting learners and teachers in Japan.

(1) In my years in a Japanese junior/senior high school, the only times I regularly saw learners
engaged in small group discussion were during the homeroom period or in club activities,
never during the course of their academic lessons. Teachers generally do not expect learners

to express themselves orally in front of a class. This problem is not confined to English classes.




2. PDRXYV v REEDKDICLTSENED

-

2. PDRAYVY RFIFEDKDICLTD FhizD

(1) PDRXYVw RDT7 AT

EEICBEFREICDIED, T4 AN VY 3aVHDEMDLBER KU TVEK Uz, EEHD—
ANCHDT7 A =AM, MBICHDEHIZRFER - SFFRCHRBHEE UL THHTLD
0FDE(C, FEMRORBHEMPHOHED D, KEDRERICFEEICT A AANYI3ved
BELOERRSNCCEN—ERLSTHDE Ulce REBET 4 A vy aVOREICIE )oT
BUNEVEORNEDR DD EEZEZSNTVEHSTT, BIEDS, SRHEDNCLCHERE
(ClE, ZDURENTEMICBDA—MMEHDFEFEATLIE. LML, ZDE, X+v b
(TED) BRTESNIET « XAy 3 VDETIVASNL, T« XDy 3VOTOER%E
FEREIHENT D LTIRBICENEEIEVDI AT O INATEF LIS

(2) PDRXVvw R7ZRF UCZ2RE @D ?

MBI DEWNDEZ ZR DI ET, HENERET DHBENOXUHEHFIRRDFE
REDCIEDF Uz,

- FEEQFFERPER, KEOFEET, EOLDET 1« Ay 3 VDORRZE
BATERD

T ARANYY IVDEEEHITIED, RS EEDITLHUEUNDIER,
([CXAERFER (EaH

SHERORRICIED ZSERE Y IICDVNT, FBEFEDEEDIHPER =
FoTWLsh

- FBEFEDL DFREENZEICH T TLDD

HERDZFEEVPHEICERTEZSA CVONATRAERICIE, ROKXDEDHDHD
BDERMFERXF LIS,

@ F RFEICDEDOBXROFERPER CHACEXUREN, TOBICEEETBHIGR
RILTIN—TTDT 4« AA vy 3T ORZHENICENIZDE, R—LJIL—LD
BT S TEEOPREFICRON, HERICE—EBEICUEZEDRDDEEBA. TR
Ny 3VDOARER, REBHBICRSEVDTT, HEIF—MNIC, FEENTSANT




2. Why We Developed the PDR Method

v

This means that learners who do not like to speak have not been compelled to leave their
non-communicative comfort zone. In terms of discussion, this means that a teacher-centered

style of discussion class has a lower chance of success.

(2) Hierarchical relationships associated with age or grade difference might inhibit the freedom of

some learners to communicate.

(3) A mixed gender university class may include learners who have attended an all-girls or all-
boys high school. This means that discussion activities will involve them in a type of social

interaction they did not experience in high school.

(4) English education in junior and senior high school does not focus on enabling learners to
express their individual thinking either orally or in writing. Learners view English as an

entrance exam subject rather than as a tool to communicate.

(5) Classes across the secondary curriculum do not emphasize writing logically constructed

essays, and learners do not have significant experience creating logically constructed

arguments.

From these factors the basic tenets of the PDR Method emerged:

1. Learner-centered discussions have a greater chance of success than teacher-learner discussions.

2. Discussion in small groups is practical.

3. Input on a topic for discussion can be in natural English, but before asking learners to proceed
with discussion, in order to compensate for their lack of knowledge and English ability having
them do written preparation will enable them to organize their thoughts and come in contact

with appropriate vocabulary. This preparation will greatly facilitate subsequent discussion.
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4. Discussing the same topic multiple times in a class period is desirable to help learners develop

English fluency.

5. It is reasonable to expect a prepared learner to speak for 5-6 minutes about a topic.

6. A timed written final summation on the topic and discussion is an appropriate means to

ensure individual accountability and conclude the activity.

7. The role of the instructor is to plan, facilitate, and give feedback that supports learner
development. A focus on grammatical accuracy during this activity can prevent students from

speaking freely and interfere with the broader objectives of the activity.

In 2008 the first version of the PDR Method was implemented at Tohoku University and since
then there has been a steady progression in its developments to meet the needs of various classes

and different levels of learners.
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