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€39
o ~ = 2 ) > = == N
ANRA VikD se DREIZHT LA SREF N E 5L
FH AR — D*
1) SEHEHE - FAEIRRE S5 UtEER ¥ —
ARTIX, AXA VEEOFIRR AT se DIELFWE A EEFAIERT L, ARS ViEDse |ZITHEA

DOFRIZI,

LTREDRS LD, ARETIEIZFORTLHRZHEEHAEONRETLH. FIFTHIE, HiEIIEZEEEI % R
TONERMICIZIZE L THL I a2, HIIWA XD ERY - HERE 2 B m AT s b g
T5. LT, seDFRHIIBEIETE (agente) 2% [HIR SNz | ISR L TH RSN TWE Z L ZR
L, G Osele VELIZH RONS [BERME] 2 [HE] 2EOBH5E NG ENLZ L 2w LS.
W2, se o 2HIRZHOEETIZIAY (723 —2BFT00D) ThoTInb$, FYRHTL o
T =2 Wb OEWLLEND DL Z L 2BIRT 4. wiEIZ,
FEHERIY 7 SR (contexto) ASLEEZ: 2 & & [FEFICIEIT 5.

se + BEENRE O M AFREEE)SC & DX

1. F

KIETIE, AA YEEOHRA A (pronombres
personales reflexivos) se 23EE (voz, diatesis) (Z&FL
TED L) BT, EOL) BRI BVE Y
BRI OVCREASHEFMICEET LI L HET
5. T BRIEOBR L R ICHEDD D6 %R\,
P & AR VEROBISLIZITRZ A LT Ze .

2. ANA LEDse DIRDE L
ARA VEED se lIFA RIREEZ o T DD, BB

LZUTDL) HEDNSH 5.

(1) a. Me miro en el espejo.

=

Me pongo el sombrero.

Se durmi6 en el cine.

o o

Los novios se quieren.

Se arrepinti6 de haber dicho demasiado.

oo

Se me olvid6 su nombre.
g. Aqui se come bien.
(2) Aqui se necesita una lampara.
L (2003: 179-185)

zizn, (la) FEEHE, (b) (EHEERE (o)
FEREAEE (1d) SHHERE, (le) 13ARMAE ()
FASLT R ZRT 2 ) L (1) IEE
Hdse, (lg) 1M AFR (impersonal) @ selZHH4§
% ({LFE 2003:179). AR TELORNR LT LD, (2)
DB TH 5% (2) OEIZANRS VFHEOREIZH
DBEBRTLH B3 AL VFETILse DD
i OREZ D IIERICE (, 20 2 MaER - IR
HICES PO RSN, FElkd—EL Tniawnd
&M%\ (Cartagena 1972: 147).

2.1 BIRZHOEE

Flesgit, OFFBIATIERL, WEERT A
RO, X CERORICEINL, OFTAEHHIEH
por TEINZW, QBFEVHEEIZEOL AL, seldl
AL CTE 2L H b, LW HL (L
i 2003: 184).

(3) a. Se pasaron los trabajos a ordenador.
b. Se agasajo a los invitados.

c. Por aqui se llega antes a Madrid.
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AR i« 2 3RO se OREICH S 2 BBAI SR IIE 5

d. Estas manchas no se quitan con nada.
Mendikoetxea (1999: 1635)

(3a) 1 EFE (los trabajos) & B (pasaron) #°
—3%k (concordancia) # Rt 5720 [fEFiza v 2 —
¥ — IRl &) L) ZHOBRL v, —
77, (Bb) & (3c) T EFZHMEE L MEBWEE FEO
ZEns, ThEh [#BfFgezdbTalzl & 122
NHX Ry FIZRCELC] L) IEAFROMERL 2
2, AT @d) TS odhidmz LT
Pz &) HEIRE (voz media) OFFRL A7
VO O F D, (3a) IEMEERICITREBIRE 7 SR I
Tz EhEE, (3b) KUY (3c) EMEFEAYICIZREBIEE T
PREJIZ O RRENRE (MEAFR), (3d) 1ZAEFRAYIZIZAEED
REZDEIRMIZ IR B, BRSO oNS.

(3a) 3% F OB ERD DL, TIUIRIET 5 [ser
(estar) + WEGFH ] OZF UV TREL S TH S
(4a). (3c) 1ZMEAFRLDO728%, [ser (estar) + #EF5)
Fll OWEWHHFENPTE R (4b).

(4) a. Los trabajos fueron pasados a ordenador (por
Sandra).
Mendikoetxea (1999: 1636)
b. *Por aqui fue llegado antes a Madrid.

[(se &> 72) MAERYICIZREBIE CREIKAIC D RE
R (EARR) ] OXIZBWT, BFOEHIZHIZ3
ABRHEEIE % 2B WICHS QX% 5% we §EoT
W 2 45MIEEETIER S HWFETH S (5). —
75, TREFEIZ X REBYRE 72 S BRI |2 2 BIRE | 3T,
FrEfb sz A2 EEE Law 3 A EfEE LT
W22 enTaD. 3ABTHIUTHEETOHEETD
b9, BEOWEH S 3 ARBEEK O 3 AHERo &
LLLHET S (6).

(5) Se alquila habitaciones con bafio particular.
(6) Se alquilan / Se venden pisos amueblados.

/R (2001 206)

G IXBIEN ARG T 2 B HE=A 3 AR (habitaciones)

TH2IZO b5, BEOGHIE 3 AFREEZ -
T\wb (Se alquila). 7E->T B) FEAMELTH
ZHOBREFFSS, WL 72454 (habitaciones
con bafio particular) [ ZFFETIZRHWETHS (B
Ryl [GEDD - HDHANAD) M LOEDOHES
BLHLTWS] L%22), #HEHNIZEI L, sexffo
7o N SCIZ B CEF O G [ 3 A <
IR SR,

—77,(6) 1% [se + HEBIRE] HESC (ReakiyIC AREprE,
EIRMICZENRE) 128w (FElbs i A% £5E
L) 3ABEHEN S TW50T, AL
DFFREF S v, 22T, BIEIEEFRICIER LT
W2 (BERTLE [FHOZoOT7 - pELIES
T2 /DI ENTWS]) 8

AR I REBNRE 72 S BRI I I 2 BhRE ] D3I
BWC, BFOWEHA 3 AMEEZZ o756, 3 AW
HEOWEH % L7285 % 25101205 se D 8 AP
LEDFRPERE 2 5.

(7) En México se habla espariol.

(MBS 2813 3 AFRHEE DTG % 3 % (habla)
DT, [EWRMIZZERE] 20 ([XF T TIEANR
A VREDRE SN TV A ]) seDImEAFEZ DA ([ A F
TATIEANADARL VEERFET]) DPEKRE 2 5.
botd, LOTHMEWIIE [EMAFOZEI L] &
LTIHONLTBAKRES D . ZoXd, 130 B
Fxpor CET I ENTE LV (*En México se habla

espafiol por los mexicanos. ).

2.2 BIRZHE [se + gEBNAE]

[se + BEENEE ] OLIL, TOERDPZEHETH > T
bEEAHTH- T, HBT 24001 (23 E5E
THNHWETHI) BEICEE LR NE RS Rw
(8) R (9) o —F, [se + FEBIEE] SUSFEEMRAYLC
hERED A, MBS A4ENIZTHETH L7208
F E PR L, BiE oI BT 5 (10b). #IZE D &,
ERIICPEIED [se + REBIEE] 301X, SRS HhH
DBZBNTE 2 5%\ (10a) .



(8) a. Alli se venden libros.
b. "Libros se venden alli.
PR - PR (2007: 61)
(9) a. Durante el transcurso de la manifestacion se
paralizo el trafico y se agredié a los
periodistas.
Mendikoetxea (1999: 1638)
b. *Durante el transcurso de la manifestacion el
trafico se paralizdo y se agredio a los
periodistas. M
(10) a.
b. Esta camisa se lava muy bien con lejia.
Mendikoetxea (1999: 1641)

*Se lava muy bien esta camisa con lejia.

(8a) KT (9a) BEFRENDDIZ (8b) KXY (9b)
DI E R SN2, FEEDAMIERIE 2w,
DI, libros K& el traficold, & i H A & H i+
LR EEOEFEEL LTIRA T 25, BEIRAVIZIZMhRE)
FOBERBMNETH L. 25 %, libros & Wel
traficoNEF I HZAT HADTHAH. 2FH, Inbid
(BLrEITIZ) EAED, (ERRIID) BEHEHMEN LV
HT, 1 TR ZHECTSH 5.

(11) DX ) = ANA VFED [se + AEBIRE | F30IE,
EIRAIC BN, REENRE (AR, HEEOVFH
TH o THIERMIZITEAE (agente) % HifE ) por T
WD Z EHNTERVY (12a), MAAMIIZBREOSE
AT A E & HER por THAFAFEN S ((132) K
ViE4 220, oMz (12b) &Y (13b)
RHAFE (12¢) KUY (13c) THHROHNS.

(11) a. Este libro se vende bien.
b. This book sells well.

— % (2007: 55)
c. TOKRIFELTENS.

(12) *Este libro se vende bien por alguien.

o

b. *This book sells well by the people.
C. *TORIFAXIZE>TRLTENS.

(13) Estos libros son vendidos bien por alguien.

Qo

b. These books are sold well by the people.

WALKRE: WEBEEHE - AR L 977 2023

c. TORIIAAICES>THELESLNS.

mEIREIE, (14) DLHIZE) T EPHSINDD,
CCICHBlT S THE] BITAETIER S, BFEoM
BHIE R) LT 5.

(14) a. Este libro se vende bien a los estudiantes.
b. This book sells well to the students.
c. TORIFFHEIZELEND.

INOOHEEL, MBI FEBENRE O SCILHTE H por
WX TEMEEAIRT A2 ENTERNWI EEEL
T3S, BfEEAIRILA TZOMBYEL HIL TV 5
BRSNS (15). 29 L7 TIEFEIZ por
OfH Y IZHTEF con® VD Z EHH L (16).

(15) a. Los pajaros se alborotaron por el ruido.
b. Los pajaros fueron alborotados por el
ruido.
(16) a. La pared se hundié con el peso de la
techumbre.
b. La pared fue hundida por el peso de la
techumbre.

Gili Gaya (1961: 127)

72, Wlsex WX TH-TDH, BEHERWNZ
HHTZH 2L EDNTELWVWLLHET S,

(17) a. Una periodista de TVE se agredio.
b. Una periodista de TVE se agredio a si
misma.

Mendikoetxea (1999: 1637)

(17a) & [TVEORHIIMEESI L] L)zl
HOMRTIE% L, [TVEDREIZHS THS % F5
L7z wv) (070) DR L 2@ S v, 2 0, (17b)
R Adse 2 X T O [Hig=H5HY] &
V) BEIRTHW TV,

DlEoiamzitd oL, [se + BEEIE] O
BT, MEEMICIIRERNRE 7278, BIRAUIZIE [ @hRE ],



HR - AL VEED se DREIZH T 2 B SiHENE R

[REBRE (MEAFR) ), THEIE] 0 3289H), £hb

DXBNIFEIZER TH D, T2, AWM [se + B
BhRE | IIHEREMYICREBIRE O 72 © |2 AT E ] por Z WS &
ENTE R, fHL, @JVEI@@ ENTPERILSN
T2, MBI E I ERA 2 ZRIZ L)
porx b 5T ENFHFEND.

3. BRZHERUSREHO—HRAVIER

TEIREIL, ZTMhtse #E) B ETHN, ser / estar

+ WBEGEOEE L DY THN, AR (marcado)

LRREND. 2ol OB (FFE), OFK,
O HMED M TRBIEL IR L2015 TH 5.

DIZ2WTIE, HEFETHANRS VFETH, ZERER

REEDRE & 0 b ALREAVIC [0 7% | BE L S5,
REENREZ ZENREICT BB, HRETldbe + BEDF +

(by ~), AXA ViETHser / estar + #WF4E) +
(por ~) &\ ) K AER IR EDT R S 5.

@22\, Langacker (1990: 229) R4 - —
K (2011: 116) 25835 L 912, BRI L &
BRI T AV F —ORNDNHEA, REEIEECIE—
HT20Ix L, SEETIE—H LRV, KEOGIX

REBIAE L 0 & TEIEEO H 3 FAHE MKV 2 tﬁ‘fﬂﬂ%
MEROTNED.

INTHMR CRHEBEPZHEZHRAT 2B L L
T, Dixon (1994, 2004) R4 - ZA% (2011: 117)
X4 OO Z T TV 5

(a) FEEDEREDTETD P AHDOY;
(e. g. Mary was attacked last night. )
(b) FEEVPEFHEIHTH L0 2HL I
T RWVE.

L7-wie

(e. g. It has been reported to me that some
students have been collaborating on their
assignments. )

(c) FREZFETHZEPMEFICIIHSGLTH D,
HTH DL RHT HLEDP RN E
(e. g. I've been promised. )

(d) EFHEVFETH LD 2E R 5 LEDPLRNY;

LREDODixon DFFHIIEBEL T L7213 T% L, *®

RLEBSIZORIT A, BIziE, kit (o) & (@) &iF
BRILZEZFE-THY, Fik THEDEZ S
VeBEDR R UTEBR T 5048 v, 72, Eido4
DOGHIEFHEO AR ZHIFICAN TV AW,

1ZDW

(18) a. Se ve un autobus alli.
b. I (can) see a bus over there.
c. MIZHINANHZS.
PEAS (2000: 148)

(18) 1ZFE L T\ 2 HARIEF U (BEIEILEM) 7278,
KLV ERL., EEO (18b) FFEFET (FA) & H
W, BREIEL LCERT LT ENROIIKL, H
RKEED (18c) TRATAEXHRT 2LEN 2. H
REEIZIE, fTABEEWHRT A HEL LT, UTo 2
DD 5.

(19) a. FAlZidm

ZHNSADRALD.
b, BAIFIZ 31

INAZRRD (ZENTE5).

(192) 1 HARFED G4 (dative construction)
Thh, [Rzxd] 0354 M) <HE (v—72)
ENTWD [R] THDH. oL, FICARS »
ik (20a) A &) TEE (20b) & SICHHFIZHSNS.

(20) a. Me gusta la paella.
b. Mi piace questo quadro. (FAlZZ DFEHUT

x7%)
HH (2016: 141)

(20) 2BV, #hFdgusta (piace) DFKE LD ERE
& 1a paella (questo quadro) TH 5. Hit-> T, HIRT
B OIE R o TR TIdFE LW TRAIC & 5
TIORIFIFE L] bbb ZhEFBZ, (192)
O [R5 ] IS T 5EFHIE [NA] THY,
(18c) 1FHIZHAE ([RIZIX)) A L7217 E 2
%7 6IE, MEERI IS PRI SO BN RERE S & 13 E R
LN,

Jeiko (18b) 1FERE (I ZWIRL &Iz
5728, WA 2 EhE 2 WL Th L. b L



(18b) MHEAFME L TH L HIE, (21) DLIHIZE -
THRIBEZ WA, MBI IZMEIER L TH DL 2 LI
b DIL7HR\,

(21) They (can) see a bus over there.

it T, (18a) DOFIFHESL (se &k o 7o M AFRHE )
X, EFESCHABECEZNENEHRMEIISMTL R
ol MMabETREINL V) Z LD (R
B EIRE S, HARGEIZ 54848 3C). Dixon @73 #HIE,
29 LSRR oIc ks cEasishs [
BELZI) LT WAER] L) BESRL T
512

ZFRiEE A<, (18a) IZHEIEE por &\ TENME
FARTIENTE WD (22), BEHRIIZEA
FROBRDTRNE S 2 5. T, AA VFET [se
+ REENRE ] CTRT LN TELHERD, MOSHETIE
BabMERATRINDLZEZRTHIE-ED TS

(22) *Se ve un autobts alli por mi.

4. sezFONDERME [FHEOETY ]
4.1 seDEEME BRM, HEHE

ANRA VEED [se + FEHIRE] I BIRERZ LK 2 &
Y& LN, TNHIEMERTRELZED) %0,

(23) a. Lalluvia esta cayendo.
The rain is falling.
b. Ricardo se cayo.
Ricardo fell down.
Langacker (2008: 386) K UNREA: - —8 (2011: 133)

Langacker (2008) M OVB4y - ¢ (2011) 1%, se
ZfEbZRV (232) = [HARBLRTH ) #ixr HE)E T
#91 &L, [se + BBEEE] ZHW/ (23b) % [HE)
PEERIFIH/R SN TRV, 118 (force-dynamic)
THao] EOMTA. BICHITT DL [7o
TWLEBEHFEFT L2010 E LTy bua— )Lz AR
BT 5] EVHRRTTVDHY, ZORRIZDOERZX
WL T LHHT 5.

WALKRE: WEBEEHE - AR L 977 2023

OB, THARBS] L) @ETidiE Lwvwas,
FNLANIEMES RIS, BN TH A0 5I121TA
HWoOBEEO DB, IL% 5T, (23b) FZ0EM
HORIM%EFL TWDHH95THhA. Langacker (X[ 7. -
TWE) L2588 ~ORE) (KHOBR) L LT
[EI 5 (caerse) ] #HLEDITTWB72D12 [ I8N ]
EERIERDNDLD, B TH 505 I1ZIZBEE
DRSO E AT, Pl EHBIREIN T 2T
ME% 55w, L 2A55 (23b) ICEIFE O BED
K& oo BE X ER por TERZH L35 LIELIC
% (24).

(24) *Ricardo se cayo por (la empujon de) Juan.

LB Z2MEAFHICH LB SN TwDE 25
&, (24) @ XTI 7 B & BT R por THE T
TENTELETTHL. LA, (23b) XHIEHE
ARSI LI L o TERMEORINEEREZ) L L
72, EEZBIFIDVIEL V. FOIRIC, [HEI,
b & & | % EWRT % deliberadamente % £+ 5-9 % &,
(23b) X (25) 2URT L HICIFEXLE R BE,

(25) *Ricardo se cay6 deliberadamente.

B, NENZME2NT E A ERVERIZBWTY,
[se + REENRE | IXHBI§ 2.

(26) Se me ha olvidado la tarea.

ZZToFdFEla tarea (fFE) TH Y, HGHme
(XBYE D E & B D R A MAEIR T A, B O
FREI G D L7200, GRS E MRS L RO,
(26) WX B R FERIZIZITZHR VD, FRTLHER
R4l se SHBLL Clse + REBIRE] OB % F5o
Twhb, ZZToseld, FFEMEEZEREL VL EW
) MAGITH 5.

(23a) 1ZiFseHH L TV Rwhs, Zhid EiLo
L) Zsed [N FFEHME] OREEZEL T
HH07EETHE ZHLTHARIRIZEL) L[E
Bl DD, se ¥ HWALEDR V. ok,



AR i« 2 3RO se OREICH S 2 BBAI SR IIE 5

(28) THEITZ L), FHHEOBENERTEEZEY S
ERELRD L) LARBRZ S, e’ BT 5T v
YAWHY ) B LhL, (23) & (27) DL
se ® HWTEBT 5 Z Lz,

(27) *La lluvia se esta cayendo.

27) DI DL, O S Z & FEr =X
PEE IR, QOFFEOEMMEICK L ClEo7zE L
T, [EHMEICKT MO T ] HBHEEITHE T
KEINDLZ VLB E, ThiHM

Z ) \Wo 72 EIETIE, Langacker 28LA F O & 81T

THBELZ [FHOEYY | L) EEAORED, %z
BWTnwa,

(28) La pelota se cayo de la mesa.
The ball fell off the table.
Langacker (2008: 386) M OVES - =8 (2011: 134)

Langacker i%, (28) # [ 7— 7V ® EIZiED» 72K —
WMIZ I T oTwb ETFllsh, T—7Virbik
LhZ i, ZoFPEEEY-TWLE] (BE - K
2011: 134) LB 5. ZOFHE L TW2 01, (28)
TIFFEETH Y, (23b) TldRicardoTH L. £ 2
o, FHOBWFE, F9) 2SR nFse &
F5 L7722 82X o TAR U TIEERE] oHWFIL,
At (1994) ©F 9 EEME YY) 7 1 (discourse
modality: D-MOD) THbNnTn20h (HILHERA
TRERH L TRV DES ) 7 1), HEBlW
E41) 7 14 (sentence modality: SSMOD) TH#kbh LT
Vo (HlL, HREATER L T ENEDES ) 7 1)
DFENE TR D,

AR D [HARARA CEEER] (WETR) @
caerse DIH H 213, [caerse id caer & [A#E D HEIE T
bicns, LM &3 B TR 2D
HY, UTOBIXPFLEEINTWE.

(29) a. Los cuadros mal colgados caen.
(BT HOENEIZEL )

b. Ayer se cay0 el cuadro del comedor.

(FEHBEE DD H72)
EoFPNL, (292) Ak OEER R Z L 2k

RTBY, BAERTEENLTVWLEZE, Z1LT (29)
AEBETRENTVWLIELLLHLLTHSL. 72
D, IS D [FEEOERME] & v s, HAN

(30) a. Los cuadros bien colgados se cayeron
(accidentalmente).
b. ?#Los cuadros bien colgados cayeron

(accidentalmente).

— ML THENIT O L] (292) 13EHELH D
EMGRE 5T B2, EHLALEIT TV EENE
5% (30) ZEiIMmTHD. ) UL, (29a) OF
RIIFEADTHUTELZLDTH L. —4,(30) & [5E
BTOTFHIIIL T W) FEDVDHY, TD720I2 (F
WMAEFELYZ) EEREDse NI L T3 (30a).
W RD 2 H1F, FHZEYS L) 2FHELT|
SRILTVEREA, seHH L 2w & BRI
Whhsr k% (30b).

4.2 [se + geEpRe] CEBHMRUVERE

[se + REBIAE] IS X o> THLFEE RV LIZMED
VRZOIFEHMEE, FFEOFHEHELO—MHETH S
[get + #7475 ] (get-passive construction) & FH1
B & %. Maldonado (2007: 838) 12 & % &, get
passive l& [XFRIZHE R % 4 TAHHL (theme in focus
construction) | & [EfEFE DB S LHEC (defocused
Agent construction) | O O % fFEF> & »
9B ZF LT, getpassive D L& F B get AL AL
EN, BEESHEILDICONTERELFE S (=
FEEHMEDHE D).

(31) a. Ralph got fired again.
b. Another bank got robbed last night.
Maldonado (2007: 838) K UEA - A% (2011: 141)
(32) a. Han despedido a la mitad de la plantilla.



b. Me robaron la cartera anoche.

(31) 2B, Ralph2SfEJE S 7zd121%, Ralph
OENZHELEYR D Mo hOBE (FlziX, 3 THE
KR I A% L7z, EEREZMES L) 25652 L
PHRRENDS. DLUTOL ) IZgetDD Y IZbe
Fo72 2> T, ZIUEHE I Ralph SRR &
N7zZERTERLTVWBLEETT, 5L MEDR
K ZAE > 72D L5556 7\,

(33) Ralph was fired.

—7, (Blb) IZBWTHITAREIZH > 72D ILHR
TORNTIE RV, OF ), AN HEFETH 5 (3la)
BV TEIEREOFESHRICIEH H705, ZEEEIZE
Vv (3lb) TIRZOEMLH A\

Diba#E 272 8T (32) DAL ViDL,
BEA 3 AMMEOE 2 A 2 L 12k o TR &[5
& ODREREPERINTV L. BhFEO 3 AFEEIZIL,
— M FRE R, BEE A ERIICIT BT
WENH L. MRE LT, (32a) THEDPEDHE
ENB0H, (32b) TRAPHAzHEINLIOL, *E
BRROENTIE R, 202 bid, BfEEra#b
SNT-BF O 3 ANEEE (= AR &, FJIiE
DOFFEZPFEIZ LTI L 2RI 5.

INAS [se + BEBIRE] 102 &, EIEOFHESR [T
BOEGY | L) BERPHRL 25,

(34) Ane Ibarzabal, presentadora de la primera
edicién de 'Noticias Cuatro’, se ha despedido
para siempre de la audiencia del canal.

El Confidencial 15/2/2019
https://www.elconfidencial.com/television/
programas-tv/2019-02-15/noticias-cuatro-despedida-
fin-ane-ibarzabal-cierre-mediaset_1828294/

(F%52019/6/23)

(34) Tix, Ane Ibarzabal M & 2D E R BLH =
VEo 72 ZIIE ST, L) a7 v A%io
L. OF D EMERENNY, FHOEYD) Lvio -8R
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7%, [se + BeBpiE] 1213 DH I LIk 5.

(32b) ZLLFD X ) iZsez HWTEBT 256,
A7+ =Y MIEoTWLHPEFHLY, BB
G [OEMIZIEREDR W T V>R ] [TE
RIFBIETE 20 b ] L) Hlr e 5 L) T
o ([EEEIZEW] 2, PO [IFER] v
HRLDHY, —ICEFRARW). ThThH, sezH
W ETERENNE, FROEDD Lo Z2ERAMY
5 SN BMEIIZED S 2w,

(35) #Se me robo la bicicleta.

INnHEbEH L, (36a) 2% (36b) 12/¥F7 7L —
ATE, L TCHEMLOFED el vaso, FEEHME (7%
W LIEFE) A TR ((36a) Tldme, (36b) Tl
FBIZH NV yo) ICHEPNDLZ L LT 5.

(36) a. Se me cayo el vaso.

b. Dejé caer el vaso.

SC RIS R ClE AN X O T4 b (subjectification)
DRI B 2 EZ DS, [EF LFREAO E451E ]
E NI T 2 EROTMME] 2RFL 2V &
T BT EPUETHD, DF), ZIFTHTE
72 PRI L XD %] @)y, Rz GEOTFHE
EY o> Twrop, ML, B - FERED [
M| 2Eo0H#ELZONPEVIMBETH D, BHCHE
D458 Tld, Langacker 523283 5 410 (£8i1L)
WEULTF o X 9 Z0mER (mental scanning) % Hiols
IR S LB,

(37) a. The child hurried across the street.

b. There is a mailbox right across the street.
£ (2002: 104)

(37a) 2T % acrossid, #m@EMNO the child (%
R L Cochild) PEBEHEY>TW20% [F#F]
AL, —TF, (37b) (ZHBLF % across i,
HARA MBI L CWEbIITidi L, fiEIFSDH
Lo ] #amENICHB ST, 2000 2505
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TWAREETHLT. %0, WHIIEBINLES)
T4, REIEBWNEZES) T4 TH5.

ThEEFEFZLT (34) 2RTAHALE, KIETOHY
AT [se ha despedido] 121X 22D FEF ) 7 1 ViR
TELI)BZEVGDD. 7, se DEMLDOFTIEILH
5512 Ane Tbarzabal IZd 5. ffE S /B ZE-
72D EMNICEREE L TRBULS N ERLEAS T
HoH. LIHD, ENE [BINIEI EH 2] Hib,
Y SN/ FHEOEES 3213 Ane Ibarzabal O 1] gk b
HX, FEEOTREMELH A, DF D, seld [Ane
Ibarzabal D PRIZK LT W) EFh e [FHEEDOT
BICKLT) &) 2001 RMEEHEH 5 (HiEE
BEBMES) 714, BEEFEBNESY T 1) O
HT, se DIRAFENIIEIRTH 5.

5. BAMBEEIN & [se + BEEIRE]

ST, [se + REBPRE | (JFEIZMEAFRREEI L2 KL 9
HZEILER LTI RS 2w, EAFRREI L
&, BT L) X zi57.

(38) Se ha detenido a los ladrones.
(I (1995: 544)

M AFRREED SO THERERICREBY L, BIRAY 12 2B
DM 7 BITH 505, FFIXLH (1995 : 543-544)
(it > T, MEAFRBEB LA A XA VB B T
WO ESNT A, oA, ANRA VEDse® W
72 g1 Tse + MEEF O3 AFR] TESNDL. 3A
MOBEBITFFEOIKE —T 575, 3 ARRITFEWICE
S, AEBstsnsg. b LEBRPAMEET L,
WHEAERET S LI, seRKOFIRRLFAE L
THELTLEI NS TH .

(39) a. El se mira.
b. Ellos se ayudan.
LI (1995: 543)

(392) DFEhFIL 3 AFREEIEOMEM %2 LT\ 575,
ANTH A (E) BSHELTWAEEDIZ, seld [Tk
HE OB R L 2w (kB EEEZRA]). b,

ZHHETHL [RETRSNL] L) BRIGHIR S 1
5. F72, (39b) OB 3 AMBEEIEOEH % L
TW3, ZOREIHMEFROBR (o BE
WIZBIFES D) Lakl, REV2HTHL [1HS
EBIFSNS | L v ERIEHER S NS,

—77, EAFRREEI L EFEOME TlE % < BFED
MEICSE5HLE LAY B S5 LDTE S,
[ENFR] ooy, ZoafEEIE [ A%
RERETIOIL, bEHES5H L LRI
BWEE N, o TG ZHIZR ), #iRke L
T [HERERICREENSC, BRI ZEISC] 127425,

(40) a. Se ayudo al pobre.
LI (1995: 544)
b. La gente ayudo al pobre.

c. Ayudaron al pobre.

(40a) |3 AFRREBSC ([ A~ IZEZ 2 N2 BB L72))
Th DN, BERMICIZZEL (BZR A 23S
N7z 1w, FRt A se 1X 2 2 TEEARORE
BELTHwWLNTEBY, (40b) LEMTHL. 2
NA VEETIEEFE LRI L L, (sexfEb ) 3 AW
BEEOBB L CTEAREZ RS LN TES (400).

WHNE, FTICDTofl% [se + RERIEE] O AFR
REEhCE LTV 5.

(41) Se come bien en este restaurante.
I (1995: 544)

ZDse comel 2 ODERTIERTHSL., T, se
WAL EOBERTOHVWONDE Z LD,
comerse Tl [ERLT ] MEWRS] [RET 5
 EQFITHFEITRHBE SN TS, EoT, LT
LD se come DEFTIL [se + REENEE | OTE% L Tw»
T (FIEROINRD SHWT L) ERAIZZE) S0
567, [EXRLT] OFRIZES.

(42) Asi que, cada vez que el pez grande se come

al pequeno, el puntaje aumentara en uno.



PoT, (4D IZTZOL A MT VIZHEEEBW LW
OB, TZOL AT TiE (HBIE) X ALY
EVI)ERIZDEND.

WIS, EAFREBI L CIE R BRZHOWMHREEDL %
BICANLLEZN DL, FIZIZLTOXESHE

(43) Se come el pollo.

(43) Tlx [BAEGENONS ] O (HRZHD
FERD, [A % I35BA% A5 ] (AR %o
DOERTH L. THOMBERH L7246, (41)
3B comer D HIFEDZEIE S NLTE Y, £hds [ X
CERLBND | LTV EHEVn) ZLIZh DS 2
A L7ZBEBRME % BEV) B 720121, B RO SCIRASLEA
WRTHD. BlziE, UTESHE

(44) Tal como se come la gacela v el ciervo, asi la
podras comer; el inmundo y el limpio podran
comer de ella.

By EEE [HIdrRC] 25128255158

KoL 2 A, [se + REEIRE], HFIZ [se + 3 AR
HHIE ] ClRFRZ SR 0N, HARREEI R DD,
AR DZ 5 2 DD, RO R BRI AN N
EEDIHBITE R VAL,

6. &

ANRA ViEDse A B EREZFOLOI, B
HBWIEDEAET H. FORThse PR HIX, B
(AR LR AR OZH 2 & RE SN &
AEA%Y

BE HEs sk, OERWIZEEEE por THLA
ZEWTERWIE, QEEEPIRIN TV ARWE
W) ZEE, BEESR VR WE W) T EEERT LD
TEHARLERIEENTWEEFTHL L, OMEN
WX 5D Bzse le VIESLIZBIT 2D LR L
<, BEMERHEEZR EANELF 2w LIZSHmEDS
HHIIHEEL)DZE, @ [se + REERE] & LTH
N5 HAMBEISLE DX 22 57201218, 50
DURRZ 5B 2 WL LENH L L, OFfFFEE L
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THIUL SN L ZH5Z I\ TIEIRST, FYTHL
2k, kFEHOENLS.
FRIZ@ORUVDIZOWTIEHE R L2 EORIDD 5
75, BlZIE@IZBWT, [se + BEEAE| (X ARRIEH R
] 22 2D W TR SRR ISR T 5720,
(ERZBRDLULEDNHD.

EER

&t

1) Alarcos Llorach (1994: 177) (&L F o6l % rhEhRE 72
EERT LD, (1a) FEEHEE (1b) 3FEBH
IR A se B ERT 5 2 LA L AR LIS
THEERDNS.

(i) a. Juan se levanta.

b. El culpable se arrepiente.

(ia) FRBHICHRRLTse 2 ZRKT 2D T
72,

(ii) Juan le levanta al nifio.
(i) &, hBhEi levantar GEZ9) # V22 & Tl 7
TR EREIT ] L) ERICR S 2RI
Sk (ia) BI77YESBEHEREZT] (=7
TUERES) 0T, HEFBIITEHINS.
(ib) & (i) X)) ICHERAFHse ZHIRT % &
FXN R BDT, ARMHETHA ).

(iii) *El culpable arrepiente.

2) BREZHICREI N IFRAGEHZ H W0,
AR IZZERE L D bRREIRE 1T, FEf e L C
(&, WARIN MBI IR L 5D 2 LB &,
FHELHWEPRA L THL72DIZE5FIILATH
D, ZOEETIIZEREIZEY, ZEWBIToNs (B
7 - A% 2011: 145).

3) ANA VEREZFTHRLAAY VTR NA VK 77
YARE, uiTEEZELOHEALFA L HTZER
NIRRT Z L%,

(i) Dove si comprano I francobolli?
BF () EEZTHZETH,?)
i (2016: 129)
(ii) Das Angebot hort sich gut an.
(ZORFTLHIZ5)
EH (2016: 210)

(iii) Je me suis fait voler mon sac. (FAlZ/S» 27
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4)

rHENT)

ANHE (2016: 359)

(iv) Vopros obsuzdal-sja komissiej.
(EMIZRBSRIC L > Tl s L)

Haspelmath (2003: 224) R U4 - 8 (2011: 148)
zheh (1) 23429 7k, (i) A8 A vk (i)
7T v AR, (iv) HPuT TEOBIEY, iRt
(MEEMFEORRRALFTHS) me,
B oRFE L TESNLEE sja (<) #HWT
ZHIIRoTWAHZENMHRTE L. &b, (i) @
4 %) 7, T8F ( francobolli) | ASHEFEMIICIE
B OFFHELZoTBY, WRA (3AM) HHk
SIEEFOEHAS (3 AR BEEIZI%R5. ZoOBR
EANRA VEEE L BT B,

il si, sich,

(v a) Dove si compra questo té verde?

(CDZ) =V T AFETTEZET 2 ?)

#®H (2016: 129)

(v b) ¢Doénde se compra este té verde?

(va) 3420 75 (vb) dARA LFEOHIZHT,
W& & b BE 3 AR (compra / compra) (27 -
TWhZ LR
F72, 79 AFETIE [se faire + g ] TREIN
B [HE, KR 2RTENEC, HEGE
DR R BRIBT 5 AL ViEDse LS.

(vi) Elle s'est fait agresser dans le métro.

(Wi T T g THD L)
AHE (2016: 359)

O TRETIE, Fim4E sebja (ce6s) & V5 A,
ZO sjax VA28 - T, BEMESBRED
R H (W 2004: 213214) (B4 - =8 2011: 148-
149).
=7, FEEOMRERIUIITIANALES L T 7225,
191t L LR 13 2 By RE S BB A L2 F v 5 K9 1
oz (B4 - A% 2011: 143).
ANFRA (2001: 216) 1ZPLTF 6% 2817 C [se + BEERE]
TITAKEZHEFpor TET Z ENTE L ETRT
5.

(i) a. Se publicara la noticia por la misma

Direccion.

b. Se determinaron los detalles de la obra

5)

6)

7)

por un comité ad hoc.
F72, I0H (1995 543) b [EfEEIET—MKISR S
W ENSe] EERT AT, [MIZTIEDH 25
por + BfEEN KB ENL Z LD LD,
(ii) Se publicé la novela por una editorial
espanola.

HIH (1995: 543)
72h3, ATO [se + RREIRE] TATAH & A&7 por
TERTIEDNTELDIFTIELW (lia). TAHEE
O L2WIGEIE, [se + BRENRE] LT AE %
BIRT % % ffie S EiUL L v (i b).

(iii) a. *Se pasaron los trabajos a ordenador por
Sandra.
b. Se pasaron los trabajos a ordenador. Los
paso Sandra.
Mendikoetxea (1999: 1637)
B B (voz media) &, i # 3C (the middle
construction) #fWVTET I & bH 5. HAFETIE
(1) ARFT L)L E AL 2L TE D0,
FAVEE (i) 77 A5 (i) TRARAS VFE
EFBRICHBRAF Z Lo TRT I EBE W (2K
2007: 83).
(i) CORFELFEND.
(ii) Das Buch Verkauft sick gut.
(iii) Ce liver se vend bien.
(3b) PEANFRDIERL 2D, [ser (estar) +
WEGF] OIIT TV —RXTHIENTEDLD
On (1), HBELTWw2 454 (los invitados) 7%
BE OIS Ty (IS L Twzw)
720, FRETII R HIFEL MR EN 205 TH 5.
BUZ B L T % 44549 los invitados % H
BOBIZZ 2 Cel invitado & L TH, HIWFEL ETHE
WaVHBIL TW o720, [HEEICITRRBEIRES D
PREICZBIRE ] DT 7% HIZIAMCE 25 (i
a). L, (i) E[E#E [ser (estar) + WFE5E | O
AT T L —X§252 213 TE% (ib).

STt

(i) Los invitados fueron agasajados (por alguien).
(ii) a. Se agasajo al invitado.
b. El invitado fue agasajado (por alguien).

se & DL VI ARSI, B & [ 3 AR



IZIEHASEAZETRITE S, 2O, ellosd X
IBFFBEAWRT LI LI TELRWY (1), FRIC
TREPIRP HIANZEETE TS, BEiE3 A
MEEOERE 25 (i),
(1) a. Dicen que va a ocurrir un terremoto por
aqui.
Pl (2010: 43)
b. #Ellos dicen que va a ocurrir un terremoto
por aqui.
(ii) Llaman a la puerta.
7)1l (2010: 43)
8) B (1972) &, [HmZEIRE| OIHH THO THIE
IZIEAFEDse L DiEVE T LHOTWV D,

AL Se + Vi + O T, IRAMIED & 2 A1,
AT DS Z AL TH L, L) LT
b5,
Aqui se habla espafiol. (#lE AFR) se + Vi + O
TI2T (AxIF) WHEEZRES — 25 A A 8= 7 3l
Aqui se venden frutas. (FHFZE) se + Vi + Su
TR SN DL >FWTEo T T T

B (1972: 109)

9) HOR - (2007 60-61) 1 (8) DLEILRLT, A
NRA VFBICREREY R B (ergativo, ergatividad) %
AHTND,

10) [se + AeByiE| HESCAS, BIRIOIC T8 ], [EARS (RE
), [HEE] owFhhrz a0 L <,
ISR Z B DIE, AL VEBICIZBFOFHIC
BRI T8 v LiE [HEE] Benz i
RET L. 77 CEEICZEEOWEH (amor (BIfE
%), amabar (K5 T#EZ L), amabor (KR
g), etc.) HBHY, FUIrBIERKETA) A
MIHBEREDTEH (uo (M#< ] 01 ABHEE), lu-
s-omai (AKKHERE), elusamen (741 A FHH)
BE), etc.) A D0, 9 L7zBEER S IEEEE B
To 2 ([AkOERHIPRA - —F (2011:121) 125 5%).
B, KEELTAVANUSMIPENGE & B ILH
BTHh b, 04 EIBKHLEE CIE P EIRE & ZEEE O X B
3, Th-2BRe] & [ReBRE] o I ZTh-o
7z W) Ao L) ICHE L LT3R X
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B % OO ENERAHLEE (2B A3 2« (Rl 1988:
1404). BIZE, 7 ViBlIZ@EOFEH CHEiEY
FTL)THD (77 ViEOZEE verti IZFHRAIZ
(& H B B volverse 2 & RAE (2009: 3100)) (K 74
1997: 190-216) % U° (RAE 2009: 3038).

11) (i) &, OB 2 %53 BYE 12t L 2 Ul
%6 %\, @A4FR Y HWEEO YA AR B
IZRAET 5, D220 ZH > TWD720I12IEL
s,

(i) *Durante el transcurso de la manifestacion el
trafico se paralizo y a los periodistas se
agredio.

12) 29 L72EBSFHEOMBOFHF W 2 E LT, i
£ (1981) Po 5.

13) selZBI¥ 2 EHEICDO VI, HFK (2020) =&,

14) BT TY, MENZERRPFEEO TN T
LEEliEse SHVHEN S,

(i) Hablame. Todo el sistema se esta cayendo.

(ii) Sabes, esta casa se esta cayendo a pedazos.

15) WEICES L LTI, BRE LCEEED 53]

T, BRONDPHE LD TE RV, 725, KT
D [se + BEEIRE] DHERICZD 200K HNIEH E
HITIE %R\, 7L Vi id Maldonado (2007) %
B4 - ZB (2011: 139-142) 2 ZH D L.

16) Langacker (1987) 12-L:iy7E2 % [ EEIIYFEE) (subjective
motion) ], Talmy (2000) (& [ &2 #% /9 2 B (fictive
motion) | &I (5 2013: 185).

17) COXFNIBD TEETH 5, RIHSHEFOTHT
(It (1994: 14-15) OR§EE MG € 7 )V (Hierarchical
Semantic Model) H3ZDHiH T 5.

18) Bl comer (& H BhET 12 b ABBYE I D Vv S5 75,
FICHBIF E LAV NZGE I [HEEO X
) B A 2T HRRENE] L) G ANEN TH A
5 (B4 - 28 2011: 172-173).

SE Mk
Alarcos Llorach, Emilio. (1994) Gramatica de la lengua

espanola. Espasa.
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WHA WK - i 1T AR =
[Eik==r
Cartagena, Nelson. (1972) Sentido v estructura de las

(2007) [A <A BN

construcciones pronominales en esparnol. Publicaciones
del Instituto Central de Lenguas de la Universidad de
Concepcion.

Dixon, Robert, W. K. (1994) Ergativity. Cambridge
University Press.

Dixon, Robert, W. K. (2004) A Semantic Approach to
English Grammar. Oxford University Press.

TLHE—HRR (2003) [HEAR A A VERSCEE] ZMER.

Gili Gaya, Samuel (1961) Curso superior de sintaxis
espariola. 9™ edicion. Biblograf, S. A.

Haspelmath, Martin. (2003) “The Geometry of
Grammatical Meaning: Semantic Maps and Cross-
Linguistic Comparison.” In Michael Tomasello (ed. ),
The New Psychology of Language. Vol. 2. 211-242.
Lawrence Erlbaum.

sz (1981 [T35] & [425] OFiEF] KMsfE
T

BRI - EORES - THR—ME (1988) [EaksRfE]
# 1% RoSEHR (L) =8,

AINR— - ERESS - AT IESA - Maria Yoldi - A — -
FINEFET (2001) [FEfEA <A V5B OET - Bk
AR

Langacker, Ronald, W. (1987) Foundations of Cognitive
Grammar. Vol.1. Theoretical Prerequisites. Stanford
University Press.

Langacker, Ronald, W. (1990) Concept, Image, and
Symbols: The Cognitive Basis of Grammar. Mouton
de Gruyter.

Langacker, Ronald, W. (2008) Cognitive Grammar: A
Basic Introduction. Oxford University Press.

Maldonado, Ricardo. (2007) “Grammatical Voice in

In Dark Geerarts and Hubert

Oxford Handbook of Cognitive
Grammar. 829-969. Oxford University Press.

Mendikoetxea, Amaya. (1999)

Cognitive Grammar. ~

Cuyckens (eds. ),

“Construcciones con SE:
Medias, pasivas e impersonales.” en Bosque, Ignacio.

y Violeta, Demote. (eds. ), Gramadatica descriptiva de

la lengua esparnola. Tomo 2. 1631-1722. Espasa.

HfhgE (1994) [REANEMRGR OB RAISEEEE .

TR (2007) THE L REORRMIEREY HESCEBIE O
WIR] HEREEAL

FaJIlE (2010) [222 AL VRECHE] .

VRS M (2000) [xTHEIFSE~ ORISR 7T 70— |
W% [REAS s r0FERE] 145-166. > LER .

e (1972) [k A A28 =7 B30 Aot

KPS (1997) [IZLHTOT 7 VFE] kL BUHE.

RAER - TR (2011) By b7 —2 &30
M RS EFO T YT 4 7 2 WigEAL.
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HRRE— (2020) [ AL ZEED se le VHIESL O MBI &
HAFEOM#Z o -HBEL BHEE hLiz-]
[HRACR A S EBAERE - FAERBEILE] 45675
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Talmy, Leonard. (2000) Toward a Cognitive Semantics.
Vol. 1. Concept Structuring Systems. The MIT Press.
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3%
/NSO BN I 2 By E DRI O H b K
- (266 & [EEEALB] 2B 5 ANk -

wEAEA TV, £ Rk, B OAY, W oz
1) SCLASEREEARECE - AR S5 - LA € v~ 2) BILMEEE SMEEERE,

3) INHEBANIFEARS SEREERE, 4) MMeRse LRk SRR

MR Emb L&, BBIEZ LITECREEOI G0 58 N O Nk e #83 %5. \WEEHETOVWzZ
LIXECTHD [REF] (SMEFHL BT 2RI BE RSN T =75, BfEORBUI OV Iz
DROEN TS, £ TABZE, PEIOSF/NG [=F] =8FE BADSF/NG [CREAZZH] DESTHR -
BTN B L, BEOERBEEELTH 285 \NWDO NIEOBIRIZOWT, Wy, (L&), BEE) o
IEDFH L ELENRICHPREE T 72, COME, AR TBSELAFTHICEL T, hERFRTIIS TSR
EGNPOEFe KT =2 — b INAREBE L THWONDL O, HAFERTIEIE AT L1756
N, ZOMNGITIIIEEEOE IR IR, s, WSk, MROEELR EHPHEL TR WREEIVRSN. &
SICZORRICEY, TFHENME] & TEHEME] &) AWIRICET 2 BAFRORBIIEI S Toh/,

1. Lo
INREFOE R, AELEEE, BRI L

MNWREAEDODWTEEOEITH L [F v 7RI (F
E 2020) V] IZBET AHEBI o e, REIEER

BWPLZD [ANERD) (AWE) ] 2BV 72
L2E, [hL~U»] ofF&iEEEL, b L~
TYbh| OFFIBEREE V) X912, HAERER
BRI LB SFEEONYGEEET L. Zok
I HUEED NG L E DDV 2 AEEWIE [ E)EE
(47K 2003) ] EWEIZN, ZHE THMEEE 0BT
e o HARGE L APEOE D EDHRSDPREINTE
7z (1L 2007; % 2007).
INHOMZEIL, AT H)EZAD [1) 7] 12
b bim Ch o0, NPBRILZ LITEN7ZITTRL
MEAHETH20vbws (Mo I2bBIns. 2L
2, HENIDFHEL R LEI TR =Ty LD
BT B, [251) LI FEL ] LHET 0k
VO RBIRDS, ZOEMERED L) AW LB L DR
TRELZLEVIFERTH L. HRFEO/NHRL< Y HT
DFENF ORI Z 5T L5 (201D i, [=3v] %
[(Zav] o [Za=a] FiZ [FE] 0BG\
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Enhancing Specialized English Language Education
through CLIL

KAVANAGH BarryV *
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CLIL is a dual-focused educational approach in which an additional language is used for the learning and
teaching of both content and language. In many countries in Europe such as Spain, CLIL is conducted by
non-native English-speaking content specialists who teach their academic subject in English. This approach
to specialist English language education has been viewed as being difficult to implement at Japanese
universities given the fact that many content specialists or subject teachers lack the necessary pedagogical
skills and teacher training. One way to bridge these difficulties, is to create a collaboration between the
content teacher and language specialist. This paper aims to give an account of how a collaborative CLIL
approach is used to teach content through the medium of a foreign language and provides an overview of
Tohoku university's plans on integrating English specialist education for 3¢ and 4% year students.

1. Introduction

CLIL is a dual-focused educational approach in which
an additional language is used for the learning and
teaching of both content and language. In many
countries in Europe such as Spain, CLIL is conducted
by non-native English-speaking content specialists
who teach their academic discipline in English. This
‘hard’ version of CLIL, which in very simple terms,
can be categorized as an approach similar to English
as a Medium of Instruction (EMI) but with language
support, has been viewed as being difficult to
implement at Japanese universities given the fact
that many content specialists or subject teachers
lack the required pedagogical skills and teacher
training. One way to bridge these difficulties, and a
notion that is underrepresented in the Japan based
CLIL research literature, is to create a collaboration
between the content teacher and language specialist.
This collaboration can include team teaching, course

planning and materials creation and is usually done

through consultation with the subject teacher.

This paper aims to give an account of how a
collaborative CLIL approach is used to teach content
through the medium of a foreign language. After an
overview of the CLIL approach the discussion will
turn to how CLIL based specialist English language
education has been adopted both in Japan and
abroad. Tohoku university plans on integrating
English specialist education for 3¢ and 4% year
students and this paper outlines some of the research
I have done in this regard and offers a potential
model of CLIL that can be integrated into university

specialist education courses.

2. The CLIL Framework

Coyle et al (2010) state that “CLIL is a dual-focused
educational approach in which an additional language
is used for the learning and teaching of both content
and language” (p.1). They stress the importance of

cognitive engagement that facilitates effective
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learning. Group work, collaboration, problem solving,
and questioning are just some of the activities that
can help students learn the process of “constructing
knowledge which is built on their interaction with
the world” (p.29). The four C's of culture, cognition,
content and communication can be considered the
bedrock of CLIL. This framework encourages a
classroom environment that engages the learner in a
setting with clear content and linguistic objectives.
CLIL aims to help students make the transition
from LOTS (Lower order thinking skills) to HOTS
(higher order thinking skills) and involves learning to
use language appropriately whilst using language to
learn effectively. There are three kinds of language
states that need to be executed in order for learning
to occur within the CLIL classroom. Coyle et al.
(2010) propose a language triptych that class
materials should adhere to in every CLIL class.
1. Language of learning: This is the learning of key
words and phrases to understand the content of the
lesson.
2. Language for learning: This concerns the language
students will need to execute classroom activities.
3. Language through learning: This allows room for
the unpredictable language learning which may

occur as the class progresses.

A typical CLIL class that adopts the above
language triptych will therefore contain the
scaffolding (L2 support) that students need to be able
to learn both the content and the language it is

taught in.

3. Adjunct CLIL and the Language
Embedded Approach
The ‘soft’ CLIL approach teaches content and
language with an emphasis on language skills and is
done by language specialists. Soft CLIL content is
usually thematic as in a course on SDGs or media

literacy caried out by a language teacher (See

Kavanagh, 2021a, 2021b). Here the focus on content is
secondary to language but is still an integral part of
the course. With ‘hard’ CLIL the shift focuses
towards content. A Geography non-native English
speaker teaching their content through the medium
of English would be an example of ‘hard’ CLIL.

Coyle et al. (2010) state that at the tertiary level
there are two main models of CLIL. The Tlanguage
embedded approach’ is where students learn the
content and language simultaneously. Such courses
could be taught by one teacher or team taught
between the content and language teacher. The
latter is the most common. Lin (2016) states it is very
rare to have the same teacher who is both a content
specialist and also a qualified language teacher. The
opposite, of course, is also true. Therefore, there is a
need for collaboration between the content specialist
and subject teacher for the ‘language embedded’
approach to be a real success.

The second model is called ‘Adjunct CLIL, and
refers to language and content courses that run
parallel to each other. The language course is usually
designed so that the students can understand the
language used or the skills needed within the content
course. In Japan, CLIL has been adopted as a
language teaching vehicle and not within the
framework of teaching subjects. Unlike Europe, most
CLIL practitioners in Japan are language teachers
and not content specialists (Ohmori, 2014).

CLIL implementation in the Japanese context has
not take huge strides into ‘hard’ CLIL territory.
There is very little research in this area in
comparison to the work done in Europe (Risinen,
2011) where hard CLIL is practiced by subject
teachers. This is a gap within the research which I

would like to work on.



4. CLIL within the Japanese University

Context: Soft or Hard?

According to a J-CLIL survey by Sasajima &
Kuramoto (2022) the majority of CLIL courses within
Japan are taught at university level. The survey also
found that language teachers are the main
practitioners of these ‘soft CLIL courses. Content
teachers teaching their subject through the medium
of English is still very much underrepresented.
There is a need, therefore, to increase subject
teachers doing CLIL and provide teacher education
on how it can be implemented. One of the reasons
for the small percentage of content teachers doing
CLIL is a lack of L2 confidence, an absence of CLIL
understanding and a shortage of materials and
textbooks for specific ‘hard’ CLIL content.

Within Japanese universities the adjunct CLIL or
‘language embedded approach’ model might be a
suitable option to help content specialists teach their
content in English. Ball et.al. (2015) states that
successful ‘hard’” CLIL needs to have students with
a good starting proficiency level. As students need to
learn content and language simultaneously, if both
are too challenging for the student this may lead to a
potential cognitive overload. The content teacher
must also have sufficient ability in the L2 to be able
to teach their content through it. Teacher familiarity
with CLIL is also a requirement if you are to follow
a CLIL framework within your classes.

To overcome these difficulties, content and language
specialists need to collaborate to combine their
expertise and knowhow to create courses for
specialist education. This collaboration can lead to
the content teacher becoming more language aware
and the language teacher becoming more
knowledgeable about the content and the language
needed to understand and teach the content (Lin,
2016). Such a collaboration can also result in a
syllabus that can adopt curriculum mapping methods

which map out the language demands of the content
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topics. In consultation with the content teachers,
language specialists can help create class materials
to explicitly provide students with guidance and
support for the language needed to successfully
participate in classroom activities that evolve around
the taught content. Lin (2016) states that “The
systematic planning of both content and language
units of work in the syllabus ensures that students
will get explicit instruction on the language aspects

of the content work™ (p.152).

5. Collaboration Between the Content and
Language Specialist: Obstacles and
Successes
While the research in Europe has seen many

success stories with regards to the collaboration of

language and content teachers in creating CLIL
courses (See Lin, 2016) there has also been some
research which illustrates some of the obstacles
involved. Some of these studies have demonstrated
that content specialists are not interested in perusing
or understanding methodological training for CLIL
classes (Aguilar and Rodrigues, 2012, Fortanet-

Gomez, 2013). Aguilar (2017) examined how

engineering lecturers teaching in English at a

Spanish university viewed their work. They found

that the lecturers prefer to use English as a Medium

of Instruction (EMI) with respect to class delivery
and did not wish to make the shift to CLIL as they

did not desire to teach English. In addition, the

researchers’ found that these lecturers have little

regard to language integration in their classes and
that, in their view, CLIL is a better fit for less

proficient students at university level. Airey (2012)

found similar results. After conducting semi-

structured interviews with 10 physics lecturers from
four Swedish universities, he found that none of the
lecturers, perhaps not surprisingly, saw themselves
as teachers of English. This lack of focus of linguistic

objectives in such courses is based on the notion that
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content teachers believe they should only give
priority to content (Dalton- Puffer, 2011; Karabassova,
2018; Lo, 2019).

Within the Japanese context, there have been pilot
studies of courses taught at the National Institute of
Technology between content and language specialists
and this research has found that CLIL benefits the
learning of technical lexis and increases student
motivation (Iijima, 2017). Aoyagi et al. (2016) created
a series of CLIL classes for engineering students
based on a partnership with a language teacher and
found that these lessons were effective for leaning
engineering content and improving language ability.
Uemura (2019) also developed a model for CLIL
engineering classes based on the 4 C framework. He
has also created textbooks with his colleagues based
on technical communication for undergraduate
engineering students. Studies such as these have
shown that the collaboration of content and language

teachers is the key to success (Ichimura, 2021).

6. Phase 2 of the New English Language

Curriculum Reform

In 2020 Tohoku university began implementing a
new English language curriculum based on the
principles of English for General Academic Purposes
(EGAP) for 1st and 2nd year general education
students. Students taking the EGAP courses are
taught a series of core skills within the A, B and C
courses that are taught within the first and second
semesters for first- and second-year students.

Although our classes and students are divided into
departments (Engineering, economics students etc.)
our EGAP courses are designed around academic
content but not tied to any specific discipline, subject,
or department. As the name implies the curriculum
content and its related materials tend to be general,
and skills based rather than for specific purposes (De
Chazal, E, 2014). An EGAP course or curriculum for

example can consist of universally useful skills such

a skimming / scanning, paraphrasing, summarizing,
and taking notes. These core skills are designed to
glve students a firm grounding in academic English
and aim to improve the student’'s cognitive academic
language proficiency (CALP). Our EGAP courses are
also designed to improve our students TOEFL scores
(See Scura et al. 2022 for a full discussion).

After the second year of English language
education there is no official formal English language
curriculum or classes currently offered to students.
Most Tohoku university students are from the
Science and Engineering departments and many of
these students also go on to postgraduate study
where the need to use academic English becomes
more necessary in the students  university career.
Many of these students also work for Japanese
companies abroad.

To address this two-year gap in English language
education and prepare students for post-graduate
study the university has decided to create a second
phase of the English language curriculum based on
subject or specialized English language education.

The aim is to attempt to integrate English and
subject education utilizing a CLIL based approach
and this ‘specialized English’ education will be
offered in negotiation with each faculty. It is hoped
that by separating these two phases of English
language education from EGAP to CLIL and
differentiating the goals and content of each, it will
enhance the educational effectiveness and deepen the
organic linkage between them. As a CLIL researcher
and practitioner and as a representative of the
Center for Culture and Language Education (CCLE) I
was asked to lead this new phase of the English
curriculum development and negotiate with
departments to investigate if there is a possibility of
integrating CLIL based specialist education into 3%
and 4™ year courses. This work has begun with a
focus on the engineering departments.

After initial discussions with administrators and



engineering department heads, the prospect of
introducing an elective pilot CLIL engineering
seminar was considered to be the best entry point
and place to start. Although this work is still ongoing,
Kavanagh (2022) conducted an initial needs analysis
with the engineering faculty in charge of
undergraduate and graduate classes after holding
discussions with department heads.

The survey aimed to ‘test the water  of what the
engineering faculty think of a potential CLIL course.
The initial proposal put forth was for a pilot CLIL
course that would be supported by CCLE (English
section) with respect to course content and lesson
material creation through consultation with the
engineering professor (s). As a CLIL specialist I also
offered to do some team teaching with an
engineering professor as a way of introducing the
approach and getting them acquainted with what
CLIL based specialist education classes can entail.
The following paragraphs give a brief overview of a
few of the questions that the survey addressed in
relation to the literature stated within this paper.

Kavanagh's (2022) survey was completed by 30
respondents. Half were full professors with the other
half holding an associate professor position. The
professors oversee both undergraduate and graduate
courses. 62% of the respondents have studied abroad
including countries as diverse as America, Holland,
UK, Switzerland, Germany, and France. 97% of the
professors stated that they write academic papers in
English with a further 86% commenting that they
present their research in English at academic
conferences. 55% of the respondents also stated that
they use English language materials in their current
classes. Respondents commented that these materials
can consist of journal articles, (including the
professor’'s own paper) and specially made handouts
in English created by the professor. This type of
material however is mostly used in postgraduate

courses where English becomes more imperative for
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students wishing or required to write and present
papers in English.

64% of respondents stated that they had taught
their specialist content in English but confidence
levels amongst the professors in teaching their
content in English produced mixed results. 40% of
respondents felt neither confident nor
underconfident, 24% were quite confident with 30%
not really confident. These results can perhaps echo
the findings in the literature that CLIL based
specialist education’ s key to success is dependent
on the collaboration of both the content and language
teacher (Aoyagi et al, 2016, Ichimura, 2021).

In the survey Kavanagh (2022) also found that the
overall majority of respondents agreed that there is
a need for specialized English education for 3 and
4% year students within the engineering department.
Some, however, expressed a degree of caution. One
suggested that basic English skills need to be
addressed before embarking on English for specialist
education. Another stated that such a project might
be best reserved for post-graduate students.

Kavanagh (2022) also gives an account of a couple
of respondents who voiced concerns over the content
verses language acquisition balance. Although
English language education is important they
suggested that the priority must be on students
understanding the content. This echoes some of the
literature (Dalton-Puffer, 2011; Karabassova, 2018; Lo,
2019) discussed earlier. Another respondent
suggested that it takes considerable effort to
understand the content in Japanese so attempting it
in English may be detrimental to the learning of
content which students need to acquire. These
comments, I believe, are legitimate concerns. The
integration of specialist education in English,
however, is meant to supplement student’s specialist
classes and not replace them. As stated earlier, and
as discussed with department representatives, a pilot

course on a general engineering elective seminar
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may be a suitable choice by introducing the benefits
of specialist education conducted through the
medium of English. Based on the findings of this
initial ‘needs analysis’ the next stage that will be
perused is to work on the development of a potential
seminar that would not involve new content but
topics that the students have already learned as 1%
and 2 year students. For example, 3'¢ or 4" students
could cover content or concepts they studied in their
first year at university but in English. Through this
approach students could learn how to discuss,
present, and explain experimental procedures they
already know but cannot do in English because they
lack the vocabulary and linguistic knowledge to do
so. Students could learn for example, about numbers
and formulae, classification, describing objects and
materials, analysis of systems and processes and
cause and effect in English. These are linguistic skills
that global engineers need in the international
workplace and most Engineering students more than
likely lack these linguistic skills at present.

The incorporation of CLIL in this way can
therefore lessen the burden on students learning
completely fresh new content in a foreign language
and also allay the fears of content teachers who want
students to only focus on the content within specialist
education. The objective can then be on learning
English that is practical and useful for engineers

within a CLIL framework.

7. An Adjunct CLIL Engineering Pilot Study

Through the investigations made thus far with
regards to implementing CLIL based specialist
education within the engineering department, an
opportunity arose for me to participate in an existing
seminar within the school of engineering. The Applied
Physics seminar is for 4" year undergraduates and
post graduate students and I have been piloting an
adjunct CLIL based approach for specialist English

education within this seminar. At the time of writing,

I had just started embarking on this project with the
engineering professor that teaches the seminar.

In this pilot course I will be conducting specialist
English language education and the main objectives
of the seminar are to improve students English for
engineering purposes based on their research
progress reports.

I hope this pilot study can be seen as a
representation of what collaboration between a
content and language specialist looks like and what
potential it has for both the content teacher and their

students.

8. A CLIL Model for Content Specialists

CLIL has expanded geographically in Europe and
other parts of the world in the last couple of decades.
This has meant that in different geographical
contexts with different educational and cultural
requirements ‘a CLIL program can actually mean
different things in different parts of the world”
(Llinares, 2015). Ioannou-Georgiou (2012) states that
“the rapid and widespread adoption of CLIL as a
practical solution has resulted in a range of models
being developed to fit specific contexts” (p.479). This
flexibility within CLIL means that CLIL can be
molded into the context it is designed for. Sasajima
(2013) for example, proposed a collaborative CLIL
teacher model based on the principles of planning,
simulating, executing, reflecting and revising.

A research question I would like to peruse is what
kind of CLIL model best serves content specialists
within the Japanese university context. Based on the
flexibility of CLIL, I propose that the four C’s of
CLIL should include a fifth ‘C’ for context. There is
no perfect format for the implementation of CLIL
and a one size fits all approach does not exist as
differing departments and universities have their
own unique conditions and resources. Therefore, any
attempt to incorporate CLIL into a specialist

education program must consider the context and



the human resources available which will all have an
influence on the choice of CLIL approach and model

adopted.

9. Conclusion

This paper has given an overview of the what the
collaboration of the content and language teacher
entails within a CLIL approach in specialist
education. It also discussed what some of the
requirements are for it to be successful in teaching
both the content and the language required to
understand that content simultaneously. Tohoku
university is aiming to introduce specialist English
education through a CLIL approach and some of the
initial background work is now underway and I look
forward to being part of this exciting and innovative

approach to curriculum reform.
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Pathways to Academic English: Multi-Modal Online Tools:
Initial Analysis of Advantages and Student Feedback

TAKEDA Jessica!*
1) HILKRFEEHEHT - FHELBESE S5 UtEE L 5 —

In effort to support students” ability to acquire the various vocabulary within the Pathways to Academic
English textbook, teachers from the Center for Culture and Language Education, Institute for Excellence
of Higher Education at Tohoku University created an online tool with various types of flashcards. The
online tool offers various multiple-choice and fill-in-the-blank questions, as well as listening and
pronunciation practice. As learning vocabulary through various media is beneficial teachers are currently
working to add interactive videos and other game-based exercises to the online tool.

Online flashcards and tools were briefly introduced to a handful of I-A and I-B classes in the spring
semester of 2022, but with the positive feedback of students and seemingly positively effect final exam
scores, the plan is for all teachers and students have been able to utilize the online Pathways to Academic
English: Multi-Modal Online Tool since autumn 2022.

1. Introduction

First-year Tohoku University students have been
able to experience a unified English curriculum via
the Pathways to Academic English textbook for
about three years. All English lecturers of I-A, I-B,
II-A, and II-B classes are required to use the
textbook and encourage students to practice its core
skills and objectives, which include learning hundreds
of lexical items across about a dozen skills. Table 1

details the class divisions.

Table 1: Class Division

#of
Class Goals Vocabulary Types units
LA Academic Reading and | Word Parts 110
Vocabulary Building Synonyms 128
Interrogatives 20
LB Academic Listening Stating Opinions 18
and Speaking Phrasal Verbs 62
Idiomatic Expressions 67
. Implications & Inferences | 80
1A | Integrated Academic Palr‘;gtaph Witing e
Reading and Writing Collocations 180
. Indirect Speech 69
1I-B Integ["“lted Acad.ermc' Fluency 88 Pronunciation | 41
Speaking and Listening Discussion Strategies 24

The goals for each of the classes were designed to
align with the strategies and vocabulary required for
students to improve English for General Academic
Purposes (EGAP), which in turn should help students
earn the highest possible score on the TOEFL ITP®
standardized assessment. Therefore, innovative and

efficient ways to study the materials are needed.

2. Previous Studies and Background

One way that vocabulary knowledge could be
taught to students is through the use of online tools
such as flashcards. There is a lot of research about
the positive effects of online-based flashcards on
motivation and learning. For example, Ying, et al.
(2021) found that motivation was higher and post-
tests were improved in students who used
technology-based flashcards. Additionally, researchers
in Thailand found that online gamified study of
English vocabulary increased test scores of low-level

learners (Waluyo & Bucol, 2021). Furthermore,

*) HRESE D TI80-8576 MBI EREXIINA RILKFEEHELE - FHATIEBE  takedajessicaleigh.giddens.el@tohoku.ac,jp
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Azabdaftari and Mozheb (2012) found that mobile,
technology-based flashcards were more effective than
paper-based flashcards and wordlists. Finally, Yu
(2011) found that students who learned words in
context, rather than just through word lists, were
able to store the words in their long-term memory.
However, it is not entirely clear what the precise
effect of similar tools will be on Tohoku University
students in the context of the EGAP-based
curriculum.

With the goal of improving EGAP and wanting to
contribute to Tohoku University's “Collaborate,
Innovate, Activate” vision, Ryan Spring and I led in
the creation of an online flashcard tool with various
types of questions and exercises (Spring & Takeda,
2022). Because several teachers worked together to
create and edit the online tools, and because student
feedback continues to be taken into account to
improve their effectiveness, this project has been
very collaborative. The site is also innovative, as
Tohoku University may be one of the only
Institutions in Japan with an in-house-created online
platform designed based around their own original,
unified curriculum. And lastly, the site provides
students chances to study all four skills through
various media so they have the opportunity to
activate and reactive their English skills, which will
hopefully contribute to long-time learning.
Specifically, the online tools were designed to
encourage students to study five multimedia modes
anywhere at any time:

1) (Reading) Multiple Choice Questions: Target
vocabulary and semantic meaning matching
2) (Writing) Automatized feedback on sentence

and paragraph summarization and paraphrasing.
3) (Listening) Videos to provide context
4) (Listening) Text-to-Speech technology to hear
vocabulary and example phrases
5) (Speaking) Automatic Speech Recognition

technology to practice speaking target

vocabulary, sentences, and answering posed
questions.
While the online tools themselves are still being
further developed and their effects are still being
studied, the goal of this research study is to
determine their initial usefulness and overall

contribution to improving EGAP and exam scores.

3. Methods
3.1 Participants

At the beginning of the spring semester 2022, I-A
and I-B students took pre-tests to determine their
prior knowledge of the relevant lexical items. During
the semester, students studied the lexical items in
the I-A and I-B chapters of Pathways to Academic
English, and regularly took quizzes on those items.
Ryan Spring and I offered, though didn’t require, the
online tool as a means to study various vocabulary
sets. At the end of the semester, a combined 145
students from I-A classes and 132 students from I-B
classes took their respective final exams and were
given a survey asking for feedback about their

perceived “helpfulness” of the muti-modal tools.

3.2 Materials Creation Procedure

Ryan Spring and I collaborated with other teachers
from the Center for Culture and Language Education,
Institute for Excellence of Higher Education to
create vocabulary questions, example phases, and
videos for the online materials. Then, we created an
online tool based on Spring and Takeda (2022), the
initial code for which can be found on GitHub at
http://www.github.com/springuistics. We the
obtained funding from the 2022 Tohoku University
Grant for the Promotion of Educational Development
to purchase webspace and finalize the tool, located at
http://www.PathwaystoAcademicEnglish.com. The
tools have since undergone various updates and
additions; however, the website continues to be

organized by class and textbook chapter with



clickable links to exercises that help both teachers
conduct classes and provide opportunities for
students to self-study. The site clearly lists goals and
study areas, and all tools are accessible so that
students can review previous materials. Figure 1
shows the main page of online tools at the time of
this study. A recent addition to the site is a teacher-
only page which provides answer keys and relevant

audio files to use in class.

Table 2: Available Multi-modal Tools at the Time of Study

Available Tools
Vocabulary Type | Work Multiple » TTS )
sheets Choice WS ASR VAiESS
A Word Parts o o o
Synonyms () [ [ J
Phrasal Verbs [ J [ J (]
I-B i i
Id10magc ° ° ° °
Expressions

At the time of the study, the development of the
multi-modal tools was uneven due to time restraints
and our coding skills or lack thereof, as shown in
Table 2. Generally speaking, worksheets, multiple-
choice questions, and Text to Speech (TTYS) listening
and Automatic Speech Recognition (ASR)-based
pronunciation practice were included. An example of
a tool which included multiple-choice questions and
TTS/ASR pronunciation practices is shown in
Figure 2. Writing-based fill-in-the-blank activities
were created for students to study the idiomatic

expressions, and a video, which provided context to

Figure 1: Online Tool Homepage as of Summer 2022
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Select Question Types:
®Maltiple Choice Quesiions @ Speaking and Listening

The research tcam will be asscmbling in the laboratory at
5:00.

assembling

(=] ——]

Figure 2: Example Page: Synonyms Flashcards

some of the phrasal verbs and idiomatic expressions

was made available.

3.3 Survey and Analyses of Effectiveness

This study used a questionnaire delivered via
Google Forms with mostly ordinal responses to
determine the perceived effectiveness of the
utilization (called “helpfulness”) of the online multi-
modal tool. The questionnaire had eight questions, six
of which were based on the Likert scale, with one
multiple-choice question and one open-ended question.

In order to estimate the usefulness of the tools, I
used not only the raw survey data, but also multiple
regression analyses with final test score in the class
as the dependent variable and pre-test scores and
survey scores as predictor variables. This type of
analysis allowed me to check how much students’
final test scores could be predicted by the reported
“helpfulness” of the tools, while simultaneously
correcting for prior knowledge as demonstrated on
the pretests. Multiple regression analyses were
conducted for each lexical item type, i.e., word parts,
synonym vocabulary, phrasal verbs, and idiomatic
expressions. However, the data on idiomatic
expressions and phrasal verbs had to be combined in
the multiple regression analysis because they were
tested together in the final test. The multiple
regression analyses were conducted using the
“Multilingual Statistics for Linguistics and Language

Teaching Studies” tool (Spring, 2022) and followed
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the provided data interpretations, which were based
on Plonsky and Oswald (2014).

4. Results
4.1 Student Survey Results

Initial objective results from students about the
helpfulness of utilizing the online tools to study the
vocabulary and core skills are shown in Figure 3.
Over 75% of students from the sample found the
online tools to be helpful or very helpful. However, it
should be noted that the students seemed to be
slightly more positive about the flashcard tool in I-A
classes (where students studied word parts and
synonym vocabulary) than in I-B classes (where
students studied phrasal verbs and idiomatic

expressions).

B Very Helpful mHelpful ®Indifferent ®Not Helpful

Figure 3: Helpfulness of Multi-Modal Online Tools

As shown in Figure 4, when students were asked
about the helpfulness of studying specific types of
vocabulary, student responses to the questionnaire
suggest that the tools aimed at studying synonyms
and word parts were more helpful than those for
phrasal verbs and idiomatic expressions. This

matches the results of figure 3.

Phrasal Verbs
Idioms & L.E. . I
Word Parts I
Synoymns _I_I I
0% 50% 100%

B Very Helpful mHelpful ®Indifferent ®Not Helpful

Figure 4: Helpfulness of the Multi-Modal Tools in
Targeted Study

Students also provided comments about the online

tools. Some students stated that the tools were
helpful for memorization, and others suggested that
the TTS should be improved or that more context
should be provided. To increase student anonymity,
English translations of some representative examples

of student feedback are shown in Table 3.

Table 3: Student Feedback

It was helpful because I prefer to study in a quiz format than to just
look at the textbook.

I felt that it was good that I could customize the content to my needs.
I could memorize during my free time so that was good.

I thought it was good because I could practice not only meaning, but
also pronunciation.

I thought that the textbook was enough for memorizing the word
parts. I thought that the flashcards could have been more useful if
more sentences were included.

The automatic speech was a little garbled on some words, so I would

like that to be improved.

4.2 Multiple Regression Analyses

Final test scores served as the dependent variable
and the independent variables were students’ pretest
scores and their perceived helpfulness from the
survey. The results of the multiple regression
analyses are presented in Table 4. They suggest that

after correcting for prior knowledge (i.e., pretest

Table 4: Multiple Regression Analyses

Pre-test Helpfulness
Vocab Model
Type Analysis beta | p-value beta | p-value
F=038
Word Parts | p=0.69 0.226 0.01| 0.094 0.07
R’=0.00
F=19.12
Synonyms | p<0.01 0347\ <.001| 0331] <.001
R’=0.12
Phrasal Verbs | F=67.17
& Idiomatic | p< 0.01 0.703| <.001 0.11 0.02
Expressions | R°=034




scores), the tools were likely most helpful for
studying synonyms and marginally helpful for
studying phrasal verbs and idiomatic expressions.

Though the results of the analyses are partially
inconclusive, there is some suggestion that the online
tools are effective. When looking at the synonyms
data, both the pretest and helpfulness beta scores
(0.347 and 0.331) are essentially the same, suggesting
that both are equal predictors for a higher final test
score. For phrasal verbs and idiomatic expressions,
though the helpfulness beta score is considerably
lower than the pretest score, the p-value is higher,
suggesting that though the pretest did seem to have
a larger effect on the final test score, usage of the

multi-modal tool did play a meaningful role.

5. Discussion, Conclusion and Future Work

One reason why students may have perceived the
word parts and synonyms tools to have been more
helpful than those for the phrasal verbs and idiomatic
expressions may have been that the former tools
were farther-along in their development. At the time
of the study, the multi-modal tools for word parts
and synonyms had far more total questions (141 and
128) than those for phrasal verbs and idiomatic
expressions (32 and 57).

Improvements to the online tools are continuing.
As learning vocabulary through various media is
beneficial (Mayer, 2005; Zarei & Khazaie, 2011) new
videos for additional contextualization were added in
the summer of 2022. In the near future, more game-
based exercises and teacher and student login codes
will help secure the website and keep track of
student scores, numbers of clicks, and lengths of
visitations. In response to student feedback, we are
currently working on improving the listening (TTS)
and word pronunciation (ASR) systems. In order to
provide more context and examples, we also hope to
create more interactive videos and materials.

Additionally, to provide greater incentive to use the
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tools, digital award medals along with leaderboards
for high usage have been designed.

In September 2022, the online tools were made
public to all full and part-time lecturers. Thus, all
students have now had the opportunity to utilize the
tools. We hope to conduct a new survey to gain
feedback from all students and teachers. Through
comparisons of pre- and post-tests, TOEFL ITP®
standardized assessment scores, and data of actual
usage, we hope to broaden our analysis to deduce
the overall effectiveness and areas for continued

Improvement.

References

Azabdaftari, B. & Mozaheb, M. A. (2012). “Comparing
Vocabulary Learning of EFL Learners by Using
Two Different Strategies: Mobile Learning vs.
Flashcards” The EUROCALL Review, v20 n2 p4d7-
59. https://eric.ed.gov/?1id=E]J1064983

Mayer, R. E. (2005). Cognitive Theory of Multimedia
Learning. In R. E. Mayer (Ed.), The Cambridge
handbook of multimedia learning (p. 31-48).
Cambridge University Press. https://doi.
org/10.1017/ CB0O9780511816819.004

Plonsky, L., & Oswald, F. L. (2014). How big is “big" ?
Interpreting effect sizes in L2 research. Language
Learning, 64(4), 878-912.

Spring, R. (2022). Free, Online Multilingual Statistics for
Linguistics and Language Education Researchers.
Center for Culture and Language Education, Tohoku
University 2021 Nenpo, 8, 32-38. https://doi.
org/10.13140/RG.2.2.12037.63202

Spring, R. & Takeda, J. (2022). Multi-Media Flash Cards.
[Github Repository] http://github.com/springuistics/
Multi-Media-FlashCards

Wuluyo, B. & Bucol, J. L. (2021). “The Impact of Gamified
Vocabulary Learning Using Quizlet on Low-
Proficiency Students” Computer Assisted Language
Learning Electronic Journal, 22(1) p. 164-185 http://
callej.org/journal/22-1/Waluyo-Bucol2021.pdf



Takeda Jessica - Pathways to Academic English: Multi-Modal Online Tools

Ying, Y. et al. (2021). “Using Technology-Flashcard to
Encourage Students Learning Mandarin” Journal of
Physics: Conference Series http://iopscience.iop/org/
article/10.1088/174265596,/1764/1/012138/meta

Yu. L. (2011). “Vocabulary Recognition and Memorization:
A Comparison of Two Methods” Digitala
Vetenskapliga Arkivet http://urnkb.se/resolve?urn=
urn:nbn:se:hkr:diva-8356

Zarei G. R. & Khazaie S. (2011). “L2 vocabulary learning
through multimodal representations’ Procedia -
Social and Behavioral Sciences https://researchgate.
net/profile/Gholam-Zarei-2/publication /257713708_
L2_vocabulary_learning_through_multimodal_
representations/links/544128bf0cf2a6a049a562ba/L2-
vocabulary-learning-through-multimodal-

representations.pdf



[WFge /7 — 1]

WALKRE: WEBEEHE - AR L 977 2023

T A A OEEMICBIUT BB - KIRICHET 5% 08N

e e A >

1) FALREEEHERT

AR AR - BRI IE S S —

T A I OFEMBKIZBT LB - FIEICET AHRICOVWTEL Y a— 247w, [E0 k) R MEER
MOENIITHOINTEY, ek ED» LFAEMEOERICED L) RISV ENTVLO0 ] &) v
SEM L. 7 A OFEMMRKICET L EERFMMED, SRR BEIRL, HRE Lz
Xt G, WHIE T, WIRNBEICOWTHE L. MIENEICOD VTR, [FENOH - R0 [4£
e EANOB - RIEORE | [FEMRICBIT 5504 L 8- RIE~OZB ] (BB L CNEEZRBA L.
CORESR, Bl RIEICE L T A REERN ST TBY, TNHORMEIZOWT, FAEMED
FEERADORSERREPS RSN T VDL EPPEL N E o7z IEEIRDS R27 2 ) B OFEMKICBIT
P R T AWEOF & SR OFFEIZOWTEER L /2.

oW, W

1. MFEEB®
1.1 HAOREDEIL EFZENDFE
SEMBRE RN T A2 EOMM, B FiEOPE
WHESNDHED D SH. TFEOHRIZBI 5 RKED
TALRF R a0+ 7 4 )V A EGSE DL RIE, FAC
ea B BE 52 TODN, TOL) REBEEZIT7:
FERRFENOIZIZEDH Y JT IOV TUE T4 S A
%o TV LIV WIRIZH S, ZZ THRIAT
X, FEEZOH - FHEANOLEOD ) HIZOWTR
WA 15720, HAROFEMEIEARED O EY S
FTETWD, TA)IOFEMBEIIBITLH - Kk
BT AR DBAICERT 52 L &35,
HARDFEBEDZAIZOWTIE, KL, DFbdsi
G, BIHOK 4 I LB L 2o Tnb 2 L,
BLE MM HEE L CTBY, BAEERS L 72Kk
FEOTIIFE20HATOELTWE I &, BLZ304E
TR 25160, Kbkl s, Oe D
AL TV b 2 LR EIRENTNE (NERF
BrIFEBEF, 2021). T/, REEPLOFETO
MG ORI (BT, 2022) %, WEEFNICHE
Howihn (E457@4, 2022) bREE 2->Tw5,

X502, FEloTOF YA NV AEGIEDILRIE, T
TOFEEZOREOEG I 52, bbbl
ZCOWHEDPSEEL L T AELH L. a0+l
TR T OX NBRDIEA S 5 %, RKEHH O
A= E2BONL T & TRAPLET H754R, Kk
EHHEERTA ZETHELTVWDFEEL VWL —F
KIEDO R — P ALBEIZDE S T I B2 IR A3 Fe
CEEDWD, Z070, FEOMEFIEE & HICKE
DIRM B ICANTTIENE T I TLEIC R > TE
TWbEEZLNL. ZOX) HRIRILS, LDLw
B CHE L ZORBECOWTHFE LIRS L2 EH
VETHLEEZ LN,

1.2 7AUIDFEERICH T E2FEER - Kk
T AN OFEMBROBIANIO VT, FatEE L
SCHRZ 0 U723 (SR, 2020; i, 2016) ZEA%frbi
TWwWah, BBH (2020) &, 7 AU A ORFADOIIRE
LT, A - RiE HMEREE &GP EDZRLIC
Mz, REFGOEEE, HORT, EYREORNE &R
2, DA 2 F VANV ADTEAL L EGALDSE T B
D, FAEMBEEOS 1, I 5 kit — XA~0

*) GG D TI80-8576 BT HEEXIIAN4l HILKFESEBAEE - FATIEENE  shizukasato.c4@tohoku.acjp

g« 1



eg B - 7 A ) A OFEMRIC BT L8 - FIRICES A2 W5E 0B

G HERE L A%, ANEZERIREWREICE T 276
EESEICOP Y HATVS EBRTW S,

F7z, HAERLT X I OFAEMRO TR %
WAL b T cw s, g (2016) 1%, 74
) OFEMBE [ARR] R TG ] Lo 7pt Rl
BOELIZ L Y ER L~V THRM L S U CERMAEA
PHITHARE R 275, BHEEORRII N, 4
HARFRDSHIG T 2 I S ZhkMl, HHELL, FE~O
BTAAY X)) 7Ima<T, ZBE~Da ¥
F—YaryEOII 2T 4 BAWNRIEENER S
Lo TwA L, HATHML Tn5 Lk
TWw5,

T AN A DRFEZBUT BFEEB XL OBA~DOED
DO—uEBEBIL CA L. HHE (2016) 1E, 19304-4K
D7 A1) 71 Tld, REBWB»FED [HAADLY ]
DIEEEH o TW7zhs, BERERTHRAIZEIL T
W 7o LR RTW A, Taub (2008) 1245 &, 1960
~T04ERIE, BEEFISRICFIE T IFo DR L, &
xRN ERRT IR TETCWID, #
EFBIZBOWTHEEDLL Z L FFIIIEERINT
Wiprodz, L LZOR, WfSFAER NEN S
DO, A0 Z D HEOLHLAER, &
51Z20004EfCLARE 1L, MIEOTEMLISI 2 THT %R
DPFALDTRREND L) 157z, KRERE Z5 %
& L7724 % 4T > 72 Much et al. (2014) &, FTEDE
HEEEDLL ETEIRHESEDLL I EDPULEL L > TW
% &R RT WA, F7-Brunner et al. (2017) (&, %*
A5 2 B fE AR A AR A R I 38 O S 7 BE I S e s
T5720, FENOEANI T ) TR N—Th
TR Y ZIMAT, fEli A, BREANOIE,
TGS 7 EORFET I 2 =5 4 EfEANOH— A
FEETHDHERRTWE. ZDL) HHTT, FERN
DXEZZET 52 & LIS, Hi L OBRE~D
TRLFHEIND LI TETWVRLEEZLNS.

FHEMRICBWTEERNIMZA THEMDbL Z &
DEZEUPHL, TOH ) HIZOWTHIFFENTET
WD EW) TR, BAARET X A ORPI I
RRONL. AARLT7 X ) H TIIHEFHEIRE R
D72 OTIEEICRLLEEHLH, TA)ID
FAEMRICBU 28 - RIEICHET A08IEET A5

RAbHEZEZOLND.

1.3 AMREDOER

RIFFETIE, [7 20 I OFEMBETIE, # - Rk
WAL TED L) RMEER» LS ITTHONLTE
D, WIERRD O FEMRERICED &) REH S
NTWDLON] EvHnhs, 7 X T OFAMHGH
BT LB - RIECET AWROBIM AR, A
2B BFEMROERIIOVWTERET LI L LTS,

2. Hi&

202246 3 % 5 8 A 12 PsycINFO B & 'K & 5E D
77 A M HWTEBE 2T 72, WREEE,
T AN OFHEMRIZE T B EELFMMETH 5,
Journal of college counseling 3 & U8 Journal of College
Student Psychotherapy & L, 20014F ~20224E @ %520
EMICEEINHmTIZoOWT, “parent” T 721F
“family” & F—7 — NIBELIT- 7.

MR SNSRI O W THAE Z R L, BIgEH A
5, FHEMRIIBI L8 - RIEIZET 25Em L TH
Bl (FFFIBRC) Z#IRIEHE L LU0 ®ER%
To7z. ERENTZF@LIIOWT, WeESRE, Wik
Hik, WEAE» O LB 7.

3. &R

3.1 MIRMEKEEMRAE

R SN CERIZ36HThH - 72, TNHICDNT,
et & L Wise ik o L7z, 9, Bige s
FIZOWTUL, —fed, FEMBRA L, M
AT T L. B, AR RRE
L7zWrgeicix, #EE 2o 2R & Loselt %
Gz WIS, W FEICOWTIE, IO W
WigECTd 2 FAEMIE L, FLEMROEEIZEL D W
FeTd B FEEMZEIZ L7

WFext G L WF2e 0 O o L 7258, — ik
ERRE LA (528%) &b %<,
HEN T, FAEMBRAHSE R & L2 EZEL 1
- (306%) Tdh o7z, S5H12, FAEMBKFAHSE %
R E L7ERARZEAY S B (139%), FAAH#A 7~
T —ExG L L72HENZEDS 1 1 (28%) Th -7z,



3.2 MEARAR
321 WHRENEDH

RN EICOWTIER T 5720, & LONE %
AL, WEOGEEIT-72. KBTI, [7A) IO
SLHEAMRTIE, B FRICHLTED X R REE
POWEIAITHONT L0 ] LI BEILS, &
TEIE> TVLAFICOWTER T L& L.
AR E L7z oI, Bl RECET 2 NE DS
EOTHIFT L TWEmZbd b0, KEfETIE, #-
FHRICHET 2R LRI BiFa 8 b LT
CORR, AR TIE, [FENOH - RIEOwE ]
(SRt~ OB - RIEOFE] [ LB - RiE~
DEBTTHE] D3 OICBHTEDEE LIz [FEAD
B REOFE] 3171 (472%) THY, BOEFT A
AN, KR EOBEFOFEOREE, BAROR
RRERT GUREOME, Bl O3H % LhEAN
VAEE R 7 T AN VARt SYMRIE 7 T3t
O - FIEOE] X151 417%) THY), FEO
BT, N - BE MRS SO SRR EE
Thabb, BREBNOKFAS—MROFA, Y
XA )T A DFEFEAND, B REOREY F IR
7GR R Sz iR, [FAELH - RE~0%D)
L A (111%) THY, FHEMKERICBITS
FHEEB - RIENOEB LT 258 % 507,
MEBOHTI)—IZE&EN) baIZonTiE, 24
MV X =T — Fhb RN Z WL CaL7
RPHIE, ENENDOHIGENFIZOWTHINT 5.

322 HAENOH - RIEOHE
CCIEHOEBFEAS A, KRB0 EFo%
HOREE, BORORALERE SURIEOME, #
L DR 7 EDFEAEANTAT TR A F I - 72 WE R
a7z
BOBEFEAY ANVICHT AW58L LTk, Hlo#fi
BT LRBEBEEECHLIAN)IT Y —RT LY
TA TR T RS A WE AR T
& o 7z. van Ingen et al. (2015) 1%, 190 ND=FE%
R, BOBRE - BT LEFEECHLAN) 2
TE—=RT VYT A Y THFEIIRITTHEIIONWT
BT/, NV AT =T LT 4 7%,

WALKRE: WEBEEHE - AR L 977 2023

DS U 7o S o R - SCBIC X B R R E IS
OWTC, [ L2 EF_RTEaryba—L L&)
E L) EoEBEECISHBIZ L > THIEE S L.
CORER, ANV AT —RT LT U TNE, FED
HEA D& (HCOBDI~NOEEK) ks, KA
BIFRIC BT 2 IR EHEIE O S L B#E L T /-2
EWHLDII R o7z, ZORERD S PR DRI
ELT, By rk) I BWTHFOERRLEED
AL LTOREIZOWTHHLA) 28, BLsEn
BT AHF VL TF— a3 2BV EY B0
a5 —2arOHh ) FIZONTDOT )V — EE%
Eid b &, FEPERENLKABEREETS LD
D322 —YavOAFVESFR-TEHV—F
W% EfT A E R ERIREL TS,

F 72, Martin (2022) 1%, I2 AOZFAEAM#EH 7 > £ 5 —
(ZDHH I NFHZEEZBFELzE Y 5 — &) 3t
RIS, RFEDOTLEHHNML T2 & 38T 5 B
DWW, FEEFN - LES R MR 5 5 DO &
FoRL, A1y a—RELFEmL. ZORR A
VIV A= % T T —DELH, HEDE
b (7 a) ZARSEORINE L OREFIRILOEAL 2
E), N)ATF—RTL T4 V7, HHEEEALN
528 AREOVEED 4 >OIRSF A TR L2 &2,
AN ATY—=_RTVL T4 TG, Thbh, o
W IRE B RS L - T, OBV R bR,
TBORBAEER L 2VEFFICRoTLE) L4
HEDORERFHOTNDLEVHEFIZOWTIL, 1FEA
EON T T —=HEFFLIZZE R RBL Tn»a.

ErE B o 2R OFAEOKNEEICE LT, Crandall
et al. (2014) &, FEQIN (27 AASBUsMERE & DO %
FEoE, 30NN DIHOB A FFOFA, 2 ADE G
FEEQBEAERED 2 VBl A FOFE) ZRRIZ, KA
DEEOWE S RPHOMEFTHOABIZONT A ¥
Ca—fiExito7. ZOE, MBMEREEE-1E
DIFOB EFFOFANL, N6 OBERED 2 Wl & £F
DEEIZIANT, REANOHEICIZ L Y NEEZ 2 TH
D, FEAED) OERETZEL TV LEESEL, #H
OMFEE T2 Z e~ ~OBMLHME L Tz, ThHo
KRS, FHEMBEANORBE LT, FEAHD) O
FERNOERRL IR AT 2 &, BoliFEz 352 L



eg B - 7 A ) A OFEMRIC BT L8 - FIRICES A2 W5E 0B

~NOGHDHH LB L, R DOBANOXALIZD
WTFEALZDFELES72) § 5 LEBEN IV — T 7%
EOFHERIT) ZEERFEL TS,

¥ 72, Cavallini et al. (2018) &, 19964 ~20124F
W AEARR A IR L 72543120 N & b 5z, #il o
FHFR TR I B 2 RO T2 NE D 6, Bk 4 70 FRIERE (B
w3, EfR B osehl, SUERE, S,
FEpyfE L ofE, JU5RSE) LHEA GRE, A%
RRT A4 A A —=TIZHT B REE ORFRIZO VTGS
L7z, COR REEOHRTYH, BICHTHEY
FIRT2REDP D Z LR, BlEORHN, FHEOEIZ
BT AMTEICEE L CW LI o 72, #
HEMEANORIE E LT, RREZBT 22805, 7
TARXAY PRIROBELERE LY 9 5T & &R
LTwab. T4bb, hyrk) r7i2BnT, Fik
FELHAEOME L OBRIZOVTHRFEL T 2 &
A, BEZ R 2P EORIRICRD 2 & b Tw
HLEZLND.
BDFROAEEE BN DR R A AT I
L, Ross et al. (2020) (X, B& TOW A EXFRE
LCHREEIT- 72 SRIFFEONE, Z0BDH B
PR O NZ39NTH Y, FEEE L, R Z R
BIZOWTIHEREDN 22T 5 2 ENDFED AT 4
r< (mR) &, BoRT 1 7~ #Ih%ERD H17H)
IZDOWTTH o7z, ZOFER, FIRENOE WA T 1
IR FFEOBO T TH - AL, B H SR
BAMICHo 72 &, BIE RO BWITREELG S 5 2
EDRENTZ. TRODOFERDPS, FAITE LT,
AT AT REML, Wolzb ZIZdEM Rk 5 &
I TFBBERITH 2 &, BUIK LTI, HEHEEEICIX
SFHFEH D D H L RRFEDVIIZ L RIED & K
BB OWTIHRRMT 2 2 L L2 REL TV 5.
JEREE B O REO M & FEOREIR & DBIfRIZOW
T, Brack et al. (2002) (&, ZAEAHFFIHAEGSLA
AR E LR ERAT o 72, WA SRR, OHEER,
EATH R KIEATEIOME, Bl O OFERHEER, Rk
RE7: IOV TIE & RO THNT L7 R, FAED
L7 CEYER R SRR O R 135 , IB MY ERE
DORRERIZ ) DEREBEEL T, IhHofEERES
C, WRTE R R SO RIEOMEIZOWT T

T ARXAY N THIENEETHD ERRTVED.

B O E 2B L T, Plocha & Bacigalupe
(2020) 1%, BECLLAFAEIONAS ¥ ¥ a—%1T
W, I Ty R A ) —ETHI LT L. 2Rk
B LIV VRAZOWT, 4205 A7 PR NWZS
n7z (LRGSR S, NEEORD L, BB
HEMEEGoTLENIEDLL B D, FRAZEN
el B)., AT —~ORFELT, LYYV A
EL, WIS Wk 2 LD B TH B &
WO HEELFUETLILIIL ST, BORERERL /-
BIEADOROWEIREIT) ZENTEDL EBRTVED,

MBOBESOFZZ L, Laughrea (2002) 13,
B OB, BMEZ OB GE LB 2B L
EEFLEH)REHELLILICXY, TFELE
L7z BINOIEAMIE 30 < & 91272 5[ Fr BB ME B
A WET HREZRIER L, 493 NDRKFAEZ W RITH
AELTWA. ZORER, BEERIEDORFE LB O N
DREDFHET, BRICHEBEENPSH -2 LE2RML
TW5h.

323 ZHREGHAENOB - RIEDK

T 2L, BREBENORFAF—MAOFEE, X
LI~ A )T 4 OFE, <A )T 4 DFER
END, Bl REOZEIIET MR E 572,
KFAEFE—MAROFAEIZE LT, Jeong et al. (2021)
(&, FEL245 N X5, FHRla a7 AV ARG
KON > T4 yfkEiTv, E—itosdL
FE—MROFEIIBIT D, LEEY V- VT
(A MV A, R W9 0), LK, B0 0 K-
FATHRAI =Y ary, BHEFOEFEIZON
THARTz, Zo#E, FRlaad T v RGP
FTRCOFEITEE L5 2720, & 58
DAL RO E L TwD, S5, i oF4,
A REIEPELS BP0V R—FT 14 T a3I 2=
F=arnbhnZ il FERLKMNIHMA - &
HEHZRKDIZC VT EEZRHLTwE, b 08
R, FHAMBEANOREE LT, F—RoFEED
BEFELOWELX AT L L, BETars I A
REERBMLTCEIET AL, H—MROFEENIF %
EEI, @EI T ) TR EDY— AR



W&, MHEBOFHEZRMET S ERREL TN,

4%, Jenkins et al. (2013) &, 1647 N2 %
TFRATHA L 72K, B—APAE, RIESPKAD
5DV = x )V R— M7 AR AR <
INELDMNITTTIZEB AL AR DEREH
ZATCWBHIEERLZ, SNHOENS, Iy
7=, FEWMREED N T ITEROAZ ) —=
YITERITINRETHDLERF LTS,

My~ A4 70574 OFEICHE L T, Platt et al.
(2022) 1%, #9550 FEAHABEEI ASEER L T\ 5
e a v — 37 A Td 5 Center for Collegiate
Mental Health (CCMH) ® 7 — 4 % I L, 20124F
~20154F O 5 A FEA B 27 22242763 N & Rf 512, 1
=~ A 20T 4 OF A ORI KT KRR AR
DHEEIZONWT, HEHEXET VI ) ALz,
CORER, EHYA ) T4 OFER, VATV VT —
DFHEE R TREERPZE L CEVWEHREL, 1
AAEHTIRE RE KT AERE > T D 2 EDTR
SNz, TNHDERNPS, FKIKBEKROEE 72 A X
YRTAHRIL, EHIEMRA N TADITA T
FAOFFICZB LTIl A TEA S v 7 2 BiET 5
CERRBEHOEM R EAE LT, WmOAVERN AR
BaHER D EOLEMEEIRREL T 5.

& 5|2, Bennett & Donatone (2022) &, 7 =
TITAWMATAES~Y A ) T4 Thbrr I L
Y ME, REOHGAELZENE ) WIS &
) EEMSD S, RE~NHI VT RLEIETD
7 ALY PNDLRFIZONVWTELZ L T\ 5.

324 FALP - FE~OEY) B

T2, FAMBRERICB L %A L BANOE
HiEIZET 55e % &7z, Haber & Merck (2010)
1%, KFEAED AV F VAN AOBHALR LA S,
RIR%E FEOBFBED/S— N F— L BT 2 L) H
BCHDH ) MEEHR,S, ZORMeHF ZR$
EEDIT, REEEIO) Y - AT L0128 ET
NREFREBERIIDOVWTERLTWD, ZLDIZ, A
ATy =7 LY MIFAOREEZLT L EE
ZHNRT VD, ERORFEFRE L7 KBIE L H
ETIE, 2089 BB EFROFA IR R R

WALKRE: WEBEEHE - AR L 977 2023

NOWRED BV EOFERITREINTNWEL T L, &
RIS ) DR R BB DRI B 5 FHEE x5 &
L7zWfgecld, KABRE D ST L ORI HEZD
FHRFICRBERENTVE I L, E5IZ¥ENH
B MBROBEBRGFEMGNEL>TNRDLI LR END,
RVWHBSEIZE LATWS &) B2 ST 51
I, RiEED) VAL L TERT LI EDEETH
LML TS, 2L, RiEZEDHO) V-2 L
THDICERTRE AN (RELZTHRIIED DB
ik BEAZRXET 5, BPRHPZ AL F— L2 H
LCHEEICSINT 2 2 E~OlELY £, WREET
BREXBETIEIRIVYVY M eT 5, RiEx
HHEICHELBIEE T ER MO EKT L0085 Ww) %
RETDHEEDIL, B EREI VT —ay
DO (RIEDY) Vv — A %MD, REIZFAEDEDY
AT AHHAEFELCH 59, T EA MRE
AN IBINT B, RIEOIFEER R N5 — >
WAIAT D, AT —2a w735, KA
tyvay) BRELTVS. 512, ZOo0Hplk

WHE, FHEORER LYo Ty T —va
WD I ERE) IZOVWTHIRIRL TS,

[A#f1Z Jackson (2009) &, FHEOB B\ THTH
5 EEEIZTHOTIE R, FALZEGLLET S I
THFICHD ) BHEHELRRT LN TEDEL, &
HAFRIC BT 2 RIEBEE OO/ RAEIZ OV THEE
LTwW5,

X 5 2Dumont (2021) &, ") a7 % —X7L
FA VT RRERE SO A (SHRREBRERO
R—LYOHGHIZBWT, BHoHCHILO L XVHF-
EHIfEbsTavR) L, FhkE 0BG S
LOOHNERT L, TabbHOCHLER TR
TEDPENTH D E LT, IO ZHRR L TEEL TS,

3.3 FHMEREERANDIRE

INE THRATL7ZWFEIC BT, BIZEkE R 554
HRREBEANOIRE RRED RO N T Wz, £nb I
DWCEHEEMBOEHICT L OETEE L DM T
Hoe.



e B - 7 A A ORI

®1 FEEAXARBEANDRS

BARD LT
BUEI 2 TV DIEROTRHE - 34
MR OB A FFOFED 7 7 A & PR
FHEIE L ek & ORISR % Bfi
TR 22 R NBIMR A GET 2 & 5 &)
REFEELARPEED N T T~IERDA T VU —
=7
FHEOY = NP R—bOEDOTEAA Y
kN, BfREO=—XZEoTeh v ) T
Hegohootw oo
FIREEB DY V=255
Fhe & DRURZARH o0 AL bR SR
TI—TEE)
F%fﬁ®ﬁ%ﬁo$$@bﬁﬁﬁ%7w~f
HO#kom Ex i e Lic 7 —7
TION—=FNTA
AT 4 7~ QMR L BEBEEEIC BT 5 PHIBEE
R — HAEEAR T DR 72 T BATEE)
HICmIF7=ES
FHARFEBII I ISR R N o D 2 L0, RKFAEN
FZ 0TV MBI RIS DU TE R AL
F—HRFAEOBNF &b OREEZ T 57
DOBSAET 7 7T L
AT L\ E g
PR~ A ) VT 4 ~OXIEORRER A FEATEA X
v 7 OFE BRI O
BRIt T O —EALRIC L
F— RO AR EA X 5

4. ER
4.1 T AU HDFEE
ERCL AR EZE
RWFFETIX, [7 A0 OFEMKETIE, B RKIE
’%Lfb@ii&ﬁﬁiﬁﬁaﬁn#ﬁbnfb
D, BEFEAE R O FAEMRERICED L) #IRED
NTWLON] L) whrs 15 @ﬁ%ﬁﬂbf
x5 & L 7WFZEmisClc oW, BFER R, BTk,
WIZENA OB SEEBL L 72, BFENEIC D W T,

RICH T B - Ki&ICE

BUFAH - FIEICHT AR50 &)

[FHEAOB - RIROFE ] [SHeFE~NOB - K
ROFE ], [FHEMRIZ BT 7R e B - FIE~OH%

B )i o 3 DB L CTHE [N L. ZOfR,
kA R REER 2 e T TB Y, ThbH DR

BZDOWT, FHEMBROFEBEANDOIRE RRE DB RS
NTWLIEPHLNE ST,
SEOWFEL Ea =05 RWZEN72T7 2 D%
HARRIC BT 28 - RIECET 207808 L LC,
3EEH L. 1HBIL BHOBEAIANELTO,
WhWL[AN)ITE—=RT7L VN ~DOEHTH A
[N) a7y =7 Ly ] ZlEER- 72082z
T, BMAHEICET AMEDL I2BWT, ZoOME
IZOoWTfiltiu s Tz, REFZETHIZEL ¥ 2 —Dxf
& LMEICBWTT A H Tk, REAFERLF Y
) T7IZBIT AEFDOWILR AT~ T xR EDT Y
JaY—OHEEEFRELT, [N)aA Ty —x_TL
YN PHEMEE > TWDL L) THY, FAEMK
Ao rteT—b, BoOBKRE - BTHLREDY A, &
FEOFAEOARLEOEHS LHE L TR LEZ T &
) Thotz, FRHIZFEMKEI Y 2T -1, £k
) iR - MTRABAEER L ARTZITTRL,
SRS LD N = AR TIZODM
HoHER, RIRA VN FNENH R E R L DD
AR 2 L2 IRT D00 HFEIZONWT, Tk
LCWLETogEbz. 7 A0 I OFAEMKTIE,
BEFAEOBENBREIHIET 2LE L H- T, HA
o) CSICE TS, AV T—2 g uR
TRV = ary, BTGB % &0 725/
BEAMTONE L) I hoTnDHEEZ BN,
2B, AFE - RiE NS REEEOEHRE
HICHT RS S TH L. 7 A HIFERICHE
RPo%24REHAZTHY), SiERLULOSMRED
HE0IBICH L. 512, BE (2021) 1I2X5 L,
20004E B 270 S LB B DI BV T, #HAEHD
HAEZ BT 2B EIER L -oTBY, fIE, 7
AN H AR TEROREMBEIICBNT, A
vyl I—= T4 T N OWREERE 24T 2 &
R, FORDOAYETF T —IZOoOnTEKEINTW
5., TOL)BEEORNT, FAMKIIBVTD,
SRkl L ZOB - FIRICHET AW%e05% {frbh



Lo TnbHEEZLND.

SHHIE, FAEMIENEZ S THL. TXA ADFE
MRETIE, —IFEEZNR E LREMESZ {ATh
nNTHY, FEMBEAHFEZIRE L2ETY,
EEMIEI LV -2 T A THLCCMHD T — ¥ % 7
R L7ZWE ThIT\ng. 29 Lo KHE 2 A
gelL, FHEMBMOBEMRDIINIG, FERZORED
AR LHBEIZOWTORMZIRD S LIZHEBL T
HEEZEZLNS.

7+ B, Journal of college counseling |25k & L7255
WD XYW &4T-72Byrd et al. (2012) 12X 5% &,
FHDE LN ) v TERLHEOER R L2
g L CB Y, FAMBEREOE IX D v 5T —
TR EIIE, D L) REFORHMOFELC
WhHEEZOLND.

4.2 SHRORE

SHEOMEE L T4 xHTAH. 1 HEIE Wz
Az 72FEB LY, ZORRETH 2HMELHA~D
TEO 72O OMBEEHOFETH 5. HARZEAMKEE
ENEEOFEMPEEENR L LT3EITLIIT-
TWLHEIZE B L, FEMBEEENORHRE T O
WIROFIH1E, 20214F B oAt <, 54E75.7%,
Pk B16.4%, TREHBT0% TH Y, FEIHZ THIE
BT OMSE=— A PRl tpmanT
W5 (K714, 2022). F 72, 20184 FE O IR T,
SRR OTFITAE20E T3 N EDH 5% EIC
BAINL, < OFAEIC L o THEMBEE DA L2
TV R > TETWD EIBRRLENTB Y (FHiAil,
2019), FAORHK=— XL L L ICHMBERREL D
Hik=—ZAb@mE-o>TETWBEEZONL. —T,
RIS T A A7 e T —ORERIE RS L, &
T T —HUIE A I L TW s, ERE Y v
Y T —FDHITEIEG & B 7 LR TR EE O B R AT At
LTwa (L4, 2022). #A 3 X OBIRE O
S RFEBLELIIET o T EEZOND T
¥, SFEABREEE 2 ¥ v 7 OREHOLELE SRk
EKHIDFTEVBLETHDLEEZLND.

2B, BH~A )T A OFEREEDD L
HEE2E&ElL, SHLFENOTIEOFTETH S, Jeong

WALKRE: WEBEEHE - AR L 977 2023

et al. (2021) TRWZEENTWA X H 2, Fao)
TANWABGAERD &9 % K EOREEZITRT W
HEOHRIZIE, <470 T4 THY), DORKERIZH
HATZ CVWLFAELEINTVLEEZLND. C
DL BFEOILERG T20I2d, S FEAD
PR A AR 3 T B BCE TE B 20 B WHE & ke L T €
CEDVETHLEEZLNS, F, FHEO=—X
(ZED VBB A 7 L OIRE = KFAIZINT TT- T
WS ZED, BMAFAENDI L INT =X MOk
NHEEZOLNDL. E512, 20 FH% L TG
HEND L9125 o 7-m L, MO BE % T,
R 7 EH MR RRE LT Ve Vo RIS D
7o, SHROMHBEL THEHL W ZEPREFE LW
EZibhb,

SHHIE, YT —OREERIRZ DEOTE
THao. [~N)aTys—x7L ] OL)ITHERH
BE o TUTW R WA, HRIZBWTYH [HERE - &
FHHH] OFRFEREBEL TV AT 2T —1FLn
EEZOND. 2O X RHFFNL, WEETRIGIZEHRE
FTH5LDHLVEEZLNDLY, BB L O#EELR &
rEOTHRET LRLTWLIFEFLHLEEZ LN
L. Lal, 29 LHEENE, 1 E~#EoxEs%
Wiz, FHIFE L LTI LIz <, SEMHRD
7T —ORBOLZFHE SN TIHINTL
FoTWb. ZOX) BFEEMKEN Y V1T — ORER
RIZ D L) BWE TN TV 2 e, BHLsk
ANOMIEDEZA EEHTHL ) A THIDEEZ S
ns.

4 EEE, MBS Y YT — R EE~OHE -
WHEICBILCTHh b, 3MBEELHET L2, H - K
EANOFGN TN AR 2 2 T F MR
YT =RBEWBEIL G ERDNL 20, FA
FHRBROTHMEIZ BT, Bl - RE~NOIGIZET 2
WEDSHEBERIICILY) FiF o s 2 e psiiffsn s, &
7o, BFERED N T~ OO L IR LT
b, WE - HMEOREIPMEZ L EDPEF L nEER
bNG. HEHE-WHMEICEY, MisHom e N—27
7 NP %L 2 ENIIREE NS,

WIS, BIFRORFICOWTIHRRS . KIFZETIEL,
LEa—0Oxt%%E, 7 A0 I OFEMKICHET S FE



eg B - 7 A ) A OFEMRIC BT L8 - FIRICES A2 W5E 0B

RFMEEE 255 L, C oI ORI EE S L
TWVBHIRICOWTIEMFA TE Lo/, HERIZBW
TIHEPED DL Z L LS\, SEEEREANOTIRR,
F ) TREIRANOLIRICET AN RSNk h o7
DIE, ZODTHLHHHEELH L. SRIINEOF
WHEFEZ LT CLEa—F 52 L RETHDLEER
55,

SEHE

Bennett, K, & Donatone, B. (2022) “When “coming out”
is (even more) complicated: Considerations for
therapists helping TGNB emerging adults navigate
conversations about gender with family”, Journal of
College Student Psychotherapy, 36 (2), pp.149-1609.

Brack, C. J., Brack, G., Charbonneau, M., & Hill, M. (2002)
“Family of origin characteristics and symptomatology
in a counseling center population”, Journal of College
Student Psychotherapy, 17 (2), pp.53-73.

Brunner, ], Wallace, D., Keyes, L. N., & Polychronis, P. D.

(2017) “The comprehensive counseling center
model”, Journal of College Student Psychotherapy, 31
(4), pp.297-305.

Byrd, R, Crockett, S. A., & Erford, B. T. (2012) “A meta-
study of Journal of College Counseling (JCC) author
and article publication characteristics from 1998 to
2009", Journal of College Counseling, 15 (2), pp.172-
185.

Cavallini, A. Q., Erekson, D. M., Steinberg, R. M., Clayson,
R. A, & Albright, D. D. (2018) “Family history,
gender, and eating and body image concerns in
university students seeking counseling services”,
Journal of College Student Psychotherapy, 32 (2),
pp.110-128.

Crandall, E. K., Ruggero, C. J., Bain, K., & Kilmer, J.

(2014) “Adjustment difficulties and caregiving
burdens faced by college students with a parent
with bipolar or depressive disorders”, Journal of
College Student Psychotherapy, 28 (1), pp.47-58.

Dumont, D. E. (2021) “Facing adulthood: Helicopter

parenting as a function of the family projection

process , Journal of College Student Psychotherapy,
35 (1), pp.1-14.

Haber, R, & Merck, R. A. (2010) “Intruder or resource?
the family's influence in college counseling
centers’, Journal of College Student Psychotherapy, 24
(3), pp.162-180.

FHEEE (2016) [HAB LT 2 ) HI2B1T 5 EEMK
DI O BT |, [AHAMHFIZE] 37 (2), pp.
130-141.

Jackson, K. (2009) “The use of family therapy within a
university counseling center”, Journal of College
Student Psychotherapy, 23 (4), pp.253-261.

Jenkins, S. R., Belanger, A., Connally, M. L. Boals, A., &
Duron, K. M. (2013) “First-generation undergraduate
students' social support, depression, and life
satisfaction”, Journal of College Counseling, 16 (2),
pp.129-142.

Jeong, H. J., Kim, S, & Lee, J. (2021) “Mental health, life
satisfaction, supportive parent communication, and
help-seeking sources in the wake of COVID-19: First-
generation college students (FGCS) vs. non-first-
generation college students (Non-FGCS)", Journal of
College Student Psychotherapy, Advance online
publication, https://doi.org/10.1080/87568225.2021.19
06189.

BT (2022) [HH3AEICBIT B A b= —FHER VR
WHEDHDFENFREENOXIIRIIZ DWW T,
https://www.npa.go.jp/bureau/safetylife/stalker/
R3_STDVRPkouhousiryou.pdf (% 2022/10/1)

IEAEST A (2022) [0 3 4R B AR T o L H By
MR IS8 GE#EE) |, https://www.mhlw.go.jp/
content/11900000/000987725.pdf (% 2022/10/1)

EHAEE (2020) [7 AV 5 OFEMKICBIT 2 8)m & Bl
W BEHER & SOk 2 8 U T, [ ek gel, 41
(1), pp.45-55.

Laughrea, K. (2002) “Alienated family relationship scale:
Validation with young adults”, Journal of College
Student Psychotherapy, 17 (1), pp.37-48.

Martin, C. C. (2022) “Why do college counselors perceive

anxiety as increasing? A semi-structured



examination of five causes”, Journal of College
Student Psychotherapy, 36 (1), pp.23-48.

Much, K., Wagener, A. M., Breitkreutz, H. L., &
Hellenbrand, M. (2014) “Working with the millennial
generation: Challenges facing 2lst-century students
from the perspective of university staff’, Journal of
College Counseling, 17 (1), pp.37-47.

PRI k@ 22 (2022)  [#505 & Rk T O < % 2
7 — 4% |, https://www.gender.go.jp/kaigi/kento/
Marriage-Family/11th/pdf/2pdf (B 2022/10/1)

Rl (2016) [7 A U A DR Z BUD & EFE OB
) EHER B L Oz 8 L CoEE ], [FEMK
Wge), 36 (3), pp.276-285.

Platt, L. F,, Scheitle, C. P, & McCown, C. M. (2022) “The
role of family relationships in mental health distress
for transgender and gender nonconforming college
students at university counseling centers’, Journal
of College Student Psychotherapy, 36 (3), pp.241-257.

Plocha, A., & Bacigalupe, G. (2020) “How do parentally
bereaved emerging adults define resilience? It's a
process”, Journal of College Counseling, 23 (3),
pp.247-261.

Ross, S. G., Bruggeman, B., Maldonado, M., & Deiling, M.

(2020) “Examining personal, perceived, treatment,
and self-stigma in college students: The role of
parent beliefs and mental health literacy”, Journal of
College Student Psychotherapy, 34 (3), pp.183-197.

RATAE - A2 R IE S - Y8 e - fREESE] - AV - /ME
Sedr - ZEAHE (2022) [20214F BE S AR AT RARR Y L2 BY
I oA S |, [SAAAHETED, 43 (1), pp.56-100.

2RO (2021) [ - #EAIESE - Bus L REK L ©
el ARCHBRERGERES SERY - B
TR OHBRERG N> N7y 2] #EEE, pp.
210-223.

R fE— - AR - ST - GRS - ILNE S -
AR —HR (2019) [20184F BEA AR AR B (2 B 5 2
A ), [T E), 39 (3), pp.215-258.

Taub, D. J. (2008) “Exploring the Impact of Parental
Involvement on Student Development”, New

directions for student services, 122, 15-28.

WALKRE: WEBEEHE - AR L 977 2023

van Ingen, D. ], Freiheit, S. R., Steinfeldt, J. A., Moore, L.
L., Wimer, D. ], Knutt, A. D, .. & Roberts, A. (2015)
“Helicopter parenting: The effect of an overbearing
caregiving style on peer attachment and self-
efficacy”, Journal of College Counseling, 18 (1),
pp.7-20.






FALRS: WEBEEE - PSRN K2 95 2023

[WF7e 7 — ]
BHEOHERMNZHNL7:0DH ") F 25 Likil
~BHF N Y THIEICER LT -
A
1) #kilEEpe R

BEOERIEZ XD 720D BRI AL LT, BFEF N Y ZHIEOEBEA»ZETFO NS, B HF
YN Y THIE LR, IREMBICEY ZESEMNTI LT, HEREOKRLEEZIRL, FBOIETS R E
FTLOTHLH, HEOKFIZBWTY, ENAKFEFENGEE BT &R KSR A SRR OBt
KErol2Zllnb, UHHIEOBEANRERKFETHEHATVELA, FHIEEAICE LT, &RFIMEHOLES
FHTDHZENE L, AR EREERAEO 2 WA L o TWAr— AL % kv, AT, kE
TNV Y RFEDOH ) F 25 0 %FEFE LTRDY LT, UEHERED L) IC—RABERLHMHBED Y )
F2TAEAINTVELZEZENTAS. ZLT, BEHEOEADBEDLHITKRFIIAY v beb7z567

VA A
BEOEWIRIEDOREIZ OV TR

HEOERGE, FIZAH)F2 T 2RI BVTONIZERZY —VvE LTHERRT 202 E%EL

1. EU®IC
1.1 BEOHERIAEHMBF N L THIE

R AR BE R (DT, hEEE) X,
RO FRB 2 H O Z R L, F i sE ol % R
MICFE SR DT RO E LT, [FEREOM
- FEPRIC X 2 AR PO OMEL] 22817 Twb.
COWBEMLIEE D, [FBRREOIER], [#EO%K
BHM L] TREHEOWE], [HAEFHEO gL,
[H) %25 2010 2T 22T, HED
BRI DOIAEER O TE B LI RRT W5, Z
LTZoBMAEWRE LT, V=71 v 7 DIEH,
TA—F 7 - R=bT7 ) FOEN, FDEHHOH
W, 775475 T DHEAN GPADIEH,
¥y 7l BHHF N v I HIEOE A F EF T
%5 (HREEHF#RS 2012).

BEHF ) 7 (LR, ooy v 7)) ki,
RHEMBICEY 2 F S 2 LAEHT L2 LT, #ED
BRECIEFSEEZRL, HERMEOERRMELIIRT 24
HMATHL (PRAFHRFEIRT RS 2012). HE
DEEMRT L7012, KFIT 1+ 7~ - K)o —
(LUF, DP) A7) %2524 - Ky v— (LF, CP)

AL, FOHEIIHED A ) F 2T AR HER
LaghEaskw,. 2, #)F2520HT, %
BRHEMEVPEDEREZNRET LOD, EDLH 7%
BENRAF NV EBETE 202 RILL, HRLTY
PRTIUE R SRV, F o) Y OB, B ¥ 2
TLBRT H7OICEHZTFERTHY), BEOH
RIS B 2o DA L L TR F ST & BT
DD 5.

1.2 F2nN) 2 TBABICR 3RE

F N 7%, 20194EE T CEIN D618 — & b
DRFZBVTEA IR TS CCEREE 2021).
F7o, TNy 7L, BRI N GEE BT AR
AN KA YR G SRR BT Dk & & 2o
TWHIENs, BALTWLRFIEEICHENL T
57259, LoL, HIEEAPH#ESG—HT, TOEA
FHEREL /2L 2 A, BATEIBVRTERFOAR
W—HRER S, F N Y ZORE AR b TV
HEDEHELH D (ERKIEA 2020: 6). X 113K
FoE ARG GRALKSE 2022) TH L. FHiLkH¥%
HEOTEHELDORFETIE, T3 ¥ ZTOEMAIZE L

*) HERESE D TH94-1198 KBUFAIRTT 22 OBl -1 BEILSEBE R ytakara@andrew.acjp

g« 1



BRES - HEOUREEZ RS 72007 ) ¥ 2.7 ARG

DER L) LR 200, FNFhoa—
FRHEWERT 5 2 L2 BRT 5720103 =a T
DRFEN 2 B &) BB A G DRI > T 5,
F72, ZFRHOFMEEE 2 — FMLT 57210 T%h <,
FrHOREFATH 25852 a— ML TR 72
n, FHEEO I — F2 b3, FEHoa— Fok
ERHELZDST 275 —2Ab 5.

A BC - (U72)
O @

ORZERERENS

QOFH -8B (RB%-2)
OFMIDEF

@LA)L-1E18

OnNiEES
OFETHEATDSHE

DEF 1 23
® @ 6

@I

1. RIERFEMBFN) T

COX)BBRETT N v ISR SN ER] &
LClE, KW, M COFERLEEI ML L T
BY, LR L LHIELEAT D &AW
ThotzZ b, TN v FOBERRWEH Hd%x+
BB SICEARRALZENEZOND. T2,
HAD K BWTF N ¥ 7O A HIEREC
HY, AHEREERCERD RV, FREAE D
WS E2B R Lo RN TH o722 & HHEREN
NG, L LEREVPMAORERIELZZTZ L, KEH
DHARVERCEEEHEEZ A T2 2 EATEY, I8
TI2ALL, F72, F oY VTR AREREOBEE % T
ICHET LI LIETE R, F72, FAICEST, B
AL L7z 2N 7RG AAEFEITRI AL R <
HEZDb OV T 57259

ZZTCARRETIE, F N ¥ IR0 F O
BT LN T L2012, ;N v 7 %E
ALTWBREDOREDr — A% fNT 5. /2, 7
VX 2T A02BVWCFINY VI PERENE &
T, BEOHEMEHT 28y — Ve LTEDX
I ICHERET 22 ER L TV E /o,

2. RKEKFEOF >IN L TEAH
2.1 KEICHIIRBFNU L THIE
SKEOKRZIZBITBF 2N ¥ 712id, —iEEIc kX

(2008 N H L. —OHIE, WHELLZERBO
FRE T 3L E, D 5 LTFHREO T — < I
a— MLz oz v, FHHOFMWEEZG— 3¢
HZETHDH ZLT, ZoOHIE HiEOFEMEROM
BT — FICMA T, BHEOWSEELZRT MR nL
AHTOFESERETHIETH A, BIZIE I 708K
Wyl & [=7afEE] LI REREDYH 554,
[ECON 2010) & [ECON 2020 & \»9) 2[5 0 il
M — PSS EOFRFELTIOLI LN TE S,
[ECONJ Z2£R4H1% T % Economics (F8i5%) % il
W2 — FEL72b0Th Y, 72, [2010) % [2020] 14,
TNEN I 7 OFEFHFR~Y 7 OREFEFICH ) B THN:
WS E A RTEE THDL. FonN) ki, &ToR
R H Z M S LB, COBRENTD
S EIZIn -2 T, FRENCESZE YL TL L
Vo RERHADO - R LY AT ATH 5.

2.2 1AMEEHBE L X TLEILZKRFDOE
221 2IMEFEEF VAT HITX b ER

TN T EBEAL, ERbIE512iE, &FHE
CEID BTRHFEED L) IZEHEDT LD EET
HAH. AT, KEZYMNOMNIZE/REKFETH 5
University of Utah (LLF, ¥ K5) D oJ 23
YT OB R UGS, F N Y T EEREOR
R ED XD ITHEHEN TV L 02/ T 5.

Iy RKFETIE, L8O RS % B4 % Utah
System of Higher Education (LLF, USHE) 2 %%
05 HAERATOY (2EKEDE, SN Y HPEEASN
TWwa, F729MOTXTHORVRFIE, USHED
EEICH D720, AEOF N 7R EALTY5
(University of Utah Curriculum Administration
2022). #11%, RATOSDEEHIZED LN TWE T~
N Y TDERK, ThOBRERBIINLT Lok
IFEFGEHY B TLO0ERLIZLDTHS (Utah
System of Higher Education 2017). USHEB X O}
RATODHFEFEST R E piE, F 2\ ¥ 7BV TRER
RHEERDOITELEFE T DERIZTTHRL, ThTho
LAVIZBWT, 7Y b AT bbREBHREY 2%
LTWBHTH . Bl 21E, 14 K% Tl Sociology (Ft
&) OFMFHIE T, [SOC 1010] % [SOC 4890 v»



5ﬂﬁﬁ%%éﬂfwéﬁ IHhEERNIHTIED S

HE AMERAE KEF B TR0 8 O ATy 72 B % 2
m%:kﬁf%%&%fﬁb,mim%ﬂ%kféﬂ
H, 72, B&E»SFEKRMEOL =2y THHE
ThY), HEMFHIIBIF2EEIROOENTNWDL T L
NEMFTEL, FBFOFTFIZBWT, [MATH
990] W) FHEZ B S NS DS, TAUIHEREHE
@ [MATH 1010] ZBEET 2L XVIZEL TV
FHRMITOFMETH Y, HBAFLED % WEEH#ETH
HTEDHRTEL, £1TRTF VN 7S
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12, LMD RYTIE, USHE O R4T0IZFHED W
THYN) VTP EASRBY, HRERP LN,

BERTHESPEHILTOENTVE, ZD L) %I
HAcodbimt o) 7, BiE, SKRESOH D S 5
20/ TEA SN TS (Education Commission of the
State 2022).
(AN TH V=T REVAT L) YT, BEKRO
Barkley & % 1Z U & L, Los Angeles#&:7%, 1~99
T &2 AEREH, 100-199% 2 S 4Rk FHH, 200-299%
wRFBREAEE L CEEL CWw5b (UCLA Registrar's

%1 2.1%, University of California System

b, KRFEREMEE 25000 B I2RELZD, KER Office 2021; University of California Berkeley n.d.).
FHH Z26000~7999F IR E L) LTwah. ZD L) FT7FHAMTIE, MZ - RS2 2D TIMOHEE
F1. USHE R470-5ICEDH B F /N > TDES
HEBESOERBLVTV MHL (FERR) DER
0001~0009 Precollege or Preparatory Courses  (KFAFRIRIE F 7= I3 E(HEBES)
Non-Credit  (BififRE% L)
Lower-Division Courses ~ ({B&EXREIB)
1000~1999 First-year Courses ~ (#1EXREIR)
- EFIN B0 AP AERE RS
CEmTERL, @Y E TIoI, T—RERR - IR - FHE 2L NILOBENEET S
cRBOT—<OMIRICEWTHERRT 27007 /A —F IS 2R L NILOBENZBIZDIT S
2000~2999 Second-year Courses (2 EXEIR)
- FRANEFICERET M S NIERCCRIEO S L OCHHIRIBEE R L, TNOZFHEL, BIRT 28Eh%ERT
FMNBFORCERAYERL, WYRHRAE T/200, T—XERR - IR - Tl 2 RENRMFEE R 5
CEREMEICOW L, PIBEEBRT 2120 DREERT
- BFIDTICEE L2 HERT, BRABIEBRICEL CHRNICOI 227 —2a v 2RZ8ENERT
Upper-Division Courses (E&EXR#H)
3000~4999 Upper-Division Courses
4800~4999 Special Upper-Division Courses Numbering Designations (EEXBIBIEEF »/8) )
4830 Direct reading courses  (HEWHERIB)
4860 Practicum courses  (EBRB)
4890 Internship courses (A ¥ &—>< vy 7RB)
4950 Field trips (74— F7—2 /RHERE)
4990 Seminars  GEE)
CHRFED My 7 ICBEET 2HFIRE, FRA, ERICHT 2R CHHIRIER AR, M - BIRT RN % EiET 5
- FROEERA, PBOANT, £/, EAOBE TED LS ISHAIN W2 ZHBIEICT 2
- DECERE T 3 FBAPERITEOERMR Y, FKEHEBEL TEILTS
BERAMHOON L, AEEREBIRL, MEEEAT 27-HDREERT

*USHE R470 |2 &, —Hi& P L CEFEFER - 1Bk
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HB2%, Texas Common Course Numbering System
(LI'F, TCCNS) 9 (2L, 7 %% 2 KFE O HEMAL
TdHh5HAustinfKx (X U &3 2 FHERKEIA, TCCNS
DWRET HIEEIZIH>T, TN TEHEALTY
% (University of Texas Austin nd.). T®D X 912,
KETIE, BRI Y =37 ALV TFH oY
YIUDEAINTBY, BEOERILEDO Y AT HEL
T, T/, FHEPEFET LEORNEE OB
LTHREEL TV 5.

222 —WEEBEIZBILFINY) VT

KIS, FONVTRA)F 2T L BRIEEED
HHA L LTED L) ITHEEL TV 5D, 25 KFED
ZEMBEON ) F 2T L FFR \HENT 5.

2 RFOFLRBEIIRELDITT, —KREEFO
General Education (LL'F, GE) & %46 - B Major
(LLF, A¥x—) ®221258T&5. GEIXFi%
b FeFELMRELTEBY, ATV v —id, F4ED
FET 2% BINT 2HLADPRET L TH
5. E£21F, ZIKFOGEDMELEKIZL/ZHDT
HY, VIEFHE ORRAR, 58 L oUIER B
Fr TR OEHELRLIZbDTH L. LY KFD
GEX, ZFIAR 144 2 AMEHE B L OHPF
Hefize L, e 2o BEPEETE %
OB ANED LN TS, 9, GELLT3D
®D 7 T —Tdh % [Lower Division Courses,

[Intellectual Exploration Courses], [Bachelor's
Degree Courses| Z##®E L, ZFNFIIZLERHR
ZHEE L C\wAb. fl 21 Lower Division Course CJ&E
&% #5454, [Lower Division Writing] D x}%R
FHE# 25 1 £ H, [American Institutions| 75 1
BHH, 72, [Quantitative Reasoning| 75 1 Bt H *
7213 [QA-Math & QB-Statistics/Logic] 7*5 2%t H
RIEIET D EPUBEILEI TS, £, ZOoFHD
American Institutions OFF H#TIE, LI OXF5FH
NEAINTEY, FERE TIIRKLIFEZEBT
BVId DL, £72, WEFHEISGELH1Z, 2
N5 1d Lower Division (R4FRFHH) OUAESRMETH
HZ L, F N v 7410007 A E 72132000
FRLBoTW5,

[American Institutions % Ft H —%&]

ECON 1740 US Economic History CKERZESE)
HIST 1700 American History CKE%)

HONOR 2212 American Institutions CKEDfl]F)
POLS 1100 US National Government CK[ED4TED)

Intellectual Exploration Courses b [fdffo /84— b
o TWADS, T2 TlxLower Division ®FF HIZBRE
FENTELT, 30009 H2°4000% 15 & Vx> 72 Upper
Division DFtH b JEIE DX R & % > T\ 5. Bachelor's
Degree Courses T, 12 Upper Division DFH 2%&E
BoxFgE%->TEBY, 3000%H, 4000%H, 50004
BORFEDE SN TS, Bl zI1X, Diversity ®FHH
HTIE, 20229 O RKA I I265% H 3B T 0E & 2 o
T B 1, ETHNC 3365 (Ethnic Minority) < POLS
3190 (Racial/Ethnic Politics), HIST 4690 (African
American History 1619-1890) %, 3000% L E @
Upper Division DFFH SR SN TWAE. F72, AT v —
DR ERIET 5% 50°BS. (¥ 15) THIUL,

®2. 1AKRFGE—E FLESMERMH

Lower Division Courses
Lower Division Writing 188
American Institutions 1®E
Quantitative Reasoning or 188 or
QA-Math & QB-Statistics/Logic 2RI
Intellectual Exploration Courses
Fine Arts 28
Humanities 28 B
Physical/Life Science 1&8
Physical/Life or Applied Science 188
Social/Behavioral Science 28 H
Bachelor's Degree Courses
Upper-Division Communication & Writing 188
Diversity 1®E
International 1# 8
Quantitative Intensive(B.S.) or 2818 or
Second Language(B.A.) 2EASRIE
Credit Hours and GPA
Min 122 Credit Hours
2.00 min GPA
40 Upper-division Credit Hours

* 4 K HP DI & 2B 1 EE R



Quantitative Intensive*5 2 HZJEIE L, BA. (X
F#+5) ThiuL, Second Language (55 -Sik) %
EIRL, 248014 2R HOBEE RO SNE.

S5, EFEOFEFRERORME LT, 1228
L EZESET 52 &, GPAD200MLETHAEZ &,
F 72, BUSHEAL O1228 A7 1213 2973000 & LL Lo
Upper Division Bt H 2MOHAZ LI E&E TN TR B Z &
EOLNTWE, ZOL)IZ, LFRFEOGEDAY
Fa2TATIE, TN Y IEREN, oy —)
P TR ERIENE SN T 5 2 LA HET
5.

223 HEMRABIIBI LN VT

WIS, AT ¥ —OHEMBRIZBNWT, SNy T
BED L) IERIEB L OBERIESERH ST 5 H
%, School of Business (LLF, #&22E8) oHpl%
T 5. LY RFEOFEFHTIE, WFD 9 DD
BhOATY vy —%BIRT L ENTES.

[David Eccles School of Business Undergraduate
Majors]

Accounting (£%81)

Business Administration (&%)
Entrepreneurship (t23£)

Finance (7 74+ ¥ &)

Information System ([E#Ht> A7 4)
Management (F%%&)

Marketing (¥ —47 5741 » )

CESNONCRONORCONG)

Operation & Supply Chain
(EHEHTI4Fz—2)
Quantitative Analysis of Markets and

Organization (¥—7% > b - fH#kDOERHT)

©

) F 2T ADORS B E LTE, AV Y —I12H
HboT, FEFMESREEZNGE Lo dEa 7
#11) ¥ 27 5 TdH% [Business Core Curriculum] &,
£ XY % —® [Major Curriculum| @ 224534
HIENTEDL, £31F, &EFHELEOTT )
a7 L0 H-BEBIVBEBEHEELRLLLOT
H5oH. 7, BEFHNOMELEHLT 5541, £
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3124 % [Pre-Business Core| #tHDJEE % # D 5
VENdHD., INOREIL, 2T S 7oA
KEHTH Y, FEEMbLTETOFEENIEET L2
ENTE L. REFMICIIE L72waEdid, 2o Pre-

&3, IXARFREZMIAITHV X2 T4

Business Core Curriculum
Pre-Business Core (2%} HME)
BCOR 1010 (1)
BCOR 2020 or 2021 (3)
BCOR 2040 (2)
BUS 1050 or 1051 (3)
ECON 2010 or BUS 2010 or BUS 2011 (3)
MATH 1090 (3)
BCOR 2030 or 2031 (3)
Upper Division Core (30Efii L)
Business Fundamentals (12Bifii @ &)
BCOR3010: Accounting (4)
BCOR3020: Finance (2)
BCOR3030: Management (2)
BCOR3040: Marketing (2)
BCOR3050: Operations & Supply Chain (2)
BUS 3800-3870 (3)
BUS 3900-3960 (3)
MGT 3810 or MGT 3815 (3)
STRAT 3700 or 3701 (3)
STRAT 3400 (3)
BCOR 3100 (3)
Bridge Courses to Major (9HEi{iiLl L)
18 B %ZMajoraEFh o, 2R EH 2D SEHL S
ACCTG 5110 (3)
ENTP 5000 or 5770 or 5777 (3)
FINAN 4070 or 4030/4031 (3)
IS 4410 (3)
MGT 5500 (3)
MGT 5600 (3)
MKTG 4450 (3)
MKTG 4720 (3)
0SC 5100 (3)
STRAT 5800 or 5820 (3)
K HP DA B E I ZEEHVER
BEELARD () ORI A FS
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Business Core £ H OJEIE % # 2 T 6, #EE 7B
DFTIEZ HFE L, FrEARE o 72 RICA Y ¥ — 2 RIE
THIEIIRDAD, £F, FHPTEPFEICH 2o T,
DT L) il d bEZrd 5.

[Pre-Business Core  H % J&15h O34

- Pre-Business Core 4 ~ 5 HOREAY [C-] DLk
YO 1~ 28 H 2 EET

- GPA 34D\ L

R E B R H 0 GPA 3400 E

[Pre-Business Core &#t H % B A D&

- Pre-Business Core £#} H DAY [C-] LlE

- GPA 32L&

- e B AR H o GPA 320 1

Pre-Business Core Bt H DJEE % # 2, #E=5BIZHT
BT 5 e FE o FER, RICAY v — % HE
LI DS E LT, 3 ® [Upper Division Core]
DOYAETH % [Business Fundamentals] @ 5 FHH (5T
1284) O 1t 5. T LT EBERAIAT,
F4IZH % [Major (FIL) ~OWGEEGRME] 2hizs
ENTENL, HETLIATY—IIHETLHIET
&%, Bz, 5H42° [Business Administration (%
EEMH)] OAT -2 MET LG, O Pre
Business Core FtH # @155 Tdh 5 Z &, @ Upper
Division Core @ Business Fundamentals D 12H.47 % &
B THhHH L, HIZ, @ Business Fundamentals 12
& %A BCOR 30300 HifiAs [B] LEThsHr L&, @
GPA32ULEH B Z LD 45N a2l T LENH 5.

R4, I2RFREFLILIEUDR

ol

ERMFHIUVEMAVF 2T 4

REFBEMADV X274

Major (%)

Accounting
£5)

Marketing
(=T F74>9)

Business Administration
BREER

Major () ~DHESRMKE

Business Fundamentals (12Ef1) #%@EEF

BCOR 30100 A#E [B) MU E

BCOR 3040 p#&E [B-1 LA E

BCOR 30300 AfE [B) MU E

GPA 3.1 E

GPA 3.2 £

GPA 3.250 k£

EfAYUFaT A

Core

Core

Core

ACCTG 5110 (3)

MKTG 4020 (3)

ACCTG 5110 (3)

ACCTG 5120 (3)

MKTG 4450 (3)

ACCTG 5210 (3)

ACCTG 5310 (3)

Electives (15l F53EIR)

ENTP 5000 or 5770 (3)

ACCTG 5150 (3)

MKTG 4310 (3)

FINAN 4030 (3)

ACCTG 5210 (3)

MKTG 4350 (3)

FINAN 4070 (3)

ACCTG 5450 (3)

MKTG 4380 (3)

IS 4410 (3)

FINAN 4030 or 4031 (3)

MKTG 4500 (3)

MGT 5500 or 5600 (3)

Electives (3FIB3=EiR)

MKTG 4510, 4520, 4530 (3)

MKTG 4450 or 5000 (3)

ACCTG 5130 (3)

MKTG 4600 (3)

0SC 5000 or 5100 (3)

ACCTG 5140 (3)

MKTG 4700 (3)

Global Perspectives (3Eifir)

ACCTG 5220 (3)

MKTG 4720, 4730, 4740, 4750,

ACCTG 5140 (3)

ACCTG 5610 (3)

MKTG 4760, 4770 (3)

ENTP 5777 (3)

ACCTG 5400 (3)

MKTG 4810 (3)

FINAN 4550 (3)

FINAN 4070 (3)

MKTG 4880 (3)

MGT 4900 (3)

1S 4410 (3)

MKTG 4999 (3)

MKTG 4840 (3)

MKTG 5850 (3)

0SC 5620 (3)

MKTG 5910 (3)

Global Perspectives (3Hifif)

MKTG 4840 (3)

*2 4 RS HP OIE & BB EF R
BLHAGRO () OXAEITHEN AR £
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GE (—8B) hU+15hA 2FENR
1000~2000 3000~5000&&H#E
- 1000~2000F&HE o
1000~2000&F&HIHE —853000BA 25200084
Bachelor’s
Lower Division é?(ﬁﬂ?g:?r: Degree
Courses s Courses
3~4RIB fE 1= 5818 or
3RE+4NEE2E $ ¥
WFIHUFISL EEEE-V-5TASIEROT -2 122
S L=l
EEFELBMERM rn
1000~2000F& 3000&F& 4000~5000&F& 2.00 BlLE
Upper R0 Upper Bridge Upper
Pre- Division Core e Courses Division
Business Busi Lhofey e to Major A0HuBLE
Core usiness 18817 ousf
. Fundamentals !
7RI8 eI
V=TT I EROMESRNF
Major 4000~50008&&
EEF Declaration Maij
ajor . Global
PRIREREH (FRORE) cOJre Electives Perspectives
RE e 3887
2. GEsLUXTv— (BHW) OAHU X 17 LEHRE
T/, ATV —OHEMANF2TATIE, ATVY—0  FEPSHOBEGEERET H7-012, FEIRE

[Core] #HH#Z 2 TlEBT 52 &, [Electives] £HH %
[ Global Perspectives] FH 25 WEHDHAL & HUST 5
ZEDKDEN TS,

B 21x, GEBXURERR - ~—7 71 ¥ 7HY
RETNE LA F 2T LMERKTHEH, DL
I BRI ) F 2T MIREFRZT TR,
DR AV v —IZBV T FERICREE SN TN D,

FN) 7LD, FEOT— FETH %75,
HEITHA L7z & 912, 10007 A % 20007 & OARLE K
BHEZ2SMEF Y, 154 1230007 & 40007 5 O B 4E R
BHNEZAT Yy T 7y FTL T AMA, T2, B
FHHOEIEORNIZ, BIET &R H OIS %
HALL T S EI2E ), ZFHH OB RN
BOWS EEPTHILEND.

3. TN TEADF S
3.1 FLNULFIZLB 3 DDEMRIE

TNy 7, 30o0FEME LTS Y — LT
HhH. EIZ, B)F 2T AOEREETHILL, %
BOERERIETE ZWRT 5 2 &, B2, HE A

DB L DR 2R TS H 2 &, =12,

WHLTE S 2 L Th L (TEA 2016:15-19). HIETI,
Y RFOGEBLIUVFHEH - ATV v —DH) F 2T 4
EBLT, TN TP EDL)ITHEHEIN TS
PEMAL, FE—ON) F 2T 2OERAEOTHILD

FEHG & LCEIT, RIS, B%E - 225 KEekB
L OFEOWRENS, 2 - HE=Z00HIbE FoF) N
IZOoWTF L5,

3.2 & -FEH  AZOHRAICLBF N >

TDF =

HZRFERFMIE, DPRCPIZEDSE, H)F 2T
LEFETL, RET L FBHELERT L7010 0%
GEEEZBRET A, TN YU T LA A
LT, #)FaTa0)=HFEFohs. A7) FaT
LAY —b, FrN) T EFEEE A1) X 2T A0
LR by =V TH L. DPRCPIZEDL A
V¥ 2T L) =HEEFCETHIE, oy v T
DEANIESTHL. T2, TN 7%, AL
RTHEARXY MLV T, WEOERAOTHL A
LT, KORRERETLTHAL ). EHINIF
BRI R BB, AR IR B & v o 7B,
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HI)FL2TLDTHAAY MIEHTE S, B2IE,
1 AERAE R 2 AR IRAE DS EICJEIB 3 % 10007 5 %2 20007
BOREREHEEZ —DD 7 )V — FTHALE LTIZ,
JEASIRDL, pekE, HANUSREZMEES 2 2 L 27 he
EB. TNICKY, BYLRFH O L NIVEERFEIR
FLiE, BMI~HELMETLIENTE, A1) Fa
TLADRAT AV PIMREESNDETHAS ).

72, W% L AOVEGE R AHERUR & B AT 72
PN ZIZEY), ZRHOEEDIEFEH I RDHTHAS
D F N TICEY, HEIEHELTLFEIZBW
T, MEREDPHLIBEL TR0, EDLH 7%
BHZENIIEB L TWLON, ED L) R A
FLNEFELTHRDZDNR, EOLLVRDOLN)IVOREY
Y IENTEDLNE, FEOLN)VEdH HIEET
BT ENTE, VINAEDV—EUODH S
BEEERND LD TEL, REREHOBIB SR
TEBERMEBOBBGRE LB L &I, 20
ZHIE, INFETOFBRENS, TOHEE AF
WICKEBRERDNDHDLIEITTH D, Mk AF VI
HBDHHFEDNE CFH CHEALZGS, REBIIEFEN
KRFHIIEHEL & SN EbE L0, F23TFH%E
WAPOPRMZHEONS., UL, #@YR;oN) »
TAVEA SNz ) F 2T 4T, FEREOL VIS

B o lFEDBIET B0, F0 X9 RHhE% [
THIENREC RS,

3.3 FHEBAICLZ SN LTOFA
BEFRP O RFIHEF L, FTEEITE) On
JEIEESRCTH L. WL B OIER LEHT 5 L)
RERD 2 WA lX, o k) R H 2 EoRIZIEE
LRI SR WL ONLNWTHA) . S
N Y THEAENTZ A ) F 2T AT, AR itE
HERHMABIIB T 2FORFMIRODIC, &
DNEFETEOF B  JEIE L 211U 7% & 2o v % g
WCHR T X RN EBE T2 N TES. 72,
TN T R FREEI L, IR H S ORI A F v
WZEDLET, FHZERTLILENTEL2D, XK
WEDMGED I A< v FI2 L BHEEBEROMKT P H
fLOIY ZIZLEEFGIET A2 & TE L. HIZ, B
FERYCRIEI 2R OREIZIC X D, FAEITFTERE

BRETDHIENTE, PR A FIVIZEMNT S
NIRRT ZERS 5 2 ENFTRICLRDTHS ).

4. FEH FNVLTEHFX LT LHE
41 FUNYTDFREERE
411 3 ODHEDOEN &g

TN YT OEBAZ, BA G EERFERLFAC
L2590, —HT, EAOKIZIE, %< OEENFL
T, FEBIZ, INZTOFRAMESH ) 205,
F N IR, BRFOTELRBFTIHRICE - T
WRWDTIERWIZES ) D F o) Y IPERLZE
TEASNBVERIIKFCL YL THA )P, £
WZ3ODEREZHMST A2 N TE L. FE—DERIZ,
TN 2 7 OIGEFRRER ER, VRN L
5. BREEAFHEIZF 2N ¥ ORI )
NI LRI EThHD, FOERE, Fo0N) >
TOEADENZNE, ) F 2T LWEDPIEH) L TH
. ZLT, £Z0EME, FAEOFBIZEET S
HETHhbH. KIHETIE, 203 >OERDFEMZ 2T,
ZTORLEBRD.

412 F N v 7o EERO BE

TN T OBEOERE LT, BT
HAERRRPEROKA] 1, BRFIZBWT, F oY
YIUHBEALT AERCL 2L THS ). ENKFD
F2N) Y T OHRERFN S, KFEMTORE— DR
XNTBY, FRUIZF N Y TORBELSITRE
MEE L THA L LT A2 e FHENTHD (IE
B3 2020: 6-7). KETIE, KFEMOBE) - fRA -
RN CTH D720, F 2N v 7O L) kil
RS VIETHD L IFEHIHHETE L. —FHT,
HROKETIE, KEMOBE) - BF0r —A3d 7k
Wz, HMiASRE D HALREE O 72 8 O 3B R & RO
VEMEHE D v, L L, 20I8FIFEER SN
HBEOEH T20404FE 2101 7o @SB E D 75 » K7
A2 (FH) ] (heBE##RS 2018) TiE, R4
M OHEAE | R [EFHEREOERRRK] Lol
JU =NV BEOHME, T, [MSEhERE LD
Pefoe ), [SCHEERT, FBEORZILTL2HE] [T
FWMAEHETO 7T 0] Loz HRENREHNTO



SRECERMGEBE AL T T EARBEINTW
b, ZOE) BEEORMIANT T, FRFE AV
F a7 ORI ERY, FHHOMMERHE 717
T ADLNVEERAREAL L, HALEIRC BARE %
FIEICAT S & & 3T & LM ARHIE 2 L L 221
X bR\, FO012, 7N v 7rod@EEERke
EFREFAT DI LIELVIELDESLH. F Ny v
7 OIGEFRFRIZ OV TIE, KREDL S D USHE X
¥ KRFOFF, 7 X% AMD TCCNS DHFIAZ#E 12
%5 TH ). KEDOETEBNZASND L) =B
LR R AHB, 20— 7 A TOF N
Y7 OHEL, HROIRIZB W THERITFETH D,
Wiy =7 AL, FRERFEL NV, B
KEMEHE L VI BWT, —L7cF o) ¥ 7%
Et - BT LB ONS. F/2, £2 T,
SIS, Y22 T VHERETHM) B ikE
ITH 2T, FUNY yIORELERILL, HIE
DFEEAZEH > TV T ENFETH 5.

413 AV FagrEEFoN) T
EZOBERNO, [F20\) v 7O#EAIZIEH ) F 2
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Multicultural Workplaces in Japan and
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Host Society Attitudes Toward Foreign Workers and
Implications for Higher Education in Japan
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1) Kobe College

Spigarelli, 2020: 18) to contribute to society beyond academia.

Japan is in a process of social change that will have far-reaching implications for higher education institutions. The challenges
of a shrinking, aging population have long been topics in educational reform, as universities compete for a smaller number of
school-age enrolments and work to develop programs to cater for recurrent and professional education needs. However, apart
from the shrinking population, the composition of Japanese society is also in a process of flux. To deal with the increasingly
severe labor shortages faced by small-to-medium sized businesses, the Japanese government has taken unprecedented steps to
officially open the country to foreign unskilled labor. As the native population decreases, the foreign population is set to increase,
bringing visible and significant changes to workplaces and residential communities. The current research examines the way that
Japanese host society members are receiving the newest groups of foreign workers. The discussion in this paper focuses on the
implications of Japan's growing multiculturalism for higher education and proposes that more regional studies are needed to
illuminate the challenges being faced by communities that are rapidly becoming culturally diverse. The paper concludes with
suggestions of areas where higher education institutions (HEIs) may play a role in facilitating the social integration of migrants
and promoting local community understanding of migrants needs, as part of universities ‘third mission’ (Compagnucci &

1. Background
1.1 Population composition changes in Japan

The social integration of migrants has become an
urgent issue for local and national governments
throughout the world. Japan is no exception to this trend.
Population aging and decline is leading to increasingly
serious labor shortages and a growing dependence on
foreign workers: the total population is projected to drop
from 127 million in 2015 to 88 million by 2065 (National
Institute of Population and Social Security Research, 2017).
The government forecasts that an average of over 300,000
foreign workers are needed every year to support Japan's
economy (Ministry of Land Infrastructure Transport and
Tourism, 2019). By the end of 2020, foreign residents in
Japan exceeded 2.8 million people. The number of foreign
workers is now at a record high, reaching 1.72 million
people as of October 2020. Of this number, technical intern

trainees (gino jisshusei) and specified skill workers (tokuter

gino gaitkokujin), employed at mainly blue-collar work
sites, are increasing most rapidly (Immigration Services
Agency of Japan, 2021). In November 2021, the Japanese
government announced that it is considering allowing all
holders of the Specified Skill Worker visa to apply for
permanent residency (Kyodo News, 2021). This may lead
to more foreign unskilled workers settling permanently in

urban and rural communities in Japan.

1.2 Higher education internationalization trends
There has long been significant pressure from the
government and the public on Japanese universities to
‘internationalize’ to be successful on the global stage (Stigger
et al, 2018). In practice, the term ‘internationalization’ has
been closely linked with English language education in
Japan. Competitive funding projects aimed at attracting
international students and study abroad programs for

Japanese students have typically been at the forefront of a
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university s internationalization strategy. While such
programs have given the top universities a ‘veneer of
internationality’, they have been criticized for not
delivering any improvement in the quality or content of
university curricula (Ota, 2018: 94).

As the Japanese population shrinks and minority groups
become more prominent, there is a need to turn the focus
of internationalization inwards, to serve the needs of a
diversifying domestic population. Yet it seems that
education policy is not yet reflecting such changing needs.
The Japanese Cabinet Secretariat’s Council for the
Creation of Future Education made its first
recommendation on the future roles for universities in May
2022. The recommendation’s list of social issues to be
addressed made no mention of increases in culturally
diverse communities, nor the challenge of how to address
the educational needs of Japan's growing foreign population
(Cabinet Secretariat of Japan, 2022). Universities are
positioned predominantly as educational bodies catering to
the needs of the advanced knowledge society, in effect
excluding those who may benefit from intercultural
education greatly: those without access to HEI educational
programs.

The imperative of serving society has not been a driving
feature of higher education internationalization efforts to
date, in Japan or elsewhere. Jones et al (2021) decry the
competitive tendencies of HEI internationalization
strategies and call for greater attention to the ‘third
mission’ of higher education, to contribute to and engage
with society (Jones et al, 2021: 332). They link this
imperative with the United Nations Sustainable
Development Goals (SDGs), and suggest Initiatives for
academics, students, and university support staff to engage
more closely with local communities and share the benefits
of international activities among a broader base, not limited
to university stakeholders.

Greater attention to the migrant population is one way
for HEIs to fulfill their role of serving society. Scholars in
Europe have positioned this avenue as the third mission’s

function of ‘co-creation for sustainability’, where

universities work together with local government and
civil society to address social issues (Compagnucci &
Spigarelli, 2020: 18). This avenue is also coming to the
attention of a growing number of scholars in Japan, who
are making recommendations for the use of education as
a tool to redress growing conflict between majority and
minority groups (for example Nukaga et al, 2019; Matsuo,
2017). The current research is positioned as a study of
social groups that could potentially benefit from such

educational initiatives.

1.3 Intercultural contact between Japanese citizens
and foreign residents

Research suggests that there is still little meaningful
contact between Japanese citizens and foreign residents.
In contrast with long-standing immigration nations such
as the United States, Canada, or Australia, Japan has a
relatively low ratio of foreign residents, currently at just
over 2% of the population (Immigration Services Agency
of Japan, 2021). Within Asia also, it has been found that
Japanese people have had significantly less contact with
foreign residents or workers than contact levels in
Malaysia, Thailand, or Singapore. This lack of contact has
been raised as a factor in negative attitudes toward
migrants in Japan, including seeing migrants as a drain
on the economy, a threat to Japan's culture and heritage,
and a reason for increased crime (ILO, 2019).

The fact that there has been little meaningful
intercultural contact to date may be a reason for the
relatively small amount of research on intercultural
relations between Japanese and foreign workers or
residents. Compared with extensive research overseas
investigating the nature of relations between people of
differing cultural backgrounds (for example Pettigrew et
al, 2011; Vezzali & Stathi, 2017) and how to improve such
relations (for example Paluck & Green, 2009), there is still
limited research in Japan on these topics. Moreover, the
research that has been conducted to date on public
attitudes toward migrants in Japan, including important

recent work by Korekawa (2019); Kage et al (2021);



Nagayoshi (2021), has generally utilized large-scale
surveys and quantitative methods. While such studies
provide invaluable insights into general trends in opinions
and attitudes, there is a lack of qualitative research in
this field to investigate the feelings and thought processes
behind the responses given in such surveys. The current

research aims to address this gap in knowledge.

2. Research aims

Against the backdrop of changing social circumstances
in Japan, the current research examines how the most
recent foreign workers (technical intern trainees) are
being received by the host society. The research
questions are:
RQ1: What kind of attitudes do Japanese workers have
toward their foreign technical intern trainee co-workers?
RQ2: What kind of relationships are developing between
Japanese workers and their foreign technical intern
trainee co-workers?
The overarching purpose of the research is to illuminate
the nature of intercultural relations developing in
multicultural worksites. It is hoped that this study may
contribute to debate on the social integration of Japan's

most recent foreign workers and potential roles for HEIs.

3. Method and research sites

This research uses a case study methodology, adopting
qualitative research methods. The study participants
were Japanese workers employed at blue-collar worksites
alongside technical intern trainees and specified skill
workers. A coastal region of Ishinomaki City, Miyagi
Prefecture was selected due to previously established
connections and the relatively high proportion of foreign
trainees in the area: 87 of the 2,149 residents (4%) in the
region studied are non-Japanese (Ishinomaki City, 2021).
Data was collected at four seafood processing companies
during three field trips conducted in June 2021, August
2021, and July 2022. A total of thirteen Japanese workers
participated. Participant profiles are provided in Table 1.

The companies surveyed are referred to here as
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Company A (employing 15 Indonesian trainees), Company
B (7 Vietnamese trainees), Company C (17 trainees from
China and Myanmar), and Company D (11 Indonesian
trainees). The codes assigned to the participants in Table 1
and throughout this paper indicate the company they are
respectively employed at, by using the letter corresponding
to each company (A, B, C, or D) in front of the participant
code number. Ages are indicated due to relevance with
research findings. Gender is not reported to protect
anonymity and due to lack of relevance with findings.

Semi-structured interviews were conducted with each
participant individually. Interviews ranged in length from
30 minutes to 2 hours. All interviews were conducted in
Japanese by the author and recorded with the written
consent of the participants in line with the ethics
procedures of the author's university of employment.
Recordings were transcribed and translated into English
by the author. Translation accuracy was confirmed by a
professional Japanese native translator and
understanding of dialect was checked by a native
Japanese person from the area surveyed.

Data obtained from the interviews was first analyzed
in an inductive manner in order to identify themes
connected to the two research questions. Interview
content was transcribed verbatim and coded using
MAXQDA computer assisted qualitative data analysis
software. In keeping with the interpretative, inductive
nature of the project, codes were identified through
repeated readings of the transcripts during the coding
process, based on loosely defined categories set to ensure
responsivity to the research questions.

Deardorff's (2006) Pyramid Model of Intercultural
Competence was used as a theoretical framework for the
second stage of analysis, the aim of which was to identify
the attitudes of the research participants from an
intercultural competence perspective. Three codes were
established for this stage of the analysis: one each for

‘Respect’, ‘Openness and withholding judgment’, and

‘Curiosity and discovery’ that comprise the ‘Requisite

Attitudes’ layer of Deardorff's model (Deardorff, 2006). In
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Table 1. Research participant profiles

Participant | Age Years of Previous Work duties
employment at experience
current company working with
foreign workers
Al 52 38 No Owner/manager
A2 56 10 No Dining hall, dormitory management, Living Guidance Instructor
A3 41 13 No Fishing, seafood processing, Living Guidance Instructor
A4 50 15 No Fishing, seafood processing
Ab5 59 16 No Fishing, seafood processing, Living Guidance Instructor
Bl 49 30 No Owner/manager
B2 45 26 No Owner/manager
B3 50 4 No Office administration
B4 45 3 No Fishing, seafood processing
B5 38 5 No Fishing, seafood processing, Living Guidance Instructor
B6 45 6 No Fishing and seafood processing, Living Guidance Instructor
C1 50s 2 Yes Seafood processing work
D1 43 10 Yes Fishing, seafood processing, document support, Living Guidance Instructor

contrast with the inductive process used in the first
stage of analysis, in this stage the data was examined in
a deductive manner to find instances of the elements in
Deardorff's model and help to understand how the
attitudes of the participants may be conceptualized in
terms of intercultural competence. This process was

used primarily to answer research question 1.

4 . Findings

This research looked at two aspects of intercultural
relations developing between Japanese workers and their
foreign technical trainee co-workers: (1) the attitudes of
the Japanese workers toward the foreign trainees, and (2)
the relationships developing between the two groups.

Findings are organized here to address these two aspects.

4.1 Attitudes toward technical trainees

One of the aims of this study is to illuminate the
attitudes of the research participants toward their
technical intern trainee co-workers. The findings
reported here concentrate on the ‘attitudes layer of
Deardorff s model: specifically, ‘Respect’, ‘Openness and
withholding judgment’, and ‘Curiosity and discovery’
(Deardorff, 2006). These terms were used as codes in the

analysis of the data.

4.1.1 Respect: valuing other cultures
For the majority of research participants, there were
very few instances of valuing other cultures identified in
data analysis. There were significant individual differences
in the level of interest shown by the participants in foreign
cultures in general, and the cultures of the technical
trainees in particular. For instance, the two comments
below provide an illustrative contrast. Both of the following
participants were involved in the selection of technical
trainees to be employed by their respective companies,
which entailed traveling to Indonesia to interview
prospective trainees.
I wanted to know what kind of place they come from,
so [when I was in Indonesia] I asked if there was a
mosque nearby that I could visit, even though I'm not
Muslim. And someone took me to a mosque. I just
really wanted to experience the local culture. (D1)
(When asked if he had learned anything about the
trainees country)
No. I went to Indonesia to select them. So, I don't
really have anything else that I want to know about
Indonesia. (A1)
Participant D1 above was an outlier for this and the
other attitudes examined. He expressed a strong interest
in foreign countries and cultures that was not evident

among other participants. Knowledge about the trainees’



language and culture seemed to be limited amongst most
participants, as indicated by the quotes below.
I guess I've learned some Indonesian words. I can't

really say anything though [---] (B3)

Vietnamese is difficult. I can't say anything [-:*]
They say some words to me sometimes, like “This
is how you say this”. But I can't remember it. (B5)
Some of the participants seemed to have learned a few
words of the trainees’ language, and their religious
practices, but for the most part cultural exchange
seemed to flow in one direction, with the trainees
learning and absorbing the Japanese language and
culture. Awareness of foreign cultures was fairly
superficial, centering on appearance, food, and religion, as
indicated in the following comments.
They [the Vietnamese trainees] try not to get
tanned [---] They re whiter than Japanese people [-*°]
Apparently over there [in Vietnam] it looks better

to have fair skin. (B4)

For dinner, they [the Indonesian trainees] like to eat
fried food. They put it all on one plate and eat it
with their hands. (A2)

Notwithstanding the lack of awareness of less visible
aspects of the trainees’ cultural background, the
participants were respectful of the more overt elements
of the trainees cultures, such as food and religion. This
was particularly evident among participants working
with trainees from Indonesia. These participants were
understanding of the Indonesian trainees’ dietary and
religious practices, including those that impacted their
work. They were mindful of the trainees’custom of
praying five times a day, fasting during the Ramadan
period, and requiring a room to pray in the workplace.

It seems like there are different opinions about
Ramadan [---] Some of them don't even drink water
even if they're working. Apparently from sunrise to
sunset, they can't drink one drop of water. (D1)

A few participants had also acquired an understanding
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of less overt elements of the trainees’ culture. The
participant below, for example, was knowledgeable about
and showed interest in Vietnamese thinking regarding
marriage.
Apparently in Vietnam it's customary for men to
get married by age 25 or 26.-:-So the trainees who
first came here are now at the age where they
should be married, and they say [if they don't get
married] they'll be past their use-by date. It's
stricter for men there than for women. (B3)
Participant B3's knowledge of the trainees’ home
country marriage customs was a rare example of cultural
knowledge that went beyond food, appearance, and

religion.

4.1.2 Openness and withholding judgment
There were slightly more instances of the ‘Withholding
judgment’ attitude found in the interview data than
‘Valuing other cultures.” For this trait also, there were
considerable individual differences evident. It was clear
from the interviews that participants were making efforts
to understand and accept the cultural differences that
they perceived when working and interacting with the
trainees. Many of the participants appeared to accept the
Indonesian trainees religious and dietary practices, even
though they were not religious themselves.
I don't really know anything about Islam, or religion.
But I can tell it's important to [the trainees], so I
would never tell them that they can't do it. (D1)
Although trainee customs were discussed with respect
and in most cases, a non-judgmental tone, some
participants phrased their comments on the trainees’
cultural and lifestyle differences in a way that suggested
that they may have certain opinions or judgments about
the trainees and their cultural practices. The participant
quoted below, for example, frequently emphasized that
although he accepted the cultural differences, he
imagined that it might be more difficult for other people
to accept without judgment.

They do things like cooking pigs, right? You know,
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it's on tv sometimes. I think that’s fine. If it's in a
rural area. Personally, I'm ok with it. It's just like a
barbecue. But if they did something like that in the
city-+ (B4)
This participant seemed to want to appear open and non-
judgmental toward the trainees, but the fact that he
raised certain behaviors of the trainees as open to
criticism by others seemed to indicate that he may hold
the same views.

Another example is provided by the participant below.
Her true feelings on the eating habits of the trainees were
unclear: she spoke about how she had become used to
their customs, but there was some ambiguity in her tone.

They eat with their hands. I guess that's more
comfortable for them. They like that better than
sitting here with everyone eating with chopsticks.
They don't have a table, so they just sit anywhere.
Eating with their hands [laughs]. (A2)
In this part of the discussion, it was difficult to tell
whether this participant was judging the trainees for this
eating style, and to what extent she was accepting of this
custom. She was clearly surprised by the different eating
style of the Indonesian trainees, and as the person in
charge of the company dining hall, this was a difference
that had relevance to her work.

Other participants spoke more openly about their
disapproval of some of the trainees cultural and lifestyle
practices.

As soon as they finish work, they play music really
loudly. It's fine here, but there must be some people
who don't like it [---] Personally I think it's ok. But I
wouldn't like it if they did it near my house. (B2)

They really specialize in cooking oily food. So they
use oil every day, filling up the frypan with oil, and

they fry chicken and the oil goes everywhere. (B3)

Apparently in Vietnam they eat dogs and cats.
When they first arrived, I told them that they can't

eat pets here [laughs]. That's the custom here. We

don't eat our pets. (B5)
In this way, these three participants were critical of the
trainees overt expression of their culture in their free
time outside of the workplace.

Discussions on the way the trainees look after their
living environment in the company dormitories also
tended to be openly critical. Grievances were expressed
over daily living habits, including garbage disposal and
the cleanliness of shared areas in the dormitories.

Keeping their room clean, that's the only problem.
[---] No matter how many times we tell them. [--]
It s not that they don't do it at all. They say Ok,
ok’. But the office people have to keep telling them
off about it. (B1)

I tell them - you might be okay with this, but you
need to think about keeping it clean for the trainees
coming after you. I say this, but I end up cleaning
up after them anyway. (D1)
The Japanese participants had different views on the
reasons that the trainees did not maintain clean and tidy
living areas. Some assumed that it was due to cultural
differences, others thought that the fact that the trainees
were male was the reason. Some expressed their
frustration in a forgiving tone; others were more openly
exasperated. In any case this was a common issue that

was raised in almost all interviews.

4.1.3 Tolerating ambiguity

Compared with the other two attitudes of ‘valuing
other cultures and ‘withholding judgment’, the third
attitude of ‘tolerating ambiguity is interpreted here as a
more general ability to accept difference; in this case,
difference as represented by the presence of the foreign
trainees. As noted above, Japan has a significantly low
ratio of foreign residents compared to other countries
and regions; for this reason, the ability to tolerate
situations where outcomes are not as predictable as they
would be if only Japanese people are involved is seen to

be an important factor in the pursuit of smooth



intercultural interactions. While almost all Japanese
participants had not interacted with foreign residents
prior to meeting the trainees, they had all been working
with the trainees for a number of years. It is assumed
that a certain tolerance for ambiguity had been
developed over that time.
During the interviews, the participants spoke about how
they gradually became used to the trainees; in other
words, how they had become accustomed to the difference
and ambiguity caused by their presence in various ways.
For example, the participant below spoke about
overcoming linguistic challenges in the workplace.
It was hard when they first came, but after about
six months you get to know them, like, their
personalities [**] And the trainees who are senior
know the work, so I can say something in Japanese
to them and they interpret what I said to the new
guys. (A4)

Other participants also talked about ways they handled

the ambiguities inherent in the multilingual workplace.
When they first come, we communicate using
gestures. Then we just show them how to do the

work. (B6)

I think the foreigners are watching the expression
on the Japanese people’s faces. Because they can't
understand what we're saying [-*] So I try to

always have a smile on my face. (B5)

They couldn't understand at first, so I would do
things like write it in katakana [phonetic alphabet],
or use gestures, or actually show them what I was
trying to say. I'd bring it to them and say “This is
dirty” [--:] Now they know the Japanese word for
‘dirty’ very well [laughing]. (B3)
Participant C1, quoted below, spoke of the adjustments
she needed to make to communicate with the trainees,
compared with communication with other Japanese co-
workers. She spoke at length about the difficulties of

interacting with the foreign trainees in her workplace.
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There are communication issues. For example,
something that Japanese people would understand
straight away, it's different when youre trying to
communicate quickly [with the trainees] ---If it was a
Japanese person, you could say “You should do it like
this, not like that” and they would say “Ok, like this,
right?” [---] But because we don't speak the same
language, when you say to them [the trainees] “You
do it like this” they think theyre being told off. (C1)
This participant had given the communication issues
some thought. She was also keenly aware of the ease
with which Japanese people are able to communicate
with each other using vague expressions, based on what
is assumed to be common understanding. This kind of
linguistic self-awareness was also shown by the
participant below, in comments about language difficulties
when the trainees first arrived.
Where we struggled was---the Indonesians come to
Japan. And they study Japanese before they come.
But they study standard Japanese. Everyone here
speaks in a strong dialect, right? So, we think we're
speaking in standard Japanese, but they have no
idea what we're talking about [laughing]. (A1)
In this way, the ambiguity of the multilingual workplace
was a common theme in the interviews. The Japanese
workers had devised creative ways to overcome the
linguistic barrier, and all explained that there were no
major language issues in the workplace at the current time.
Separately from the language issues, some of the
participants explained their own mindset change in
accommodating the presence of foreign trainees in the
workplace.
It was my first time working with foreigners, so I
was very aware of the fact that they are not
Japanese and that they'll have different ways of
doing things. (B3)

I had some feeling in the back of my mind, not
exactly discriminating against [the trainees], but I

was thinking ‘Should I be working with these
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people? From China? Myanmar? I wasn't
necessarily thinking that they were going to steal
things or stab people or do bad things like that, but
I was thinking Ts it ok for me to be working with
them? So, I had some kind of fear at the start, but
[**] now I'm ok. (C1)

Other participants made comments that indicated that
while they recognize the ambiguity and difference
brought by the trainees, they do not necessarily accept
it. For example, the participants quoted below indicated
that they felt the need to teach the trainees the Tight’
way to do things to fit in to life in Japan, to fix their
daily living habits.

Their customs are different from Japanese people. So
as expected, at first [there were issues with] cleaning,
and walking inside with shoes on. That happened at
first, but now they do things right. (B5)

From their perspective, I think getting used to the
way we live in Japan was probably the hardest.
Daily living customs are the most important thing
for people so understandably, even when we tell
them “This is the way we do things here”, they just
couldn't get it right for a long time. (B3)
This differentiation between the recognition of ambiguity
on one hand and the acceptance of ambiguity and
difference on the other was also observed among other
participants. In this way, discussions on daily living
practices highlighted a clear difference in the level of
tolerance for workplace behaviors, and the level of
tolerance for behaviors outside of work.

There were also indications that while some
participants were comfortable with the ambiguity coming
from the trainees who they know and work with, they
are less comfortable with foreign residents or workers
who are not trainees. Participant A3 mentioned:

I only know Indonesians, so I don't know what other
[foreigners] are like [---] That's different. I guess
they act the same way but [---] I haven't seen them

so I don't know. (A3)

The following comment by B4 was also revealing:
White foreigners are like ‘rare pokemons from
Japanese people's perspective [-:] Maybe we're
intimidated by them. We stare at them. [--] But if I
see people from Vietnam when I go shopping, it's
completely fine. (B4)
This participant said that he came across many Asian
residents during shopping trips and felt comfortable in
their presence. He contrasted this with the
uncomfortable feelings he experienced when
encountering small numbers of Western foreigners at the
shopping center. The contrast presented by B4 between
his comfort with Asian residents and discomfort with
Western residents seems to indicate that his contact and
relationships with foreign residents are limited and that

‘difference’ is predominantly interpreted at the
superficial level of appearance.

In summary, analysis of the attitudes of the Japanese
participants toward the technical intern trainees showed
that while there are individual differences in terms of
level of awareness of the trainees language and culture,
there are a number of common trends. Respect and
tolerance for the trainees’ religious customs was
uniformly present among participants. The participants
also showed wide acceptance for ambiguity in the
workplace, as represented by communication challenges,
and a willingness to take creative measures to overcome
such challenges. On the other hand, tolerance for
ambiguity as represented by the presence and behavior
of the trainees in their private lives in the local
community was an area where opinions were less positive

and an assimilationist tendency in thinking was observed.

4.2 Relationships

This study also aimed to understand what kind of
relationships are being formed between the Japanese
participants and their technical trainee co-workers, both
at work and outside the workplace. Information on
relationships was gathered through discussions with the

Japanese participants and the trainees during their



respective semi-structured interviews, and through

observations made during the three fieldwork trips.

421 Workplace relationships
The workplace relationships between the Japanese and
foreign workers within the workplaces surveyed here
may be summarized as positive, friendly, and supportive.
The Japanese workers interviewed provided uniformly
high praise for the trainees as hard-working and
intelligent workers who are indispensable for the running
of the business. Observations on the cross-cultural
relationships forming at the survey sites were
informative, showing in many cases a friendly
camaraderie between the Japanese and foreign workers,
and a lively and casual atmosphere at the respective
worksites. The semi-structured interviews with both the
Japanese participants and the technical trainees indicated
that there is a strong sense of ‘family in the
relationships with the trainees. Terms such as the
Japanese ‘ko’ (meaning child) and ‘kawaii’ were
commonly used by the Japanese participants when
referring to the trainees, indicating a sense of affection.
Comments by the participants reinforced this image.
When you're with them all the time, you become
attached to them. They really become like your own

kids [--] (A1)

It's because they re at the age where they could be
my own sons. And on top of that they're living far
from their own parents. (B3)
The participants expressed sympathy and understanding
for the trainees’ circumstances.
They're putting up with a lot, working every day
here, and then sending money back home [-**] we see

them working really hard to fulfill their dreams. (D1)

If they were back home, they wouldn't be
experiencing any of the daily life issues they have
here. The dormitory that they live in‘--they share
the toilet and the bath, and they have to take turns
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cooking [--] They ve come here to make a living, so
I feel sorry for them. (C1)

The parental stance taken by the Japanese participants
may be understandable given the typically young age of
the trainees (early 20s). The participants evidently also
felt a sense of protectiveness toward the trainees in the
face of initially negative attitudes from the local
community.

Around two years ago, someone came and told us
that they (the trainees) had been trampling on their
garden. So I said to them, if that happens again,
please take a photo of the shoe print. Then I'll check
to see if it matches with our trainees shoes. They

never contacted me again. (B3)

There' s really only a small number of trainees who
actually do anything wrong. Other than that, I feel
like there are a lot of cases where the Japanese side
are misunderstanding the situation. (D1)

In this way, there was evidence of the Japanese
participants acting as the protectors of the trainees
against negative attitudes or discriminatory actions. At
the same time, the parent-child aspect of the relationships
with the trainees included concern expressed by the
Japanese participants at how the trainees behave outside
of work. This was particularly pronounced among the
participants who are involved in overseeing the
dormitories where the trainees live. This parental stance
also included negative opinions on the way the trainees
look after their living quarters. The complaints aired by
many of the participants on the lack of cleanliness of the

trainee dormitories were reported in 4.1.2 above.

4.2.2 Relationships outside of the workplace
Relationships with the trainees outside of the
workplace had clearly been impacted by the Covid-19
pandemic. At the time of the interviews, large-scale work
events had been stopped. Participants spoke about two
main types of interaction with the trainees outside of

work during the pandemic: small-scale dinners and
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shopping trips. While most participants said that they

had little interaction with the trainees outside of work,

some participants spoke about taking the trainees out.
We go out once or twice a month. I have to take

them shopping anyway. So we go quite a lot. (B5)

Before (the pandemic) I used to go out in Ishinomaki
with one of the trainees [---] There were a couple of
them that I used to go out with [---] But it wasn't
that often. (A4)

On days off I take about five of them out to dinner.

[---] We usually go to yakiniku [beef restaurant] [---]

Actually I'd rather take them to a ramen shop but

they always say “we want to eat meat’, so what can

I do? And it's always me that pays [laughing]. (A3)
There were one or two Japanese workers at each
company who said that they associate with the trainees
outside of work. These were the same participants who
have the role of ‘Living Guidance Instructor’ (seikatsu
shidoin; see Table 1), whose duties include taking the
trainees shopping, to the doctor when required, or
driving them to Ishinomaki City to meet other friends. It
was difficult to tell whether these participants were
spending time with the trainees for friendship, or as part
of their job. The participants quoted above, for example,
spoke about taking the trainees out for dinner after
shopping trips or visits to the doctor.

In addition to the pandemic, there seemed to be other
factors preventing the development of relationships with
the trainees outside of work. The participant below, for
instance, expressed concern about the trainees group
dynamics.

Say I want to go shopping, and say I invite one of
the trainees because she's easy to talk to, if I ask
just one of them to go with me, in the end all the
other trainees might end up bullying that one
trainee that I invited. So, sometimes I really want to
ask them out or ask one of them to come shopping

with me, but I try not to. (C1)

This participant had previously spoken about friction
with and among the trainees at work. For this reason, it
seemed that she hesitated to build any relationships
outside of work for fear of the impact it would have on
the trainees themselves and the work atmosphere.
Another factor preventing the development of
relationships was evidently the family situation of some of
the Japanese participants. This was expressed by the
participant quoted below. He spoke about the fact that he
felt sorry for the trainees and would like to spend more
time with them outside of work if he could.
I don't really see the trainees outside of work. If I
bump into them in Ishinomaki maybe-[-]
Sometimes I take them shopping in my car, but not
very often. Or I might ask them to go fishing on our
day off [--*] They probably came to Japan expecting
to make Japanese friends. So if all they do is work,
you feel sorry for them right? (B4)
This participant mentioned that the fact that he has a
family means that he cannot spend very much time with
the trainees outside of working hours. This also seemed
to be the case for all the owner/managers interviewed,
who said that they did not socialize with the trainees
outside of work except for large company-wide events.
The age gap between the Japanese workers and the
trainees was also mentioned frequently and may be seen
as a potential inhibiting factor in the development of

social relations.

5. Discussion
5.1 Limited understanding of social integration

The findings in this study indicated that the Japanese
participants have high expectations of the trainees in the
area of daily life: how they live and conduct themselves
outside of work. A number of the participants indicated
that they would like the trainees to behave in the Tight’
way while in Japan. They were uniformly respectful and
caring towards the technical trainees, cognizant of their
cultural practices and willing to accommodate their

religious and cultural needs. At the same time, there



seemed to be an unquestioned belief that the trainees
held responsibility for adjusting their behavior to do
things the ‘right' way while in Japan, especially in the
way they lived outside of the company. It is important to
note that the Japanese participants in this study seemed
to see assimilation — or doing things in the same way as
Japanese residents - as the best way for the trainees to
do well and live problem-free during their time in Japan.
In Japan, scholars have suggested that there is a strong
assimilationist tendency (Morita, 2014), where the burden
of adjustment is predominantly thought to be the
responsibility of the migrant.

This calls into question the concept of social integration
of migrants and how it is understood and practiced in
the Japanese context. The participants here had little or
no prior experience living in a different culture or
interacting with foreign residents. This indicates that
they may be unaware of the burden placed on migrants
in general as they try to adapt to daily life and work in a
foreign culture.

The findings in the current study also indicated that
the host communities and companies that are receiving
the trainees are as yet unprepared, culturally,
emotionally, and practically, to accept trainees as

‘settled’ and permanent members of their community.
Rather than rejecting the trainees, there seemed to have
been little thought given to such an eventuality. The fact
that there were more negative opinions expressed about
the behavior of the trainees in the community, outside of
work, indicates that expectations in this area are high,
and that considerable mindset change may be required
to accept non-Japanese cultural and daily living practices

as a permanent part of community life.

5.2 Lack of social interaction to facilitate inclusion
Workplace relations between the Japanese workers
and their trainee co-workers surveyed here were found
to be friendly and positive. At the same time, the lack of
social relations between the two groups outside of the

workplace was a common finding from the interviews. It

FALRS: WEBEEE - PSRN K2 95 2023

seems that the pandemic, the family situation of the
Japanese workers, and age differences are adversely
impacting the development of relationships outside of
work. The findings here corroborate the results of
surveys in Miyagi Prefecture indicating that there is
decreasing social contact between Japanese and foreign
residents (Suematsu, 2022) and offer some much-needed
qualitative data on possible reasons for this situation.
Beyond the Covid-19 pandemic, there is a need to
consider how to facilitate friendships between the foreign
trainees and local community members. A number of the
participants in this study commented that the trainees’
Japanese language skills would not further develop
unless they spent more time with Japanese people
outside of work. Some also expressed pity for the
trainees who they thought had probably assumed they
would make Japanese friends in Japan. There is a high
awareness of this issue among local government bodies:
for example, Miyagi International Association (MIA) is
proactively addressing the issue through events and
community activities, based on concerns that the trainees
lack visibility in the community (Miyagi International
Association, n.d.). However, such activities are often
attended by Japanese volunteers who are typically much
older than the trainees. There is a need for more
opportunities for trainees to interact with Japanese

people of their own age.

6 . Implications for education

From the perspective of education, this study offers a
rare preliminary examination of the intercultural
attitudes of Japanese blue-collar workers, a section of the
population that typically does not proceed to higher
education. The research participants surveyed in this
particular study displayed predominantly positive
attitudes toward their foreign co-workers, and there was
no evidence of issues that have been reported in the
media related to the treatment of technical intern
trainees (Matsumuro, 2022).

However, as noted above, it was clear that the social
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integration of technical trainees and other migrants is
viewed as a one-way process to be undertaken
predominantly by the migrants. The data collected in
this study indicated that it may be difficult for people
who have lived their lives in a mono-cultural environment
to imagine the social and cultural adjustment needs of
foreign trainees who choose to settle in Japan in the
future. In addition, there appears to be a lack of social
interaction with the trainees outside of the workplace
and in the community. Based on these findings, the

following opportunities for HEIs are suggested.

6.1 Intercultural training for receiving companies
The question of how to imagine and manage future
diverse communities is a practical issue requiring
experience and knowhow. Unlike nations that have been
built based on open immigration policies such as the
United States and Australia, there are few examples of
truly multicultural communities in rural Japan. It may
therefore be understandably difficult for Japanese citizens
living in rural areas to envisage a future where mosques
sit beside temples, foreign food restaurants are
commonplace, and languages other than Japanese are
heard in the street. Even more than such overt changes,
differences in the way people from different cultures
communicate, spend their free time, and define the
concept of community may be even more challenging
and require greater adjustment on the part of host
community members. The Japanese participants in the
current research demonstrated consideration for and
understanding of superficial cultural differences such as
the dietary customs and religious practices of the
trainees. However, there was little evidence of more in-
depth awareness or knowledge of the trainees’ cultural
background. This situation recalls Hall's (1976) Iceberg
Model of Culture, where 10% of culture is said to be
comprised of external elements such as appearance,
traditions, and behaviors. The remaining 90% of one's
culture is said to be hidden from immediate view, and

comprises elements that are not explicitly learned, such

as value systems, beliefs, biases, thought patterns, and
gender roles (Hall, 1976). As those working in blue-collar
industries have often not had access to education for
international understanding as offered by HEIs, nor
enjoyed opportunities for study or travel abroad,
awareness of deeper elements of foreign cultures is
understandably lacking.

In this process of spreading awareness and
understanding of cultural differences among those in
contact with the foreign trainees, it will be crucial to
foster understanding among receiving companies and
communities of the practical, social, and emotional needs
of foreign workers who chose to make Japan their home,
such as the trainees in the current research. Without
such knowledge and understanding, the ‘harmonious co-
existence  in the government’'s Multicultural Coexistence
policy (Immigration Services Agency of Japan, 2022),
where foreign residents are treated as community
members rather than guests, will remain a vague and
empty catchphrase.

The role for educators in this work cannot be
underestimated. The growing size of foreign populations
in rural areas, like the one surveyed here, has highlighted
the need for education and training of the managers, co-
workers, and administrative staff who are tasked with
welcoming the foreign trainees and handling their day-to-
day needs and concerns. Knowledge of trainees’
respective cultures and understanding of communication
practices and cultural tendencies at a deeper level -
comprising 90% of culture in Hall's (1976) iceberg model -
could facilitate the social integration of trainees who are
attempting to adapt to life in Japan. This could also help
to make Japan a more attractive destination for the
foreign workers that Japanese industry currently needs.
The large numbers of international students currently
enrolled in Japanese universities who originate from the
same countries as the trainees (for example Vietnam and
China) have a crucial role to play as cultural and
linguistic support intermediaries in such activities.

Additionally, given that owner/managers of companies



accepting trainees often set the lead for the treatment of
the trainees by other workers, intensive, hands-on
intercultural training courses for owner/managers could
be one method to prevent the mistreatment and
discriminatory acts by workers toward technical trainees

reported in the media (Matsumuro, 2022).

6.2 Outreach programs for meaningful contact
among the younger generation

The current study has indicated that positive relations
with the trainees may not necessarily develop in a
positive or productive way without intervention.
Workplace relations in this study were seen to conform
to at least three of the conditions posited by Allport (1954)
in his intergroup contact hypothesis: that if two groups
are of equal status; are required to cooperate; share a
common goal or objective; and enjoy support from
authority or an overseeing body, positive relations may
develop (Allport, 1954). From this perspective, the very
structure and mechanisms of the companies studied here
functioned as intervening forces, resulting in generally
friendly and positive intergroup relations with a lack of
prejudice. However, with no intervening forces working
to promote relations outside of the companies, there was
little development of relationships with either Japanese
co-workers or members of the wider community.

The benefits of intergroup contact have been found in
numerous studies over decades (Pettigrew et al, 2011).
Contact between the trainees and community members,
including those who are close in age to the trainees,
promises to deliver significant benefits in terms of
mutual understanding, learning, and acceptance. Such
contact will be instrumental in the acceptance of the
trainees not only as labor, but also as residents. The
trainees current status as temporary workers may be
helping to maintain generally positive attitudes and
treatment of the trainees, as they are not viewed as
permanent members of the community. There are
concerns that this mindset may change if trainees stay

longer and shift to permanent resident status.
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Developing friendships with the trainees is one way to
reduce the possibility that they will be poorly treated.
Proactive efforts are required to forge ties with local
community groups, as well as creating opportunities for
trainees to meet and interact with Japanese people of
their own age group. Japan desperately needs the foreign
labor that the trainees provide, but in order to attract and
retain the trainees in the midst of regional competition,
the ability to develop friendships and put down roots in
local communities will be a crucial condition for such
settlement. If the trainees are to be encouraged to settle
in Japan, they need to have role models to look toward:
former trainees who have successfully integrated into and
connected with Japanese communities.

This is another area where higher education initiatives
are required. The emergence of more multicultural
communities represents an opportunity for higher
education institutions (HEI) to fulfill their responsibility
to contribute to society. The timing is opportune and
perhaps overdue to revisit what intercultural education
needs to offer and achieve as Japanese society changes.

The intersection of universities’ internationalization
and third mission initiatives, as proposed by Jones et al
(2021), is pertinent here; the current study offers some
insight into social groups and communities that may
benefit from HEI outreach initiatives aiming for the co-
creation of sustainable communities (Compagnucci &
Spigarelli, 2020: 18). The majority of the participants in
the current study have not received tertiary education
and have had limited exposure to intercultural
perspectives, including approaches to migrant integration
and migrant needs. Enhanced engagement by HEIs with
such communities - through training, public lectures, and
workshops - could play a crucial role in helping receiving
companies and communities prepare emotionally and
practically for greater diversity in the local population. In
line with the catch cry of UN's SDGs (UN Sustainable
Development Group, 2022), addressing such issues will

help ensure that no-one is left behind.
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